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Peer Review is the adding of a stage to student assign-
ments, whereby students prepare a draft and under con-
trolled circumstances review and assess one another’s
work without interference from the course instructor.
They then revise their draft, based on the review work,
and submit both the draft and the revised version to
the instructor who marks 1) the reviews by the review-
ers; 2) the draft and the way in which it has been revised
into final copy by the reviewee.

Peer Review will work in courses using ideas-driven
assignments, critical discourse, subjective analyses, and
tasks requiring a correct employment of methods or
procedures. It will not work for fact-driven assignments
or anything that a computer can grade, and not likely for
lab reports or technical work where results are either
correct or incorrect.

What are the benefits of Peer Review?

• It encourages students with weaker skills to emulate
skills of stronger ones by reading their work, and
students with stronger skills to assist those with
weaker ones by reviewing constructively.

• It encourages a genuine involvement in the genera-
tion of ideas.

• It models the microcosm of a healthy academic com-
munity.

• It promotes synergy of ideas developed into fin-
ished products, collegial courtesy in constructive criti-
cism, the referencing of colleagues’ work in an open
environment of learning, and a sense of group ac-
complishment and teamwork.

• It encourages spontaneous enthusiasm for devel-
oping original work and new ideas.

• It discourages plagiarism.
• It discourages last-minute preparation.
• It discourages a failure to submit assignments.
• It improves self-esteem among students through

the achievement of success, and thus should im-
prove retention figures as student skills and result-
ing self-confidence increase.

Model for first year courses

In first year, Peer Review bridges the gap from Grade
12 by breaking down the understanding of assignment
preparation skills into smaller steps. It helps students
to develop excellent work habits of time management
and revision, and encourages the timely preparation of
drafts and final copies for submission to a deadline.
Peer Review also aids in the academic refinement pro-
cess by helping students learn how to revise from con-
structive commentary by their peers.

First year students should be given a maximum
amount of  guidance. To guide students in their peer
review, prepare a detailed question sheet outlining the
kinds of questions that peer reviewers should be ask-
ing about the draft they are assessing, and work through
it with the class a week before the drafting is to take
place (ideally inspiring students to work harder at their
initial draft). Be sure that these questions are as specific
as possible. Student reviewers will then work from these
sheets (which standardizes and thus demystifies the
process), signing them and submitting them to a de-
partment secretary for the reviewee to pick up after the
reviews are complete. Only the last assignment in a
course (ideally a full-year course) should be peer-re-
viewed; if there is only one assignment in a half-course
it is inadvisable to use peer review, and if  a half-course
has two assignments, an instructor need use her/his
best judgement as to whether the students are capable
of  peer review.

Peer Review models for enhanced learning
By Sarah Larratt Keefer, Professor, English Literature
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Model for second and third year courses

In second and third year, Peer Review can be used to
enhance assignment preparation and time manage-
ment skills, and instil an understanding of the value
of revision in the research process.

As with first year courses, I would advise that
specific sheets with detailed questions once again be
provided, although reviewers should be encouraged
to use the sheets as guidelines and to write com-
ments directly onto the draft. Only the last assign-
ment during a half-course should be peer reviewed.
A full course can accommodate up to one peer-re-
viewed assignment per term.  The instructor should
go over the peer review method with students in
advance as it pertains to the individual academic dis-
cipline and to the exercise to be reviewed.

In second and third year courses, developing
one’s individual reviewing skill-set should be the re-
sult of  one’s own work on a draft. If  one draft is
provided for a set of  students to review, it is easy for
journeyman reviewers to fall into the trap of writing
“me too” after someone else’s comment. They are
also not ready to carry on an argument in the margins
of a draft. Therefore as many copies of a draft as
there are reviewers for it should be made before the
exercise begins. It is advisable to have a reviewer com-
plete her/his review, sign each comment by using
initials, and return the draft to the secretary; only then
should s/he be given access to other already-finished
reviews by other reviewers if a comparison of opin-
ions is desirable.

Model for fourth year courses

Peer Review helps honours year students prepare for
teaching and marking assistantships, graduate school
and the professional world by providing them with
experience in the preparation, review and revision of
reports, positive colleague relations and co-operation.
All ideas-driven projects can be peer-reviewed in
either a full or a half-year course.

We expect “layered” comments by honours year
students. A single draft can support 2–3 reviewers
and the discourse that is generated by them within
its margins. This marginal dialogue among review-
ers can prove very useful for revision work. Once

again, all peer reviews of a draft should be signed or in
some way marked so that their authorship is identifi-
able to reviewee and instructor. Students can opt for a
specific ink colour as part of her/his ‘signature’.

I have worked with Peer Review successfully in a
twenty-student full-year honours course. The follow-
ing actual model assumed three assignments, each
building on previous research and leading towards the
completion and submission of an article for a student
journal, over the course of the year.

• Students from two discrete seminar groups present
a seminar presentation to their own group which
they then write up (assignment 1) and peer review
within the internal group; it is revised and submit-
ted for grading.

• They then develop this research into a second more
complicated seminar presentation to their own
seminar group which is drafted as a short article
(assignment 2) and peer reviewed by the same in-
ternal group (but with a different set of classmates
reviewing); it is revised and submitted for grading.

• Finally an expanded and further polished version
of the short article is prepared and submitted to
the other seminar group (assignment 3) as the sub-
mission for the student journal. This review is car-
ried out as a double-blind (student numbers on
submissions, each reviewing student with her/his
own copy of the submission which is signed us-
ing student number once again), with each semi-
nar group acting as editorial board to discuss which
submissions (six out of a possible ten) are to be
included in the issue of the journal for which they
are responsible.

Assignment 3, as described above, used the
double-blind approach to model journal submissions
in the final assignment, with full editorial discussion
by each group of the work under scrutiny whose au-
thorship remained anonymous. Very interesting dy-
namics can be generated here, and modelling a real-life
situation is a valuable pedagogical experience for gradu-
ate school or work in any communication or publish-
ing venue.

For  the student journal that actually made its way
to the web from last year, please go and look at
www.trentu.ca/english/students.php and follow the
links on the right for the two issues of ‘Student Jour-
nal English 431’.
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Teaching at
Trent

Newsletter

The Teaching at Trent
newsletter is intended to
provide Trent’s instruc-
tional community with a
means to exchange ideas
and information on pro-
fessional development is-
sues, pedagogical tech-
niques, and effective
teaching practices.

The Instructional Devel-
opment Centre (IDC) in-
vites submissions of ar-
ticles and teaching tips
which will provide read-
ers with ideas they can use
to enhance teaching and
learning in their courses.

Please direct submissions
and queries to:

Angie Best

IDC Coordinator and
Teaching at Trent Editor

Instructional
Development Centre
Bata Library 206
1600 West Bank Dr.
Trent University
Peterborough, ON
K9J 7B8

Phone:
(705) 748-1011 x7254

Fax: (705) 748-1143

E-mail: idc@trentu.ca

Website: http://
www.trentu.ca/idc/

... continued from page 1
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Assessing Peer Review

Be clear with your students as to what you
expect of them beforehand and assign a large
enough percentage of the grade that they see
it as well worth their while to participate. I
have most recently used 10% per review for a
half-course in which there are three peer re-
views (for a total of 30%). For a single peer
review exercise, I would suggest a percentage
of 20%. If using question sheets, take the
time to go over them with your first-year stu-
dents a few weeks in advance of the exercise.

It is important to realise that commit-
ting to Peer Review requires two layers of work
by the instructor: assessing the reviewers’ work
on the handed-in draft, and assessing the stu-
dent who has created the draft, used the re-
views to revise it and submitted the revised
fair copy. I would suggest that a responsible
instructor would spend perhaps 60–90 min-
utes assessing two reviews of a ten-page draft
(writing individual sheets of commentary for
each reviewer which s/he then returns to them)
and perhaps 60 minutes assessing a draft, the
use made of review commentary and the ac-
tual fair copy itself which is marked up in
customary fashion.

I provide the following “house rules”
for second, third and honours year students:

• Review as you would be reviewed!
• Be positive in your comments even when

you’ve hit a howler!
• Do not leave long stretches of the paper

with no comments. There’s always some-
thing to observe: “talk” to your classmate
in the margins of her/his draft, even if
you’re commenting on what YOU think.

• Do not be afraid to disagree with another
reviewer whose work is already in place. If
you think s/he has made a good point,
say so with words and not a check mark
(which is lazy).

• Write either in a colour of  ink that marks
your identity or sign your comments with
initials. Be sure that your instructor knows
whose comments are yours!

• A summary of your thoughts at the end
is very useful to the reviewee.

• Where there are problems, try to indicate
what you believe a good ‘fix’ would be.

Based on these instructions, I would suggest
a grading model along the following lines,
varying as the calibre of work varies:

a) Proof-reading only and ‘dittos’ for earlier
review comments = 50–59%

b) a) + bare commentary (i.e. ‘Good’, ‘Nice’,
‘Confusing’) = 60–69%

c) b) + general suggestions (‘Rephrase this’,
‘Use another word’) = 70–79%

d) c) + engagement with the text and its
ideas, with constructive suggestions (‘Re-
phrase along the following lines’, ‘you’re
repeating material from p. 2 here; move
this paragraph back’) = 80–89%

e) d) + engagement with the mind writing
the text (‘Have you looked at Jones’s study
on p. 23; it’s pertinent to your ideas’, ‘what
about including ll. 12–16 of the poem to
back up this thought which you can then
develop in the following ways’) = 90–
100%.

What do we need to make use of
Peer Review?

• The cooperation of  a secretary.
• Access to a resource or reading room

where students may review undisturbed
(materials to be reviewed should be signed
out from the secretary and not taken from
the premises).

• A folder for each student’s work.
• Paper and/or question sheets provided

to each reviewer as needed; a separate file
of review sheets or reviewed drafts which
a reviewer may ask to see after completing
her/his own work.

• A definite plan of assignments — do not
use Peer Review for the first assignment
in a course unless students have all used it
in previous years and are in their Honours
year.

• A clear calendar of activity to be provided
in the course syllabus.

• A clear explanation of the process by the
instructor to the students at the start of
term.

A useful preparatory exercise

Before making the decision to employ Peer-
Review, posit a ‘trial run’ along the following
lines; this exercise will help you determine
whether you will be comfortable committing
to this approach.

• Develop an assignment that would work
for Peer Review.

• Decide how to divide students into re-
view groups.

• Draft the calendar section of your sylla-
bus. Work backwards from the traditional
deadline from when you want the final
assignment submitted for grading. Pro-
vide for at least two weeks to allow for the
drafts to come in, be reviewed, be collected
and revised and be submitted. Use Read-
ing Week of  each term wisely to buy stu-
dents extra time as they get used to the
process.

• Construct content and form parts to the
question sheet if yours is a first-year course.

Remember that Peer Review is time-con-
suming and requires dedication and determi-
nation on the part of the course instructor to
see students succeed. Peer Review provides a
can’t-lose situation that imparts skills to stu-
dents ‘under the radar’ so that they concen-
trate on what they are doing without realizing
what they are learning experientially at the same
time. This in its turn should strengthen those
who proceed year by year through peer review
processes so that their self-esteem increases,
their skill-sets expand and they are ultimately
not only competent upper-year students but
considerably less difficult and more enjoyable
to assess by their last year of  study. The in-
vestment of time in students earlier on will
pay back dividends for those instructors work-
ing with the same students in later courses.

For more detailed guidelines on how to
structure the course syllabus, divide students
into groups, and how the mechanics Peer Re-
view operates, contact the IDC.

Sarah Larratt Keefer

Office: TC WH 117 (on sabbatical 2007–08)
Phone: 748-1011, ext. 6033
E-mail: skeefer@trentu.ca
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Why use visuals in the classroom? As
websites, video, and other visual media grow
in influence, it is important to recognize that
visuals may change the way we learn. More
pragmatically, visuals are a great way to engage
students in the classroom and to accommo-
date different styles of  learning. The typical
lecture class is most suited to individuals who
learn best through hearing and discussing, but
these auditory learners only make up about
30% of the population. The majority of the
population (about 65%) are primarily visual
learners, who learn best when they see infor-
mation, whether in written form or as im-
ages.

Incorporating visuals in lecture-based
classes benefits the majority of students, as
well as faculty members. Visuals can help fo-
cus attention and keep students’ interest. They
may help the audience understand and retain
the material, reinforcing major points and il-
lustrating complex subjects. Visuals also en-
courage clear organization and presentation
of class materials by providing structure for
the instructor.

Choosing visuals

The key to using visuals effectively is to choose
the most appropriate medium, considering
the purpose of the class and the strengths
and weaknesses of different media.

As basic as it seems, writing or drawing
on a blackboard or whiteboard is a visual. This
is a great medium for writing down terms or
place names. Some individuals have difficulty
hearing a word properly unless they can see it.
The flexibility of boards also makes them use-
ful for responding to questions that the in-
structor did not anticipate for a particular class
meeting. Chalkboards and whiteboards are
widely available and are essentially fool-proof,
as long as there is a good supply of chalk or
markers. On the negative side, it is sometimes
hard for students to read hand-writing or re-

Using visuals in the classroom
By Marit Munson, Assistant Professor, Anthropology

produce drawings or figures sketched on the
board.

Overheads have many of the benefits of
writing on the board, but are especially well-
suited for reproducing detailed diagrams,
graphs, or maps that would be hard to sketch.
Overheads also work well if you want to
modify or annotate them during class, as the
instructor can draw right on them and can
colour-code the writing if desired. Overhead
projectors (or document cameras) are widely
available on campus and are fairly reliable. As
with writing on the board, it can be difficult
for students to read hand-writing. In addi-
tion, students will have a difficult time repro-
ducing a complicated image in their notes; it is
important to make a copy available to them,
perhaps as a handout.

Slides and a slide projector are terrific for
colour images such as photos, maps, and dia-
grams — especially if you have a good collec-
tion of existing 35mm slides. The drawbacks
to slides are starting to mount, though: it is
difficult to modify or annotate the image, sort-
ing and racking them up is time-consuming,
and slide projectors are becoming less avail-
able.

Powerpoint is rapidly replacing 35mm
slides. The program has a lot going for it.
Like slides, it works well for colour images,
but Powerpoint has the added benefit of in-
cluding text, video and sound clips, and other
media in the presentation. It is simple to
modify and customize slides or to change the
order of  a presentation entirely. Powerpoint
presentations are well supported, as digital
projectors and computer systems are being
installed in more and more classrooms at
Trent.

Powerpoint slides are especially useful for
supporting main points of a lecture by pro-
viding examples and illustrations. They also
work well for making announcements, par-

ticularly if they are projected on the screen when
students are entering the room just before
class begins.

Using Powerpoint well

There are numerous websites and books with
information about using Powerpoint. Here
are a few basic tips.

•  Make sure that slides are easy to under-
stand. The program has a lot of bells and
whistles that can be far more distracting
than useful.

•   Choose images that are a reasonable size.
Remember that fine lines and tiny details
may not carry over well; a pixilated map or
photograph is more distracting than use-
ful.

•  Use clear, legible fonts and uncluttered
(plain) backgrounds. Dark backgrounds
with light text may be easier to read in a
dark room, while lighter backgrounds with
dark text may be better for a room with
some light. Remember that colour shift
often happens when the presentation is
projected; if colour is important, be aware
that it may not turn out as you wished.

•  Don’t overwhelm with too many details.
It is best to use small amounts of text in
support of the speaker, rather than spell-
ing out entire sentences. At the other end
of the spectrum, try to avoid using too
many bullet points in a single slide.

•  Make sure that every slide is relevant. An
occasional slide as filler is fine, but if you
find yourself constantly saying “you can’t
really see this...” or “well, never mind this
one...” then you should probably recon-
sider.

•  Go through slides slowly. Allow plenty of
time per slide; even a simple slide may
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Using hands-on materials
in lecture classes

Finally, consider hands-on materials as a way
of increasing participation and introducing
visuals. Allowing students to handle concrete
objects gives them an opportunity to make
their own observations and to internalize in-
formation.

In Aboriginal Art of North America, I
pass around samples of various raw materi-
als used by artists of different First Nations.
This allows students to see items they might
not be familiar with, giving them a sense of
physical properties like size, shape, weight, and
colour. It also gives them a concrete image to
go with spoken material, emphasizing, for
example, the important size difference be-
tween pony beads and seed beads on the Plains
or the trade relationships among different
parts of North America.

The key to using hands-on materials in
lecture class is to make sure that the items are
safe to pass around; give a verbal warning if a
sample is greasy, heavy, breakable, or sensi-
tive. It’s also important to label each piece so
that students know what they’re handling. The
main drawback to passing items during lec-
ture is the distraction factor — especially if the
item is noisy. On the other hand, if  a key point
about copper bells is the sound that they make
when attached to dance clothing, what better
way to make that point than a bell tinkling its
way around the classroom?

Summary

The range of visuals that are available for class-
room use is extensive; the key is choosing the
right visual for the occasion. When planning a
class or writing a lecture, consider what op-
tions best fit the material: the chalk board?
Powerpoint?  Hands-on samples? With a little
creative thinking, it is possible to use visuals
to engage students, encourage participation,
and accommodate different learning styles.

Marit Munson

Office: OC 121
Phone: 748-1011, ext.7503
E-mail: maritmunson@trentu.ca

take 30 seconds to a minute for the audi-
ence to comprehend. Assume that stu-
dents will try to write down everything on
the slide (another argument for keeping
the text to a minimum!). I generally write
key terms on the board, even when they’re
on the slide, because it ensures that stu-
dents have enough time to write them
down as well.

•  Keep your usual lecture style. Powerpoint
slides should supplement your spoken
material, not replace it. Reading text di-
rectly off a slide makes it difficult for stu-
dents to pay attention.

Potential Powerpoint pitfalls

Keep in mind that Powerpoint is not always
the best option; consider your goals for the
class and the drawbacks of Powerpoint be-
fore diving in.

The major problem is the initial time in-
vestment in preparing slides. You need to have
good images in a digital format, such as jpegs.
It may be possible to scan existing 35mm
slides (although this is also time-consuming).
It is also possible to scan images from books
or to locate them on the web —  just be sure
to consider copyright and citations.

One other potential problem with
Powerpoint is equipment failure. Any data
projector or computer, no matter how well
maintained, is subject to blown bulbs or
crashes. Classrooms that are equipped with
projection systems have direct phones to tech-
nical support, but do be sure to have a back-
up plan in case disaster strikes five minutes
before class is supposed to start.

Powerpoint can be interesting and use-
ful, or it can encourage students to shut down.
A dark room with slides on the screen may
encourage passivity; if the slides are dull or
irrelevant, the combination can really kill par-
ticipation and questions. Instructors may need
to make a concerted effort to schedule time
for discussion or to add activities designed to
encourage participation.

Sharing
Teaching

Experiences

The Instructional Development Cen-
tre invites faculty to share their teach-
ing strategies and experiences with
Trent’s instructional community. Con-
sider the following opportunities.

1.   Writing an article for the Teaching at
Trent newsletter.

The Teaching at Trent newsletter is in-
tended to provide Trent’s instructional
community with a means to exchange
ideas and information on professional
development issues, pedagogical tech-
niques, and effective teaching practices.

2.    Participating in the Teaching Effec-
tiveness Program by leading a
teaching conversation, workshop
or presentation; participating in a
panel discussion; attending events;
or suggesting suitable speakers or
topics.

The Teaching Effectiveness Program
provides a forum for Trent’s instruc-
tional community to come together
and share their teaching successes and
challenges. The sessions, which com-
monly take the form of a short pre-
sentation followed by a longer teach-
ing conversation, are led predomi-
nantly by faculty volunteers. The goal
of the program is to promote interac-
tion across disciplines and the career
span, and to foster a community that
draws on the practice and experience
of others.

Angie Best, Coordinator
Instructional Development Centre
Office: BL 206
Phone: 748-1011, ext. 7254
E-mail: angiebest@trentu.ca
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I often tease my students that long after they
have graduated, they’ll hear my voice in their
heads asking “so what?” Over and over again,
I remind my students that they need to do
more than be able to recall and understand
information; they need to be able to apply
their knowledge to new situations, analyze a
situation in terms of its components, intelli-
gently evaluate vast quantities of information
for its usefulness, and create a new system to
deal with unfamiliar territory. They need to
think critically by asking themselves the ques-
tions “so what?” or “why is this important?”
or “what are the implications of this action?”
If we send students into the world who have
simply memorized a body of knowledge,
how will they handle new information? How
will they decide what information is impor-
tant for their field? How will they combine
what they are learning in a way that enables
them to make decisions?

It was Benjamin Bloom who created the
hierarchy of education objectives that I have
adapted for use in my own teaching. It’s hard
to believe that 50 years have passed since
Bloom wrote,

“…it is very clear that in the middle of
the 20th century we find ourselves in a
rapidly changing and unpredictable
culture. It seems almost impossible
to foresee the particular ways in which
it will change in the near future or the
particular problems which will be para-
mount in five or ten years. Under these
conditions, much emphasis must be
placed in the schools on the develop-
ment of generalized ways of attack-
ing problems and on knowledge
which can be applied to a wide range
of  new situations” (Bloom, 1956, p.
40).

Critical thinking: Teaching students how to
learn, unlearn and relearn
By Diane Wolf, Lecturer, Business Administration

Although I first read these words many
years ago, they seem to be even more relevant
today. Given the rate at which new knowledge
is created, I cannot possibly give my students
the “facts” they will need to know in five or
ten years, but I can certainly teach them how
to apply knowledge, analyze a situation, and
figure out how to evaluate the best strategy to
use.

Bloom’s taxonomy consists of  a hierar-
chy of  increasing complexity, beginning with
simple recall and comprehension of informa-
tion, and moving up to application, analysis,
synthesis and evaluation (Bloom, 1956). In
his book Taxonomy of Educational Objectives,
Handbook 1: Cognitive Domain, Bloom provides
a complete explanation of each of these lev-
els, with very specific examples of tasks that
would be involved in each stage. Bloom even
sub-divides each level into a number of more
precise objectives, but for simplicity’s sake, I
differentiate between the first two levels, and
what I call the “critical thinking” levels, which
consist of  Bloom’s four higher order objec-
tives.

According to Bloom, “Cognitive objec-
tives vary from simple recall of material learned
to highly original and creative ways of com-
bining and synthesizing new ideas and mate-
rials” (Bloom et al., 1964, p. 6). Right from
the beginning, I tell my students I do not
expect them to memorize “facts” that they
can later simply look up. This is often a shock
to my international students, who are accus-
tomed to receiving information, memorizing
it, and giving it back to the instructor on a test
to demonstrate mastery. To be honest, I have
to do a lot of “de-briefing” to convince them
that I am looking for them to form their own
educated opinions, and that I do not want
them to figure out what I think and give that
back to me. Many of them have told me that

they have never been asked what they thought,
and they need to make quite a paradigm shift.
While respecting the value of how they have
been taught (and I am often astonished at
how well they have been able to memorize
huge amounts of information), I do encour-
age them to see critical thinking as a valuable
skill to add to the skills they have, not to re-
place them entirely. It doesn’t take them long
to realize that adding a new skill to their reper-
toire is a positive thing, and I work hard to
make it safe for them to begin the sometimes
uncomfortable process of sharing an opin-
ion.

Because some students have very little
experience in analysis, synthesis and evalua-
tion, I spend time teaching them how to do
this. This is where the “so what?” comes in.
Having established a learning environment
where it is safe to step outside one’s comfort
zone, they are no longer intimidated by my
questioning them to think further. For ex-
ample, it is a fact that the Canadian dollar is
almost at par with the US dollar. Students
could easily analyze the history of the rela-
tionship between our currencies and plot the
values on a graph. This would be an example
of working at the levels of knowledge and
comprehension. If I ask them to evaluate the
situation, they might tell me simply “this is a
good thing.” I wouldn’t let them stop there.
My response would be “Why?” For whom is
it a good thing? For everyone in Canada? For
everyone in the US? For certain industries?
For whom might this a bad thing? Why? Who
has the power to change this? My students
become used to the fact that I’m not simply
going to lecture by giving them information,
I expect them to have done the readings and
come to class prepared to discuss what they
have read. I act more as a facilitator, asking
probing questions to elicit them to consider
the implications of actions in a situation.



on tests, and I spend a lot of  time marking.
While I am convinced that the value to the
students, and my own enjoyment of this
teaching process, more than make up for the
time spent marking, I have often found my-
self in April thinking wistfully about mul-
tiple choice and true/false tests.

The key for me has really been in explain-
ing to my students why I have chosen to use
this teaching method. They realize very quickly
that being able to think critically is a skill that
will not become outdated, and will prepare
them to encounter knowledge and technol-
ogy in their careers that we cannot even begin
to imagine in 2007. It’s not about learning the
facts, it’s about having strategies to learn. Af-
ter all, as Alvin Toffler said, “The illiterate of
the 21st century will not be those who cannot
read and write, but those who cannot learn,
unlearn, and relearn.” I see teaching critical
thinking skills as an integral part of teaching
students how to learn, unlearn and relearn.
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In large classes, I would prepare the prob-
ing questions and divide students into groups
with a “leader” in each group to ask the ques-
tions. The leader position would rotate so
that each student has an opportunity to act as
the facilitator. The advantage of teaching in
the Business Administration program is that
being skilled at group facilitation is a core com-
petency in my field, so I find the time spent
teaching this skill well-justified.

Focusing on critical thinking also means
that I develop my own lesson plans asking
myself those same questions. Why am I teach-
ing this particular component? What do I ex-
pect the students to gain? How can I ensure
that they will be actively engaged in the learn-
ing process and not simply be passive receiv-
ers of information? What is the most effec-
tive activity to ensure that learning occurs? Is
this the best use of our time together? I ask
myself “so what?” at least as often as I ask my
students that question.

Of course, I cannot deny that depending
on the discipline, there is a certain body of
knowledge that university students need to
master in order to move forward with their
learning. I cannot eliminate the lower order
thinking from my teaching, but I do try to
work at the higher levels whenever possible in
order to prepare my students for life after
graduation.

Although the preparation time involved
with teaching this way is greater than if I were
going to deliver a lecture, I have been very
pleased with the way students learn to apply
what they have learned to new situations. Cre-
ating assessment tools can be a bit tricky since
I’ve already committed to asking very few re-
call and comprehension questions. This means
that testing is weighted more on asking stu-
dents to outline their strategy for dealing with
a situation they may encounter, demonstrat-
ing how they have applied the theories and
case studies to the development of their own
action plan, and discussing the advantages and
disadvantages of various steps. They also need
to foresee possible outcomes and plan how
to handle a variety of responses. This means
that there are very few standardized responses

Support for
External
Teaching
Awards

One of the mandates of the Instruc-
tional Development Centre is to iden-
tify suitable candidates for external
teaching awards, and to promote, ini-
tiate and facilitate the nomination of
faculty members for these awards. As
faculty are often reluctant to promote
themselves or others, the Centre takes
a proactive approach in encouraging
nominations for external teaching
awards.

The Centre ciruclates invitations to fac-
ulty both for information and for the
purpose of garnering nominations,
and then also proceeds to identify suit-
able candidates.

•   3M Teaching Fellowships
•   Alan Blizzard Award
•   CAUT Distinguished Academic
•   COU Award for Excellence in

Teaching with Technology
•   OCUFA Teaching & Academic

Librarianship Awards

Support from the Centre also comes
in the form of working closely with
nominators in developing the docu-
ment that outlines the candidate's suit-
ability for the award.

If you are interested in learning more
about external teaching awards, or
would like assistance in nominating a
colleague, please contact the Centre.

Angie Best, Coordinator
Instructional Development Centre
Office: BL 206
Phone: 748-1011, ext. 7254
E-mail: angiebest@trentu.ca
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Can high quality and focused student work
be effectively incorporated as required reading
in order to enrich course curriculum? More-
over, how might the relevance of such work
be enhanced by collaboration with organiza-
tions outside of the university? This article
addresses these questions in the context of a
particular student-led project that was designed
to produce a case study for subsequent peda-
gogical use in class. Further, it provides a de-
scription of this ongoing experiment, and a
reflection on its benefits and limitations.

Source of inspiration

While attending a meeting of the Canadian
Consortium of University Programs in In-
ternational Development Studies in 2005,
Barbara Levine, Director of Programs at the
World University Services Canada (WUSC),
presented a proposal to become involved in
projects of curricular enhancement in Cana-
dian IDS programs. The idea was that devel-
opment practitioners and professionals could
engage and communicate with students within
the context of IDS curricula, thus establish-
ing a mutually beneficial relationship by bring-
ing practice into the classroom and academic
reflection to the field.

It occurred to me that a careful collabora-
tive case study on project evaluation could pos-
sibly serve as an applied illustration of  vari-
ous concepts in monitoring and evaluation in
my fourth year class, Assessment of Development
Projects (IDST 422). WUSC was receptive to
this proposition and two students in this class,
Geoffrey Cameron and Rachel Yordy, enthu-
siastically accepted the opportunity.

Curricular aims

The project, which involved a study of the
forms of monitoring and evaluation in the
WUSC Plantation Communities Project in Sri

Lanka, was designed to enrich IDST 422, a
course originally designed by Professor Daniel
Powell. This course emphasizes the intersec-
tion between theory and practice in the evalu-
ation of development programmes and
projects. The objectives of the course are: to
introduce techniques and methods required
in analysis, to develop a critical understanding
of different approaches to assessment and
evaluation, and to provide opportunities and
exposure to actual monitoring and evaluation
studies. The first term is primarily seminar-
based, in contrast to the second term, when
students carry out a community-based
practicum.

       Although the IDST 422 curriculum al-
ready included various case studies, the degree
of familiarity that the students could gain with
these was naturally limited. The project aimed
to enhance the use of case studies by provid-
ing:

• a comprehensive case study that would
furnish a practical and policy-oriented con-
text for the first term of IDST 422;

• students with the possibility of direct
communication with development work-
ers before they graduate;

• a case study that may be of use in similar
courses elsewhere; and

• two exceptional students with an oppor-
tunity to gain valuable career-related train-
ing and experience (see Cameron & Yordy
2006a for personal reflections on the
project).

In the first term, the case study would
enable students to understand the relevance
of the technical, methodological and philo-
sophical themes from within a particular ap-
plied context. We hoped that deeper familiar-
ity with one main case study that was designed
for students of this course — who had ob-
tained a similar background within this IDS

department curriculum — would facilitate
more informed and critically reflective think-
ing and discussion. The Sri Lanka Plantations
Communities Project case study would thus
serve as a point of  reference as we progressed
through the line-up of topics in the first term,
from technical concerns such as conducting
surveys and questionnaires or data analysis to
broader theoretical and methodological con-
cerns such as competing research strategies and
frameworks and the ethical and political di-
mensions of monitoring and evaluation re-
search.

Logistics

The project was structured into four phases,
and involved three-way collaboration between
two students in this course, Geoffrey Cameron
and Rachel Yordy, WUSC officials, and my-
self as course instructor.

• Phase 1 (fall 2005): Cameron, Yordy and
I met on several occasions with WUSC
officials to design the project.

• Phase 2 (winter 2006): Cameron and
Yordy visited the WUSC office in Ottawa
for several days on two occasions, and trav-
elled to Montreal to meet with the CIDA
external evaluator of the Plantation Com-
munities Project in Sri Lanka. At this stage,
the aim of the research was to gather in-
formation on the Sri Lanka project, and
identify the major forms of evaluation
employed by WUSC and CIDA.

• Phase 3 (May 2006): Cameron and Yordy
undertook a three-week field trip to Sri
Lanka in order to meet with and inter-
view field workers and project participants.

• Phase 4 (June 2006): Upon returning to
Canada, Cameron and Yordy integrated
the results of their fieldwork into the case
study, compiled their final research report,
and presented their work to the class, to
WUSC, and at the CASID-InSight Con-
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ference (the National Students’ Conference
in International Development Studies).

Funding for the project came from three
sources: Trent’s Academic Innovation Fund,
WUSC, and the Millennium Foundation.

Final report

Cameron and Yordy prepared a report titled:
“Making Progress? A Case Study of the WUSC
Plantation Communities Project in Sri Lanka”
(2006b). This report is posted on a WUSC-
run interactive website in order to be made
available for use in similar courses elsewhere.
Based on the results of  this initial study,
WUSC has obtained IDRC funding to launch
a broader initiative to generate further case
studies for curriculum enrichment. A shorter
version of the report is currently in press at
the Undercurrent Journal — a Canadian peer-
reviewed IDS journal, itself  originally a Trent-
IDS student initiative.

The Report outlines the policy environ-
ment within which the Plantation Commu-
nities Project was initiated, and provides a
detailed accounting of  how CIDA’s Logical
Framework Analysis (LFA) and Results Based
Management (RBM) are used to guide project
design and implementation. The Report situ-
ates these ‘mechanics’ within a broader dis-
cussion of the various formal and informal
evaluative processes operating at different lev-
els of operation of the project. It thus facili-
tates critical theoretical reflection on the central
role of monitoring and evaluation processes
within development administration and man-
agement, and on the complex chains of knowl-
edge production and transfer involved. Finally,
by setting this particular development project
within the context of the history and politics
of contemporary Sri Lanka, it enables the per-
ceptive student to relate this case study to
broader themes in the IDS curriculum.

IDST 422 application

The Report was first incorporated as required
reading in IDST 422 in 2006–2007, and I have
included it again this year. While initial plans
were to incorporate the case study through-

out the first term, it has proved to be more
effective as a capstone to the first term. This is
because its rich integration of conceptual and
empirical material is better digested after gain-
ing a solid grasp of the rest of the first term
course material. The final session of the first
term is accordingly dedicated exclusively to
reading and discussing this case study, in a
way that both allows a review of themes cov-
ered in the first term, and enables the class to
deepen and extend their understanding of
these themes. I introduce the parameters of
the study early in the course, and am thus able
to refer to it in anticipation, thus helping to
provide focus or direction for the course.
Moreover, the study complements the first
term methodological literature — which is
largely taken from general evaluation litera-
ture and social sciences — by providing for a
substantial engagement with an international
development case study in particular. The Re-
port has served to motivate contemporary
students, who are invariably impressed by the
level of scholarship of former students of
this course.

The 2006 exam included a mandatory
question (worth 40 % of the exam grade)
consisting of a problem-solving scenario set
within the context of  the case study, which
students were allowed to consult during the
exam. The students were given a mock sce-
nario to help them prepare for the exam. Stu-
dents writing the exam found this question
to be challenging but engaging; one student
confided that he had “never thought so hard
before in an exam”, while other students
mentioned that this was unlike any other
exam that they had taken, and that it tested
their analytical abilities. Although all students
addressed the question squarely, they tended
to use somewhat different formats — for ex-
ample, some answers consisted mainly of ac-
tual LFA/RBM tables, while others consisted
more of descriptions of the process by which
these tables would be created and modified.
On this year’s exam, I intend to provide a
more structured format with which to answer.

Finally, the case study has also contrib-
uted to the yearly two-day field trip in the
course to visit development agencies in Ot-

tawa. Students obtained a more applied un-
derstanding of  how LFA and RBM method-
ologies are employed in the development in-
dustry, and were thus able to engage in a more
active and pertinent manner with host orga-
nizations. This was noticed by officials at
WUSC and CIDA during the January 2007
trip.

Limitations and possibilities

Initial hopes of utilizing multimedia tech-
nologies in order to facilitate direct commu-
nication between students in class and pro-
fessionals in the field has not come to frui-
tion, in part because of the logistical compli-
cations involved in doing something like this
effectively, and in part because of  resource and
time constraints. Indeed, it is not clear to me
that much would be gained in pursuing this
objective.  For while a detailed study can fur-
nish students with a foundation in the func-
tioning of a development project such as this,
it seems to me that so much of the immedi-
ate context of the development project would
invariably remain beyond the grasp of stu-
dents who are recently being introduced to
the subject of monitoring and evaluation.
The problem of translating between such
dramatically different institutional and socio-
cultural environments within the time-frame
of a class would seem to be so intractable as
to lead to more confusion than clarity. But
whatever the verdict, the opportunity for fur-
ther engagement on the case study has not
been lost in this particular course, as the Janu-
ary field trip to Ottawa provides an opportu-
nity for students to meet with WUSC and
CIDA officials, once they have had a chance to
digest the case study and other course mate-
rial in the first term.

The case study’s pedagogical approach,
and its rich description and analysis may well
make it relevant to other similar courses —
indeed; it has already been taken up as supple-
mentary reading in a Carleton University
graduate seminar, Civil Society and Development,
led by Professor Barbara Levine. It may nev-
ertheless be worth re-emphasising what
makes Cameron and Yordy’s case study suit-

Continued on page 10 ...



able as a central component of the IDS 422
curriculum. The intensive process of collabo-
ration in designing and implementing the
project ensured that the study would echo the
themes and core texts of the course, and that
it thus would facilitate the kind of method-
ological reflection that this course was designed
to engender. Rather than framing case studies
as problem-solving exercises where a repertoire
of methods and best practices can be more or
less instrumentally employed, the course’s ap-
proach is to see case studies as an opportunity
for situated epistemological reflection on the
relationship between ‘theory’ and ‘practice’ —
terms that themselves require critical elabora-
tion — in any particular research context.

Finally, in terms of  undertaking similar
curriculum enhancement case studies else-
where, it is important to emphasise that the
success of the project was dependent on a high
level of commitment by all collaborators, but
especially by Cameron and Yordy and by
WUSC officials — who not only made the
project possible, but did much to facilitate a
smooth research process and efficient data col-
lection, especially in Sri Lanka.
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Symons Award for
Excellence in Teaching

At the May 30th convocation, Professor Ivana
Elbl, of  the Department of  History, was
awarded the university’s most prestigious
teaching honour: the Symons Award for Ex-
cellence in Teaching.  The award recognizes out-
standing teaching that demonstrates exem-
plary concern for students. Trent faculty and
staff are eligible for this award, which is named
for Professor T.H.B. Symons, the Founding
President of  Trent University. The award is
available through the generous support of
Professor and Mrs. Symons.

The sentiments expressed by the students
who nominated Prof. Elbl spoke of her “per-
sonality, flair, and passion”, her “happy and
captivating nature”, abundant good humour,
and her sincerely encouraging attitude towards
her students. All of the letters stressed how
deeply she cares for her students, inspiring
them to do their best work and reach their full
potential. Her passion for her subject, and for
the art of teaching, translates into memorable
class experiences, where her students catch her
infectious enthusiasm and become involved
and engaged. One student stated simply, “I
want to be a teacher. Ivana is a prime example
of a great role model and if I could impress
my students as much as she has, I would be
successful indeed.”

2007: Ivana Elbl (History)
2006: Geoffrey Eathorne (English Literature)
2005: Carolyn Kay (History)
2004: Eric Helleiner (International
          Development Studies)
2003: David Page (Ancient History &
          Classics)
2002: Paul Wilson (Athletics)
2001: Richard Hurley (Computer Science)
2000: Sarah Keefer (English Literature)
1999: Susan Wurtele (Geography)
1998: Deborah Parnis (Sociology)

1997: Jim Sutclife (Biology)
1996: Christl Verduyn (Canadian Studies)
1995: David Poole (Mathematics)
1994: Robert Campbell (Political Studies)
1993: Stephen Brown (English Literature)
1992: Alan Slavin (Physics)
1991: Morton Berkowitz (English Lit.)
1989: Joan Sangster (Women’s Studies)
1988: Alan Wilson (History)
1988: Deborah Berrill (Education)
1987: Marion Fry (Philosophy)
1987: Robert Carter (Philosophy)
1986: John Milloy (Native Studies)
1985: Robert Page (Environmental &
          Resource Studies/Science)
1984: Constantin Boundas (Philosophy)
1983: Fred Wheatley (Native Studies)
1982: John Syrett (History)
1981: Fred Tromly (English Literature)
1980: Iswar Chakravartty (Mathematics)
1979: James Jury (Physics)
1979: Stuart Robson (History)
1978: Michael Berrill (Biology)
1977: John Wadland (Canadian Studies)

Distinguished Teaching Award
for Educational Leadership and
Innovation in Instruction

On May 1st Professor Margaret Hobbs and
Mary-Jane Pilgrim were jointly awarded the
inaugural Distinguished Teaching Award for
Educational Leadership and Innovation in
Instruction. The award recognizes Trent fac-
ulty and staff who have, in an instructional
environment, shown exemplary concern for
the advancement of  teaching. This may in-
clude: introducing innovative methods of in-
struction; encouraging colleagues to improve
the communication of ideas and concepts in
their teaching; playing a leadership role in pro-
moting learning beyond the individual’s own
teaching; and/or advancing the scholarship
of  teaching.

In addition to her teaching role within
the Women’s Studies Program, this award also
recognizes Prof. Hobbs’ connection with
communities, and with feminist and social
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justice movements. Facilitating a link between
community-based research and education,
Prof. Hobbs’ students have produced some
invaluable research for organizations such as
OPIRG, KWIC, Kawartha Food Share,
Peterborough Social Planning Council,
YWCA, New Canadian Centre, Trent
Women’s Centre, the Women’s Health Care
Centre, and Community Care in Haliburton.
In addition, she was a member of the first
management committee of  the Trent Centre
for Community-Based Education (TCCBE)
for half a dozen years.

Prof. Hobbs is described by her nomina-
tors as a “passionate and dedicated teacher”
who has “constantly demonstrated her heart-
felt interest not only for her subject, but also
for her students, both as a body and as indi-
viduals … Marg stimulates both thought and
discussion in all her courses, and has a pro-
found influence upon the young minds, and
hearts, that come before her.”

Mary-Jane Pilgrim, a WebCT/eLearning
Administrator with Trent’s Information Tech-
nology Department, is recognized for her work
with WebCT, a precursor to Trent’s current
course management platform myLearning Sys-
tem. Ms. Pilgrim’s “enthusiasm and excite-
ment”  and her “commitment to helping all
faculty, staff  and students acquire the skills to
use this medium effectively” were praised.

Distinguished Teaching Award for
Excellence in Teaching Assistance

On May 1st John Breukelaar was awarded the
inaugural Distinguished Teaching Award for
Excellence in Teaching Assistance. Trent is
proud of its reputation for encouraging learn-
ing in small groups. This award acknowledges
the contributions of academic assistants and
those who facilitate learning in workshop, tu-
torial, seminar, laboratory, and field settings.

John Breukelaar, a Senior Demonstrator
in the Department of  Physics and Astronomy,
was recognized for his in-classroom work with
all levels of undergraduate students. His nomi-
nators noted that Mr. Breukelaar is deserving
of the recognition because for “his incredible

knowledge and love of the topic, and even
more so, for his friendly disposition, and in-
credible ability to create a warm classroom at-
mosphere.”

CUPE 3908-1 Award for
Excellence in Part-time Teaching

The CUPE Award for Excellence in Teaching
was established to honour the work of part-
time faculty within the Trent Community. The
2007 recipient is Dr. Brent Wood, who was an
instructor in the Department of English Lit-
erature.

In his nominations, students consis-
tently referred to Dr. Wood as “enthusiastic,”
“encouraging” and “engaging.” They de-
scribed his technique of linking the material
read in class to popular culture and media as
being very helpful. They also described the
rapport Dr. Wood had with his students and
the interest he showed in his students inside
and outside of the classroom.

Leadership in
Faculty Teaching Awards

Professors Deborah Berrill, Ivana Elbl, Mar-
garet Hobbs, David Poole, and Elizabeth
Popham are among the first 100 recipients of
the inaugural Leadership in Faculty Teaching
(LIFT) Awards, developed by the Ministry of
Training Colleges and Universities to recog-
nize and encourage teaching excellence at col-
leges and universities in Ontario. The LIFT
Awards are given to faculty who “influence,
motivate and inspire students as well as dem-
onstrate leadership in teaching methods.”

Prof. Deborah Berrill is the founding di-
rector of  Trent University’s School of  Educa-
tion and Professional Learning. The LIFT
award recognizes Prof. Berrill’s dedication to
teaching the province’s future teachers, and rec-
ognizing every student’s potential. She is also
recognized for her work on the innovative Pen-
Pals Program, which connects elementary
school students and university students
through an exchange of letters, and for her
continued support for lifelong learning
through mentoring and tutoring. A noted

expert in her field, Prof. Berrill is also the
founder of  Trent’s Bachelor of  Education
program and has devised an interactive website
to assist students in the creation of profes-
sional teaching portfolios.

Prof. Ivana Elbl’s reputation as a dynamic
lecturer does not go unnoticed by her stu-
dents and colleagues. Described as a “pioneer”
in evolving the classroom, Prof. Elbl culti-
vates young, passionate researchers. As a his-
tory professor at Trent, she has stimulated
debate in seminars, encouraged skills devel-
opment and invited students to challenge view-
points of scholars — including her own.

Prof. Margaret Hobbs’ commitment to
Women’s Studies and her participation in the
founding of  the Trent Centre for Commu-
nity-Based Education (TCCBE) speaks to her
dedication to creating unique learning oppor-
tunities for students and to integrating aca-
demic research with community development.
She is well-known for writing pages of con-
structive and critical feedback on assignments
that encourage her students to reach beyond
themselves and take their academic work fur-
ther.

Prof. David Poole relies on innovative
approaches  —  group activities, videos, hands-
on investigation — that ignite his students’
curiosity and make math accessible and enjoy-
able. Solidifying his reputation as a leader in
mathematical teachings, Prof. Poole is the au-
thor of Linear Algebra: A Modern Introduc-
tion — a textbook used at more than 80 uni-
versities and colleges worldwide.

Prof. Elizabeth Popham is an innova-
tive professor of English Literature who uses
non-traditional exercises and assignments
such as classroom debates and the creation of
anthologies to challenge and motivate her
classes. Her traditional lectures are well pre-
pared and researched and combine examples
from a variety of mediums such as painting
and pop culture to illustrate the literary points
under discussion. Prof. Popham is also well-
known for creating a learning environment
that is beneficial and challenging for both new
students and mature students.

Page 11                                                                                  Teaching at Trent, Vol. 10, Issue 1, Fall 2007



The Academic Innovation Fund is designed
to support projects that strengthen Trent
University’s academic programs and to sup-
port professional development and pedagogi-
cal research. To date, this fund has committed
$499,715.11 to 109 projects.

The 2006–2007 disbursement of the
fund provided $29,572.25 for 9 projects that
support teaching at Trent University.

• Nicole Bell (Indigenous Studies/

School of Education ): $3,250.00 to en-
able a three-week alternative placement for
teacher candidates, allowing them to expe-
rience land-based activities in Burleigh
Falls/Lovesick Lake. Through this alter-
native placement, the students will develop
a personal connection to the environment
and an awareness of the Indigenous
Peoples of the Peterborough area. Further,
this project will instill an environmental
consciousness in the teacher candidates and
encourage them to create culturally-respect-
ful inclusive learning spaces in their class-
rooms.

• Michael Berrill (Biology): $1,035.00 to
construct a website that will incorporate
an ever-growing number of detailed ex-
amples of actions concerning the challenges
faced by marine ecosystems that are occur-
ring and could be possible models for ac-
tion globally. Establishing an experience
such as this in both graduate and under-
graduate courses will empower students
involved as they will be acknowledged au-
thors of their contributions and gain new
global insight.

• Martin Boyne (Modern Languages &

Literatures): $2,863.50 to provide an in-
teractive, Trent-specific, and multivocal
webpage with easily accessible links to ex-
ternal resources, annotated to provide stu-
dents with direction to the most helpful
sites for their level. It will be designed in
consultation with both Latin professors
and students and will include all essential

components of Latin grammar, basic
grammar skills and terminology, exercises
in authentic Latin, and a detailed section
on mnemonics.

• Terry Humphreys (Psychology):

$3,018.75 to develop a series of case-based
seminars and a highly developed WebCT
site for Human Sexuality (PSYC355/
WMST355) that are integrated with the
lecture and textbook materials; Canadian
where appropriate (i.e. legal/policy issues,
social issues, social differences); and inter-
active. For the Human Sexuality seminars,
a series of case studies are being devel-
oped that require the application of course
content. In addition, the creation of a con-
tent-rich, interactive WebCT course site will
complement/enhance the philosophical
approach specifically taken to teaching hu-
man sexuality.

• Andrew Wernick & Michael Morse

(Cultural Studies): $4,600.00 to fund
four concerts by Ontario musicians, to
support Cultural Studies music course
curricula and broaden the cultural life of
the university. The four concerts would
involve performers from the worlds of
jazz, classical music, world music, and im-
provised music. This project, through its
direct presentation of important and un-
familiar cultural experiences, will enrich the
cultural understanding of  all Trent stu-
dents.

• Paul Healy (Anthropology): $4,140.00
to support the establishment of an ar-
chaeological teaching collection composed
of  artifacts excavated and studied by Trent
University archaeological projects in Cen-
tral America. The permanent typological
collection will enhance the learning experi-
ence of students by allowing them to see
and handle labeled archaeological speci-
mens, and learn how to recognize differ-
ent raw materials, prehistoric industries,
technologies, and implements.

• Cheryl McKenna Neuman (Geogra-

phy): $7,590.00 to purchase a class set of
Global Positioning System (GPS) units,
which will allow students to individually
collect positional information for the data
they are observing in field settings. This
innovation will provide first- and second-
year students with constructivist learning
experiences, enabling them to make the
conceptual connection between data dis-
played on a map and the real world around
them.

• Kelly Harrison (Indigenous Studies):

$500.00 to enable the creation of an in-
structional DVD that captures a series of
public seminars that encourage cross-cul-
tural discourse that will heighten aware-
ness of basic Aboriginal cultural knowl-
edge among Trent’s non-Aboriginal stu-
dents, resulting in the further education
of  Trent students in the richness and com-
plexities of Aboriginal culture.

• Magdalena Kazubowski-Houston (Cul-

tural Studies): $2,575.00 to enable the
rehearsals and public presentations of an
adaptation of  the play, “The Lesson” by
Eugène Ionesco. The project will explore
drama as a teaching methodology in criti-
cal pedagogy. Specifically, the project will
inquire into the ways in which engaging
students in both spoken and physical
drama activities, such as improvisation,
scene development, and monologue/en-
semble work, can contribute to their criti-
cal and empathic exploration of a wide
range of issues relevant to cultural stud-
ies, such as gender and race inequality.

In 2007–2008, $29,469 will be available
for disbursement. The deadlines for applica-
tions for funding exceeding $1,500 are No-
vember 2 and February 29. Applications for
less than $1,500 can be submitted at any time.

For additional information see:
www.trentu.ca/academic/idc/aif.htm.
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TORONTO – The McGuinty government has opened
nominations for the new Leadership in Faculty Teach-
ing (LIFT) Award to recognize teaching excellence at
Ontario’s colleges and universities, Chris Bentley, Min-
ister of  Training, Colleges and Universities, announced
January 8, 2007.

“Faculty who go the extra mile to provide college
and university students with an outstanding learning
experience should be recognized for their teaching ef-
forts,” Bentley said. “That’s why our government is
promoting teaching excellence by encouraging students
and faculty to nominate the best teachers for the first
annual LIFT Award.”

The nominations for the LIFT Award opened
January 8, 2007 and will close February 28, 2007. Stu-
dents and faculty can learn more about the awards and
download a nomination package at ontario.ca/

facultyawards.

Up to 100 of  Ontario’s best faculty will be
honoured each year with the Leadership in Faculty Teach-
ing Award. Winners will receive $20,000 over two years
to encourage continued excellence in the classroom set-
ting.

Creating a new award to promote teaching excel-
lence in the postsecondary education system is the latest
way the McGuinty government is working to provide
increased quality and opportunity for Ontario’s students.
Other initiatives include:

• Establishing the new arm’s-length Higher Education
Quality Council of Ontario to support continued qual-
ity improvement in postsecondary education, moni-
tor the student access guarantee, and provide greater
accountability at colleges and universities.

• Providing increased funding to Ontario’s colleges and
universities to hire new faculty and staff and increase
student/faculty interaction.

• Improving student services and access to enhanced
libraries, laboratories and equipment for hands-on
learning.

Under the Reaching Higher Plan, the Ontario gov-
ernment is making a historic $6.2 billion multi-year
investment to support postsecondary education—the
largest in 40 years—to improve access and quality at
Ontario’s colleges and universities.

“Our goal is to recognize and support the impor-
tance of  teaching in Ontario’s universities and colleges
as part of  our drive for improved quality,” said Bentley.
“This new provincial teaching award for college and
university faculty underlines the value we place on teach-
ing excellence in our postsecondary classrooms.”

Sheamus Murphy

Minister’s Office
416-325-7215

Tanya Blazina

Communications Branch
416-325-2746

Public Inquiries:

416-325-2929
1-800-387-5514
TTY: 1-800-263-2892

Leadership in Faculty Teaching Awards
News Release from the McGuinty Government



The Academic Innovation Fund is designed to sup-
port projects that strengthen Trent University’s un-
dergraduate programs and to support professional
development and pedagogical research. To date, this
fund has committed $480,807.86 to 103 projects.

2005–2006 Allocations

The 2005–2006 disbursement of the Academic In-
novation Fund provided $38,890.86 for 13 projects
that support teaching at Trent University.

• Chris Beyers (International Development Stud-

ies): $3,105 for a collaborative research project in-
volving World University Services Canada (WUSC)
and two students from a project evaluation course
offered by the International Development Studies
Programme (IDST 422). The project consisted of a
case study of evaluation processes in a development
project among plantation communities in Sri Lanka.
A first phase consisted of research by the two stu-
dents in Canada, while a second phase took place in
Sri Lanka. The study is currently being integrated into
the curriculum of  IDST 422. Additionally, the case
study will be posted on a WUSC-run interactive web
site, DevCase.org, in order to be made available for
use in similar courses elsewhere, and will be submit-
ted to the Undercurrent Journal for publication.

• Stephen Brown (English Literature): $3,580 to
archive some 300 rare digital reproductions of key
images from the most important examples of early
18th-century English language journalism, making
it possible for Trent to offer a hands-on workshop-
style course in the history of journalism, a crucial
aspect of the growing discipline of print culture.

• Miriam Davidson (School of Education): $8,200
to provide support (equipment, technology, materi-
als, expertise) to improve and enrich the Integrated
Arts and Movement components of  the Teacher Cer-
tification program. Also, these innovations will be
applied to Additional Qualification courses and in-
service programs designed for teachers already work-
ing in elementary school settings in Ontario—in par-
ticular the Kawartha Pine Ridge District School Board,
Trillium Lakelands District School Board, and
Durham District School Board, all currently our
practicum partners.

• Kelly Harrison (Indigenous Studies): $1,000 in
support of “Cinema, Creation and Conversation”
(CCC) a film festival and pop-culture conference. The
festival was the first of its kind for the Indigenous
Studies Department and for the university. This event
showcased the current and past work of undergradu-
ate and graduate students with the goal to encourage
other students to turn to film and other creative media
as sources for not only academic pursuits but also per-
sonal narrative productions. CCC was open to the en-
tire university community and fostered a spirit of re-
spect and inter-cultural communication by creating a
new forum for students to examine issues of racism
and stereotyping. By establishing an academic and ar-
tistic space for this conversation, CCC promoted di-
versity in culture and in thinking and served to open
the door for alternative ways of producing academic
material in the 21st century.

• Stephen Hill (Environmental Studies): $400 in
support of the Sustainable Campuses Conference,
which investigated the incorporation of sustainability
into the curriculum through the addition of new
courses and the modification of existing courses.

• Jake Kennedy (Cultural Studies): $2,500 to sup-
port an upper-year research trip to Pennsylvania, and
to assist in the creation of a web site resource for mod-
ernism and the avant-garde. Students had the unique
opportunity to tour Frank Lloyd Wright’s historic
Fallingwater structure, to experience the extensive mod-
ernist and post-modernist works of the Philadelphia
Museum of Art, and to visit other select galleries, sculp-
ture gardens, and cultural events/sites around the city
of Philadelphia. Particularly exciting for many of the
students was encountering, first-hand, famous works
of art and architecture—pieces that they had previously
known only “on the page” or in reproductions. As a
result, the “living force” of art—particularly the ex-
perimental art of the modernist period—was experi-
enced rather than merely intuited. Also, the students
were inspired to create a collaborative, dynamic web
resource that not only exists as a creative-critical archive
of our trip but also provides accessible information
about a number of modernist and avant-garde au-
thors/artists.
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Teaching at
Trent

Newsletter

The Teaching at Trent
newsletter is intended to
provide Trent’s instruc-
tional community with a
means to exchange ideas
and information on pro-
fessional development is-
sues, pedagogical tech-
niques, and effective
teaching practices.

The Instructional Devel-
opment Centre (IDC) in-
vites submissions of ar-
ticles and teaching tips
which will provide read-
ers with ideas they can use
to enhance teaching and
learning in their courses.

Please direct submissions
and queries to:

Angie Best

IDC Coordinator and
Teaching at Trent Editor

Instructional
Development Centre
Bata Library 206
1600 West Bank Dr.
Trent University
Peterborough, ON
K9J 7B8

Phone:
(705) 748-1011 x7254

Fax: (705) 748-1143

E-mail: idc@trentu.ca

Web Site: http://
www.trentu.ca/idc/

Academic Innovation Fund disbursements

Continued on page 3 ...
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• Marit Munson (Anthropology): $936 to
enhance students’ learning experiences by add-
ing a hands-on component to a visually in-
tensive lecture-based class on Aboriginal art.
A teaching collection was created of a wide
range of materials used in producing Aborigi-
nal art in North America. Students had the
opportunity to handle these items in class,
introducing them to the physical qualities of
the materials, increasing their retention of the
information, and reinforcing the major
themes of the course. The experience proved
particularly useful for engaging students with
different learning styles, and encouraged ques-
tions and discussions from students who
were often reluctant to participate.

• Erica Nol (Biology): $1,440 to produce a
laboratory manual to help students under-
stand and use the statistical package,
StatisticaTM. The 72 page manual was indis-
pensable to students in the third year Geogra-
phy and Biology courses and to graduate stu-
dents in the Watershed Ecosystems Graduate
Program. The manual provides clear, step-by-
step directions to the use of the program as
well as brief introductions to the concepts,
thus reinforcing lecture material. Prior to the
production of this manual, students were frus-
trated in their attempts to apply statistical tests
through impediments in learning the applica-
tion software. Now, students can spend more
time understanding the concepts, and less time
attempting to use the software. The manual
is very widely appreciated by students in the
environmental sciences at Trent.

• Marco Pollanen (Mathematics): $4,952.25
to extend a proof-of-concept communication
technology that was developed into an effec-
tive tool for conducting real-time online of-
fice hours and tutorials in symbol-rich sub-
jects such as mathematics, chemistry and phys-
ics. The online office hours have helped to
decrease the anxiety that many non-mathemat-
ics majors have to mathematics, dramatically
increase office hour participation, increase ac-
cessibility, while at the same time address dif-
ferent learning styles.

•Evelyn Ruppert (Sociology): $2,850 to
develop a series of introductory workshops

involving applied exercises, reading and de-
tailed illustrations of sociological research. The
workshops will provide students with the op-
portunity to do written assignments, develop
comprehension and essay-writing skills, and
also engage in small group discussions and
interactions.

Elaine Scharfe (Psychology): $1,500 to de-
velop a web-based interactive assessment of
social support to be used in several courses as
well as for student research.

Elaine Scharfe and Terry Humphreys (Psy-

chology): $3,427.61 to develop an interac-
tive, integrated, and applied set of seminars
more in keeping with the pedagogical goals
of the Family Development course.

• Alan Slavin (Physics): $5,000 to create a
fund in which faculty using personal response
systems (clickers) in their teaching can access
modest funds to hire a student to assist with
the logistical and technical details surround-
ing the implementation of the technology
into their teaching. This application has re-
sulted in clickers being used this year in Phys-
ics 100/102H, Chemistry 100, Environmen-
tal & Resource Studies/Science 100, Biology
102H and 103H, Psychology 215 and the Edu-
cation program.

2006–2007 Allocations

The fall 2006 disbursement of the Academic
Innovation Fund provided $10,655.00 for  the
following three projects, which support teach-
ing at Trent University.

• Department of Geography: $7,590 to pur-
chase a class set of Global Positioning System
(GPS) units, which will allow students to in-
dividually collect positional information for
the data they are observing in field settings.
This innovation will provide first- and sec-
ond-year students with constructivist learn-
ing experiences, enabling them to make the
conceptual connection between data displayed
on a map and the real world around them.

• Kelly Harrison (Indigenous Studies):
$500 to enable the creation of an instructional

DVD that captures a series of public seminars
that encourage cross-cultural discourse that will
heighten awareness of basic Aboriginal cul-
tural knowledge among Trent’s non-Aborigi-
nal students, resulting in the further educa-
tion of  Trent students in the richness and com-
plexities of Aboriginal culture.

• Magdalena Kazubowski-Houston (Cul-

tural Studies): $2,575 to enable the rehearsals
and public presentations of an adaptation of
the play The Lesson by Eugene Ionesco. The
project will explore drama as a teaching meth-
odology in critical pedagogy. Specifically, the
project will inquire into the ways in which en-
gaging students in both spoken and physical
drama activities, such as improvisation, scene
development, and monologue/ensemble
work, can contribute to their critical and em-
pathic exploration of a wide range of issues
relevant to cultural studies, such as gender and
race inequality.

$20,364 remains available for disburse-
ment in 2006–2007. The next application date
for funding exceeding $1,500 is March 2, 2007.
Applications for less than $1,500 will be ac-
cepted throughout the year.

The AIF application form, and descrip-
tions of past disbursements are available
online at www.trentu.ca/academic/idc/

aif.htm

Contact Information

Questions about the AIF application
process and funding can be directed to:

David Poole

Associate Dean of  Teaching and Learning
Chair of the IDC Advisory Board
Office: Gzowski College 331
Phone: (705) 748-1011, ext. 7358
E-mail: dpoole@trentu.ca

Angie Best

Coordinator
Instructional Development Centre
Office: Bata Library 206.1
Phone: (705) 74-1011, ext. 7254
E-mail: angiebest@trentu.ca
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This past spring Susan Wurtele, an Associate
Professor in the Department of  Geography,
was named one of  the province’s six most
outstanding university teachers by the Ontario
Confederation of University Faculty Associa-
tions, and she was also awarded one of ten
prestigious 3M Teaching Fellowships in recogni-
tion of excellence in teaching and educational
leadership in Canada.

As her nominator for these awards, I
want to share with you my own observations
about Susan’s success as a teacher and peda-
gogical leader at Trent. I have known Sue
Wurtele  since she began teaching here in 1994,
and over these years we have taught together
and worked collaboratively in many different
contexts at the university and in the commu-
nity. In this university that prides itself  on
teaching excellence, there are many faculty
members who come to mind as exceptional
educators. Susan, however, stands out to me
as the colleague with the greatest gifts in the
fullest range of  areas associated with teaching.
In so many ways she is the most talented,
inspiring, innovative, and inclusive teacher I
have had the opportunity to know. It would
be hard to overstate how influential she has
been in our students’ learning, and indeed in
my own teaching practices and philosophy.

Teaching is a calling for Susan, and she is
consistently in search of new ways of making
learning meaningful to the variety of students
who come through our doors. I had the plea-
sure of teaching with her in our first year
Women’s Studies course several years ago and
it was apparent back then how talented she
was at motivating students and connecting
with them in large lecture halls and small semi-
nar rooms. In subsequent years she came back
to guest lecture on gender and geography, al-
ways to a captive audience who would talk
about her lecture for weeks afterward. Susan
has since then integrated new technology into

her lecture delivery, making the most effective
use of PowerPoint of any speaker I have wit-
nessed.

Susan is committed to student-centred
and inclusive learning. Her classrooms are
places which are challenging, open and friendly,
and where multiple pedagogical strategies are
used to facilitate the learning of all of the stu-
dents in both lecture and tutorial settings. She
is an advocate of Universal Instructional De-
sign, a teaching approach that maximizes learn-
ing across student differences. Susan uses a
variety of assignments to address the differ-
ent strengths and learning styles students bring
to their studies. She, for example, allows stu-
dents to express their learning and understand-
ing through the use of conceptual mind maps,
posters, letters and news articles, reflection
papers, and community-based research assign-
ments, in addition to the traditional research-
based essay.

Sue Wurtele has endless patience sharing
in both formal and informal settings her deep
understanding of best practices in inclusive
learning. In my own role as coordinator of  a
large first year course with many teaching as-
sistants, I have come to depend on Susan’s
annual Instructional Development Centre
workshops on numerous teaching topics. The
TAs in my course consistently comment on
how helpful these workshops are to their class-
room teaching, and at the beginning of each
year I include some of  Susan’s workshop
material in the tutorial leaders’ teaching pack-
ets. We have also taken advantage of  her web
site for instructional material, in particular the
section on common grammatical errors and
that explaining different learning styles.

Another of  Susan’s great strengths stems
from her own commitment, as a cultural ge-
ographer and an active citizen, to the concept
of  community. She shares this with her stu-

dents at every opportunity, grounding broader
ideas with local examples, and leading students
in tours of downtown Peterborough to make
particular points about the urban environment
and to encourage their engagement with the
wider Peterborough community. Not surpris-
ingly, she has been a leader in community-
based education initiatives. Supervising com-
munity-based education projects is challeng-
ing work as students need careful support and
guidance through what are usually unfamiliar
research processes. The high quality, innova-
tive work produced by many of her students
speaks to Susan’s supervisory skills as well as
to the talents and motivation of the students
themselves and the strength of  our Trent Cen-
tre for Community-Based Education. The
Active & Safe Routes to School project, under-
taken by Susan’s students for the
Peterborough City County Health Unit, is an
especially good example of engaged commu-
nity learning and participation, as the recom-
mendations from the students’ research have
been incorporated into the current municipal
transportation plan. This kind of hands-on
learning in the service of  community devel-
opment goes a long way in bridging divides
between universities and communities, and
students are both excited and honoured to
see that their research can have a practical im-
pact in the community. The results of  this
community-based research project were pub-
lished last year in Children, Youth and Environ-
ments, in an article jointly authored by Susan
Wurtele and the project’s community super-
visor, Jill Ritchie.

Before winning the OCUFA and 3M
awards, Susan had already been honoured by
Trent as the recipient of  the Symons Award for
Excellence in Teaching in 1999. I could not have
been more pleased to see her recognized and
celebrated at both provincial and national lev-
els through these additional, and highly pres-
tigious, awards.

Susan Wurtele receives provincial and national recognition
By Margaret Hobbs, Associate Professor and Chair, Women’s Studies Programme
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Deborah Berrill, the Director of the School of
Education and Professional Learning was one
of ten professors in the country to be awarded
a prestigious 3M Teaching Fellowship in recog-
nition of excellence in teaching and educational
leadership in Canada. Deborah also received
the OSSTF Lamp of Learning Award, which is
presented each spring to a non-member resi-
dent of Ontario who has made an outstand-
ing contribution to public secondary educa-
tion in the province.

The provincial and national recognition
that Deborah has recently received is well-de-
served and is a testament to her record in teach-
ing, leadership and scholarship, and further
supports that she is an individual who be-
lieves in her students. She takes her role as a
teacher seriously and strives for the success of
her students. Her teaching philosophy and
mentoring strategies resulted in very high rat-
ings by her students. In addition, her genuine
personal concern for students is an attribute
that every teacher can use as a model.

Deborah was the founder of the School
of Education and is very active in the con-
tinual development and refinement of the
new Bachelor of  Education program at Trent
University. She has chaired a number of  com-
mittees and has acted as a coordinator for the
Practicum Course and the Characteristics of
Learners Course. Her contributions to course
development have had a real impact in the
School of Education, particularly in connec-
tion with the foundation courses. In fact, she
took on the leadership role in preparing the
initial course frameworks and writing the
course outcomes as defined by the Ontario
College of  Teachers’ Standards of  Practice for
the Teaching Profession.

Deborah rests her teaching philosophy
on two pillars. First, she believes that every
individual has a unique potential and the ob-

ligation to develop it fully. Second, Deborah
passionately believes that a teacher must not
be satisfied unless she is helping every one of
her students to achieve their potential.
Deborah very successfully translates her philo-
sophical position into classroom practice, as
evidenced by the comments she receives on
student questionnaires. Her students consis-
tently praise her ability to clearly demonstrate
the relevance of abstract concepts to teaching
practice and, moreover, her exceptional capac-
ity to empathize with their particular concerns
and needs. They appreciate her keen sensitiv-
ity, encouragement, insights, and practical sug-
gestions at this time in their preservice pro-
gram when they are anxious about their fu-
ture success in teaching placements.

Deborah has developed an interactive web
site, www.portfoliomaker.ca, to provide vir-
tual 24-7 support for undergraduate portfo-
lios. Through this web site, not only Trent
students and Ontario students, but also North
American and international students, find
support in developing professional portfo-
lios that accurately represent their university
knowledge and application to it. Deborah con-
tinues to develop this web site, now includ-
ing Biology portfolios as well as those of
teacher candidates. Her present work in this
area involves the development of templates
on the web site for entries for a faculty teach-
ing portfolio. When this work is completed,
university faculty from around the world will
be able to go online at any time to work on
their teaching portfolios and to see examples
of others’ portfolios. Deborah is excited about
the initiative and its development and is us-
ing real samples from faculty across many dis-
ciplinary areas. She plans on conducting re-
search regarding student and faculty develop-
ment by using this web site, with a target date
of September 2008 for full implementation.

Deborah  is also very actively involved
with the Instructional Development Centre.
In her leadership role as an initiator and facili-
tator of “brown bag lunches” and “teaching
conversations,” Deborah has provided a fo-
rum through seminars and workshops for
university instructors to discuss professional
development issues, pedagogical techniques,
and best practices. She responds to the sug-
gestions from her colleagues and encourages
them to share their own successful approaches.
As a result, her colleagues have come to un-
derstand their own expertise and to see them-
selves differently through the lens she pro-
vides. Through her contributions, she brings
her own and others’ educational research to
bear, often introducing faculty from other dis-
ciplines to educational research in higher edu-
cation.

The provincial and national recognition
that Deborah received this past spring is fur-
ther evidence of the sustained quality of her
teaching contributions. Besides receiving pre-
vious nominations for the Counsel for Ad-
vancement and Support of Education (CASE)
Canadian Professor of  the Year Award and the
Queen’s University Alumni Award for Excel-
lence in Teaching (2002), Deborah also received
three other teaching awards, including the
Adam Scott C.V.I. Outstanding Teacher Contri-
bution to School Award (1979), the Queen’s Uni-
versity Golden Apple Award for Teaching Excel-
lence (2002) and the Trent University Symons
Award for Excellence in Teaching (1988).
Deborah was nominated by colleagues for the
former award and by her students for the lat-
ter two awards. In addition to her university-
based recognitions, Deborah was awarded the
Educator of  the Year Award (1998) by the Learn-
ing Disabilities Association of  Ontario, both
for her role in supporting undergraduates with
learning disabilities and in teaching under-
graduates how to support children and youth
who have learning disabilities.

Deborah Berrill recognized provincially and nationally
By Angie Best, Coordinator, Instructional Development Centre and

William Smale, Assisstant Professor, School of  Education & Professional Learning



Professor Geoffrey Eathorne, Associate Pro-
fessor in the Department of English Litera-
ture, received the Symons Award for Excellence
in Teaching at the Spring Convocation in June
2006. Professor Eathorne came to Trent in
1969 after completing a B.A. in New Zealand
and a M.A. at the University of  Canterbury,
and retired in June after a 38-year career at Trent
University.

The Symons Award for Excellence in Teach-
ing is named for Professor T.H.B. Symons,
the Founding President of  Trent University,
and is made available through the generous
support of Professor and Mrs. Symons. The
award is presented each year to a member of
the Trent faculty or staff  (full-time or part-
time) in recognition of outstanding teaching
in the broadest sense and, in the words of
Professor Symons, “exemplary concern for
students.”  The award, conferred each year at
the Spring Convocation, consists of $1,500
and a framed notation. A faculty or staff mem-
ber may receive the award only once during
his or her career.

Professor Eathorne has been nominated
several times over the years with students regu-
larly praising both his enthusiastic and acces-
sible teaching style and his kindness. The
nomination letters refer to Professor Eathorne
as insightful and passionate, and make clear
the high regard in which he is held by his stu-
dents and his genuine interest in his students’
contributions and success.

Greatly influenced by the traditional Brit-
ish-style of teaching, Professor Eathorne con-
tinued throughout his thirty-eight years of
service to follow Trent’s founding principle
of the centrality of the individual student.
Whether he was exploring a reading with a
small group of students around a table in his
office, talking to his advanced students in his
living room, or giving a lecture to a large group,

Professor Eathorne made every effort to make
the learning experience personal and relevant.

In addition to being an active reader and
scholar in his fields of Contemporary Com-
monwealth literature and 20th Century Brit-
ish fiction, especially Virginia Woolf  and the
Bloomsbury Group, Professor Eathorne cre-
ated a rich learning environment for his stu-
dents. Having travelled to the places his stu-
dents were reading about, Professor
Eathorne’s personal experiences helped his
students better understand the historical and
cultural backgrounds of the literature they
were studying.

Nomination information

Trent students, faculty, alumni and staff  are
invited to submit individual nominations for
the Symons Award for Excellence in Teaching to
the Instructional Development Centre, Bata
Library 206.

The recipient of the Award is determined
by the Teaching Awards Sub-committee,
which consists of three faculty representatives
(voting), one student representative from each
of JBCSA, TCSA and GSA (voting), one
Alumni representative (voting), and the In-
structional Development Centre Administra-
tive Assistant (Secretary, non-voting).

Those nominating someone for the
Award will be asked to highlight the skills,
abilities and attributes of the candidate that
demonstrate effective teaching and exemplary
concern for students.

The nomination forms were made avail-
able in College and Department Offices as well
as online at www.trentu.ca/academic/idc/

symonsnomination.html at the beginning
of  January. The nomination deadline was
January 31st.

Previous recipients of the Symons
Award for Excellence in Teaching

2005–6: Geoffrey Eathorne (English Lit.)
2004–5: Carolyn Kay (History)
2003–4: Eric Helleiner (International
             Development Studies)
2002–3: David Page (Ancient History and
             Classics)
2001–2: Paul Wilson (Athletics)
2000–1: Richard Hurley (Computer Science)
1999–0: Sarah Keefer (English Literature)
1998–9: Susan Wurtele (Geography)
1997–8: Deborah Parnis (Sociology)
1996–7: Jim Sutclife (Biology)
1995–6: Christl Verduyn (Canadian Studies)
1994–5: David Poole (Mathematics)
1993–4: Robert Campbell (Political Studies)
1992–3: Stephen Brown (English Literature)
1991–2: Alan Slavin (Physics)
1990–1: Morton Berkowitz (English Lit.)
1988–9: Joan Sangster (Women’s Studies)
1987–8: Alan Wilson (History)
1987–8: Deborah Berrill (Education)
1986–7: Marion Fry (Philosophy)
1986–7: Robert Carter (Philosophy)
1985–6: John Milloy (Native Studies)
1984–5: Robert Page (Environmental &
             Resource Studies/Science)
1983–4: Constantin Boundas (Philosophy)
1982–3: Fred Wheatley (Native Studies)
1981–2: John Syrett (History)
1980–1: Fred Tromly (English Literature)
1979–0: Iswar Chakravartty (Mathematics)
1978–9: James Jury (Physics)
1978–9: Stuart Robson (History)
1977–8: Michael Berrill (Biology)
1976–7: John Wadland (Canadian Studies)

Contact Information

Cathy Brunger

Secretary, Teaching Awards Sub-committee
Office: Bata Library 206
Phone: 748-1011, ext. 7255
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Geoffrey Eathorne receives the 2006 Symons Award for
Excellence in Teaching
By Angie Best, Coordinator, Instructional Development Centre and

 Elizabeth Popham, Associate Professor and Chair, Department of  English Literature
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Melanie Buddle named the 2006
CUPE Teaching Award recipient

Sharing Teaching
Experiences with

Colleagues

The Teaching Effectiveness Program of-
fers a forum to promote and support
talk about teaching among Trent instruc-
tors. It is an opportunity for creative prob-
lem solving, building on the practice of
others. Since we strengthen our learning
community by sharing ideas with oth-
ers, participants are encouraged to bring
specific examples of teaching and learn-
ing successes and challenges with them
to the sessions.

This program relies on a volunteer
model of participation, not only in at-
tendance, but also in session leaders (i.e.,
faculty and teaching support staff who
volunteer their time, experience and in-
sight).

The IDC invites faculty, staff, and
graduate stuents to share their teaching
strategies and experiences with the Trent
instructional community. Consider par-
ticipating in the IDC's Teaching Effec-
tiveness Program by

•  leading a teaching conversation,
   workshop or presentation
•  participating in a panel discussion
•  attending events, or
•  suggesting suitable speakers and
    topics.

www.trentu.ca/academic/

idc/events.htm

Contact Information

Angie Best

Coordinator
Instructional Development Centre
Office: Bata Library 206
Phone: 748-1011, ext. 7254
E-mail: angiebest@trentu.ca

Trent University’s union for part-time faculty,
CUPE 3908 Unit 1, is pleased to announce
that it has unanimously chosen Professor
Melanie Buddle, Tutorial Leader for History
150, as the winner of its Award for Excellence
in Part-Time Teaching.

Professor Buddle has been teaching
courses and leading tutorials at Trent since
January 2003. She holds a B.A. from the Uni-
versity of  Guelph, a Master’s degree from the
University of Northern British Columbia, and
a Ph.D. in history from the University of
Victoria.

After growing up in Lakefield, Professor
Buddle says “teaching at Trent is like coming
home, for me.” In response to being selected
for the award, she commented, “I love teach-
ing at Trent and I am thrilled and honoured
by this acknowledgement. To be nominated
by students, who are the reason we do what
we do, makes this a really special award.”

Professor Buddle’s nomination letters
consistently referred to her as “caring”,
“humble” and “helpful”. Students described
the impacts of her teaching as seminal to their
positive experience at the university and praised
her for the inclusive, yet academically rigor-
ous, environment she has created in the class-
room. They also described the tutorial experi-
ence with Professor Buddle as one that has
given them an appreciation for the study of
history and the humanities. Again and again
students expressed that they can’t wait to come
Buddle’s tutorials. In fact, one student wrote,
“I cannot think of a better way to wake up on
Monday morning. You do not wake up in the
morning thinking ‘I have class,’ you wake up
shouting ‘Yes! I have class with Melanie to-
day!’”

The quality of nomination letters for
Professor Buddle, as well as for many other
CUPE 3908-1 members, speaks to the im-
portant role that part-time faculty are increas-

ingly playing in the academic lives of  Trent
students.

The CUPE Award for Excellence in Part-
Time Teaching was established to honour the
work of  part-time faculty within the Trent
community, providing students and col-
leagues with an avenue to express their appre-
ciation and respect for the high quality of
teaching provided by part-time faculty.

Source: Trent University Daily News
www.trentu.ca/news/daily/

archive/060623mbuddle.html

Previous Recipients of the CUPE
Award for Excellence in Part-time
Teaching

2005–6:  Melanie Buddle, History
2004–5:  Fred Pulfer, School of Education
2003–4: Graham Murphy, Cultural Studies
2002–3:  Wendy Kelly, Psychology
2001–2:  Jim Cosgrave, Sociology
2000–1:  Jill Smith, Women’s Studies

Nomination Information

Trent students, faculty, alumni and staff  are
invited to submit individual nominations
for the CUPE 3908-1 Award for Excellence
in Part-time Teaching to the Instructional
Development Centre, Bata Library 206.

The Call for Nominations usually comes
out in March of each academic year, and the
nomination forms are made available online
on the IDC web site (www.trentu.ca /idc/

cupenomination.html). The nomination
deadline is March 31st.

Contact Information

CUPE Local 3908 Executive

Office: 106 Bradburn House, TC
Phone: 748-1011, ext. 1759
E-mail: info@cupe3908.org
Web site: www.cupe3908.org



The Instructional Development Centre pro-
vides support for teaching award nominations.
The support comes in the form of providing
the necessary administrative assistance for the
nomination process and working closely with
nominators in developing the document that
outlines the candidate’s suitability for the
award. If you are interested in learning more
about external teaching awards, or would like
assistance in nominating a colleague, contact
Angie Best (angiebest@trentu.ca).

OCUFA Teaching Awards

Individuals may be nominated for the OCUFA
Teaching Award on the basis of outstanding
performance in teaching. Up to six awards are
granted annually. Areas of  evidence consid-
ered by the awards committee include:

1. instruction (may include classroom
lecturing, small group teaching, labora-
tory instruction and field trips)

2. consultation with students outside of
class, including individual tutoring and
advising

3. thesis supervision
4. course development
5. curriculum development
6. educational material development (may

include textbooks, films, study guides,
web pages)

7. development of programs to
    improve teaching (may include work-

shops, seminars, teaching tutorials)
8. research on university teaching
9. development of innovative teaching
    methods
10. educational planning and policy
      making.

Previous OCUFA Recipients
2005–6: Susan Wurtele (Geography)
2004–5: David Page (Ancient History
                                     & Classics)
2002–3: David Poole (Mathematics)
1999–0: Sarah Keefer (English Literatre)
1992–3: John Wadland (Canadian Studies)
1975–6: Derek Schreuder (History)
1974–5: Stuart Robson (History)

OCUFA Academic
Librarianship Awards

Individuals may be nominated for the
OCUFA Academic Librarianship Award on the
basis of outstanding performance in academic
librarianship. Up to one award is granted an-
nually. Areas of  evidence considered by the
awards committee include:

1. development of  service in academic
programs and research

2. effective delivery of  service in support of
academic programs and research

3. provision of educational materials to
ensure effective use of library resources
and services

4. development of a supportive environ-
ment for research and educational
abilities

5. provision of  services and resources to
create a positive experience of the
library’s academic mission

6. collection development and management
7. organization of access to the collection
8. contributions to the professional

development of colleagues
9. research on academic librarianship
10. contributions to academic planning and

policy making

3M Teaching Fellowships

The Society for Teaching and Learning in
Higher Education (STLHE) and 3M Canada
have joined to reward exceptional contribu-
tions to teaching and learning in Canadian
universities. Up to ten 3M Teaching Fellowships
are granted annually. Areas of  evidence con-
sidered by the awards committee include:

1. conducting seminars, workshops,
conferences or other events on teaching
and learning topics

2. work with teaching and learning commit-
tees or centres

3. papers, texts, newsletters, or other
publications on university teaching

4. research on university teaching that goes
beyond the normal discipline-focused
research conducted by the faculty
member

5. work on special projects related to
university teaching

6. work on curriculum
7. work with organizations/associations
8. previous teaching award recognitions
9. student evaluation of teaching
10. special course development efforts
11. development of course materials

Previous Recipients
2005–6: Deborah Berrill (Education)
2005–6: Susan Wurtele (Geography)
2002–3: David Poole (Mathematics)
1997–8: Stephen Brown (English Literature)
1993–4: Alan Slavin (Physics)

Leadership in Faculty
Teaching Awards

The Province of Ontario developed the Lead-
ership in Faculty Teaching Awards to recognize
and encourage teaching excellence at Ontario’s
colleges and universities. Up to 100 awards
will be give to faculty who influence, motivate
and inspire students and demonstrate leader-
ship in teaching methods for the diverse stu-
dent body in Ontario. Areas of  evidence con-
sidered by the awards committee include:

1. ability to stimulate students to think
creatively and critically

2. demonstrated caring for student learning
3. demonstrated enthusiasm for, and

innovation in, teaching
4. fostering development of students and

their intellectual growth
5. motivating students to exceed their own

expectations
6. mentoring and demonstrating care for the

well-being of students and colleagues,
thereby contributing to a positive
university environment
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