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Teaching at Trent
Faculty Mentoring Program
By Professor Sarah Keefer, Chair, Ad hoc sub-committee on Faculty Mentoring
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We are pleased to announce a new support initia-
tive for 2003-04: the ad hoc sub-committee on
Faculty Mentoring, under the aegis of the Teach-
ing and Learning Support Committee, was struck
a year ago in response to concerns that our new
and junior Faculty deserve support and assistance
during their early years at Trent.

This new committee, proposed and
chaired by Sarah Keefer (English), has met over
the past academic season to assess the ways in
which established faculty members at Trent can
provide advice and the benefit of their experi-
ence to new faculty members, of whom there
will be an increasing number over the next de-
cade. Other universities across Canada have be-
gun this kind of supportive initiative for their new
faculty, and it was evidently an idea whose time
had come for Trent as well.

History

Last year’s Faculty Mentoring committee consisted
of Ivana Elbl (History), Alan Slavin (Physics), Anne
Archer (Psychology), Andrew Vreugdenhil
(Chemistry), Moira Howes (Philosophy), Eunice
Lund-Lucas (Special Needs) and Angie Best (In-
teractive Learning Centre). Joe Muldoon attended
meetings as the Dean’s Office representative. Dur-
ing 2002-2003, we met regularly to ascertain what
would be best to do first, by way of establishing
the need for such an initiative; these meetings and
the decisions taken at them were duly reported to
Teaching and Learning Support, where we re-
ceived encouragement and advice. Our first un-
dertaking as a committee was thus the design and
circulation of a questionnaire, sent as a confiden-
tial document without any potentially biased or
identifying questions to all untenured faculty at
Trent, asking for current experience and input
concerning their need for mentoring by established

faculty, and what they thought would work best
for each of them. At the same time that this ques-
tionnaire was under preparation, the committee
undertook to host a Faculty Mentoring Day in
the spring; this day was intended to showcase
mentoring already under weigh in departments
such as Psychology and Physics, have established
faculty with excellent teaching reputations speak
to the issues of mentoring needs, and open the
floor to all who were present for a general dis-
cussion of the merits of the mentoring initiative.

The Survey

We received a 33.8% response rate from those
new faculty who received the survey; these re-
spondents averaged as having completed between
two and three years of service at Trent Univer-
sity at the time they filled out the questionnaire.
Most indicated that they had received some kind
of mentoring already but that they would wel-
come considerably more. We were then able to
draw the following conclusions from the results
of the survey: i) that more workshops and semi-
nars would be helpful; ii) that advice on teaching
had not nearly been sufficient for current needs;
iii) that advice on balancing workload in terms
of contractual obligations (teaching, research and
service) is badly needed; iv) that university ser-
vice, improvement in teaching and alternative
funding sources were the three main areas where
further confidential advice would be most wel-

... continued on page 2

Editor:
Angie Best



come.  A Faculty Profile of willing mentors and
a New Faculty Survival Guide were identified
as desiderata by most respondents, and 100%
of those replying indicated that they would ei-
ther definitely or perhaps consider serving as
mentors themselves after they had received ten-
ure.

Faculty Mentoring Day

On 2 April, the Faculty Mentoring committee
organized a half-day and luncheon program
which was attended by at least fifty tenured and
pre-tenured faculty members. The Departments
of Physics (Alan Slavin, Rachel Wortis and Dave
Patton) and Psychology (Anne Archer and Elaine
Scharfe) described mentoring practices and ex-
periences currently in use, drawing conclusions
and making recommendations to their assembled
colleagues. A faculty panel from Science (John
Earnshaw), Social Sciences (Deborah Parnis) and
Humanities (Sarah Keefer) discussed their own
experiences when they were new faculty mem-
bers, and identified areas which they considered
of paramount importance for their junior col-
leagues. Andrew Vreugdenhil (Chemistry) pre-
sented the results of the survey, and Ray Dart
(Business Administration) acted as facilitator for
the open-floor discussion that concluded the day.
The following provides a general overview of
the suggestions made during Faculty Mentoring
Day:

• An annual “caucus” meeting of special in-
terest groups (based on similar interests/con-
cerns) should be held.

• Just-in-time delivery of information should
follow the rhythms of the academic year.
Thematic, monthly meetings would be help-
ful; these would focus on different aspects
of the faculty’s role at the university, and
could be held as regular, informal, facili-
tated conversations.

• The development of a voluntary Certificate
in University Teaching that has the provi-
sion of flexibility for faculty training would
be a useful consideration.

• The creation of a university-wide peer ob-
servation template that would provide for-
mative feedback on teaching.

• The creation of a WebCT site for new fac-
ulty would allow for an anonymous discus-
sion forum and chat group.

Future Plans

The Faculty Mentoring Program has been ap-
proved by Teaching and Learning Support to
continue as an ad hoc sub-committee for an-
other year. Our mandate for 2003-04 is to in-
form new faculty of the development of this
initiative and to construct the means by which
tenured faculty mentors can be matched with
those new faculty wishing to receive their ad-
vice. A Faculty Mentor register and a New Fac-
ulty Survival Guide will be created, and the
logistics of link-ups will be undertaken. The
ad hoc committee for 2003-04 currently con-
sists of the following members, and volun-
teers from those willing to participate, in par-
ticular those connected with Trent’s Durham
campus, are urgently sought:

Chair, and Humanities Faculty Mentor:
Sarah Keefer (English)

Social Sciences Faculty Mentor:
Deborah Kennett (Psychology)

Science Faculty Mentor: TBA

Humanities Pre-tenure Advisor (UCD):
Margaret Steffler (English)

Social Sciences Pre-tenure Advisor:
Alison Bain (Geography)

Science Pre-tenure Advisor:
Dirk Wallschläger (E&RS)

Members-at-large:
Eunice Lund-Lucas (Special Needs)
Angie Best (ILC)
Joe Muldoon (Dean’s Office)

Office:  TC WH 125
E-mail:  skeefer@trentu.ca
Phone: 748-1011, extension 1806

If you are interested in serving on this
committee and helping us at this very crucial
stage in the development of this program,
please contact Angie Best at the Interactive
Learning Centre for further information.
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Teaching at
Trent

Newsletter

The Teaching at Trent
newsletter is intended
to provide Trent's in-
structional commu-
nity with a means to
exchange ideas and
information on pro-
fessional develop-
ment issues, peda-
gogical techniques and
effective teaching
practices.

The Centre invites sub-
missions of articles
and teaching tips
which will provide
readers with practical,
creative ideas they can
use to enhance teach-
ing and learning in
their courses.

Please direct queries
and submissions to:

Angie Best
ILC Coordinator
and Teaching at
Trent Editor

Interactive Learning
Centre
1600 West Bank Dr.
Trent University
Peterborough, ON
K9J 7B8

Phone:
(705) 748-1011, 1254
Fax:
(705) 748-1143
E-mail:
angiebest@trentu.ca
Web Site:
www.trentu.ca/ilc/
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WebCT Version 4.0
Frequently Asked Questions

By Mary-Jane Pilgrim, WebCT Administrator, Computing Services Department

Can faculty members go back and
use the wizards to add additional
tools or edit existing tools once
their course is up and running?

The course design wizards are guides that
step faculty and course designers through
the completion of common course de-
sign tasks, including setting up or modi-
fying the Course Homepage, Syllabus,
Organizer Pages, Content Modules, Dis-
cussions, Mail, Calendar and Chat.

The course design wizards can
be accessed at any time and can be used
more than once. For example, if a fac-
ulty member created a course, he or she
could go back into the existing course
and use the Discussion Wizard to create
a new Discussion area.

Experienced designers can turn
the wizards off if they do not wish to
use them. Additionally, administrators can
configure the wizards for their campus
- selecting the specific wizards they wish
to make available course-by-course and
server-wide.

What happened to the hit counters?

“The Hit Counter was removed from
CE 4.0 by WebCT Product Develop-
ment from research that found very little
use by faculty. Student Tracking, avail-
able since early versions of WebCT, pro-
vides a more accurate and detailed
means of following student activity in a
course. Unlike the hit counter that
showed hits by anyone in a course in-
cluding designers, Student Tracking can
be set to display individual student ac-

tivity through the My-Progess tool.”1

Since the styling of WebCT Cam-
pus Edition has been updated, will
the faculty require retraining?

No. Users familiar with earlier versions
of WebCT Campus Edition will quickly
adapt to version 4.0. The interface has
been enhanced to group logical functions
together, saving users clicks and mouse-
scrolls, but the flow and form of the
application remains consistent with pre-
vious versions.

Is the HTML Editor available to
both students and designers? In
which areas is it available?

Yes! The HTML Editor is available to
both students and designers - allowing
them to easily format text using stan-
dard word processing type controls. The
HTML editor is available for:

• creating and replying to mail
messages (students and designers).

• creating and replying to discussion
postings (students and designers).

• creating and editing files in file
manager (designers).

• creating and editing pages and text
blocks in a Content Module
(designers).

• adding and editing text blocks on
student homepages (students and
designers).

• adding and editing text blocks on
organizer pages (designers).

Are any plug-ins required to enable
the HTML Editor? Does it include

spell-check?

The HTML Editor provided with
WebCT Campus Edition 4.0 does not
require any external downloads or plug-
ins. And YES - it does include spell-
check!

Where is the Designer Menu?

The Designer menu is only available
when you’re in ‘Designer’ view as op-
posed to student view.  If you are in
Designer View, and can’t see the Designer
Menu, you can choose to display it.
Choose the “Control Panel” box from
the top left corner.  Choose  ‘Change
Settings’ from either the Basic or Ex-
panded Control Panel. From the bot-
tom of the middle panel, choose “Show
Designer Links” beside the Designer
Links option.

Are there additional FAQs?

Yes.  Additional FAQs are available
through the Computing Services De-
partment at the following URL address.
www.trentu.ca/csd/webct/instruct/
v4faq.shtml

Office:  BL 206
E-mail: mpilgrim@trentu.ca
Phone:  748-1011, extension 1653

Credits
The FAQ information was derived
largely from a similar page at WebCT.

1 www.webct.com/ask_drc/forum/
message?discussion=8351&topic=81158
&message=81158&style=c
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Nexus Conference: Connecting Teaching,
Technology and Inclusive Learning
By Carolyn Ziegler, M.A., M.I.St., Information Services Librarian

Universal Instructional Design, like ac-
cessible physical environments, reduces barri-
ers to receiving an education and supports di-
versity. UID considers different learning styles,
disabilities, ages, or backgrounds, and aims to
create an environment where students can talk
about their learning strategies and offer sug-
gestions on how the course is delivered.

One suggestion for implementing Uni-
versal Instructional Design includes making the
course material available in multiple formats
or “aiming for redundancy.” This can be done
by providing content verbally, in print, visually
in the form or a graph or illustration, or in a
demonstration. Another way to think about
UID is to imagine that you are not able to keep
up in some way with the other members of
the class due to a disability. Are there certain
things you could do as an instructor to make
things more accessible and clear? Your students
will also have suggestions. Deliberate design
improvements to make course content more
accessible, whether online, in print, or in class,
will enhance the learning of all your students,
not just those with disabilities.

E-mail:  cziegler@trentu.ca
Phone: 748-1011, extension 1538

1 Copyright Jaellayna Palmer, 2003.  Reprinted with
permission of the author.  Source:  Palmer, Jaellayna.
(2003). Presentation notes from: Learning Styles and
Universal Instructional Design (UID). Retrieved
August 7, 2003 from the Nexus Conference web site,
hosted at the Resource Centre for Academic Technol-
ogy (RCAT) of the University of Toronto.
http://www.utoronto.ca/cat/whatson/presentation_notes/
nexus/apalmer/

Additional information on UID at Trent can
be accessed online from the Special Needs
(Disabilities Services) Office.

http://www.trentu.ca/specialneeds/
learninginnovations/

On May 8 and 9, 2003 I had the pleasure of
attending the “Nexus Conference: Connecting
Teaching, Technology and Inclusive Learning”
at the University of Toronto. The conference
was sponsored by the Resource Centre for Aca-
demic Technology at UofT and McGraw-Hill
Ryerson. My participation was generously
funded by the Interactive Learning Centre.

My interest in the conference was
sparked by the nature of my work here at Trent.
As an Information Services Librarian, I see the
interaction between teaching and technology
every day. On the one hand, I provide instruc-
tion in library research skills and on the other
hand, research tools are becoming increasingly
complex and sophisticated technologically. As
I’m involved in the design of the Library’s web
site, I’m also interested in ways we can make
the site more usable and accessible.

The session on “Learning Styles and
Universal Instructional Design (UID)” by
Jaellayna Palmer from Teaching Support Ser-
vices at the University of Guelph was especially
interesting. UID is an approach to education that
focuses on accessible course design choices that
ultimately benefit all students. According to
Palmer, “instructional materials and activities
should:

• be accessible and fair.
• provide flexibility in use, participation,

and presentation.
• be straightforward and consistent.
• be explicitly presented and readily per-

ceived.
• provide a supportive learning environ-

ment.
• minimize unnecessary physical effort or

requirements.
• ensure a learning space that accommo-

dates both students and instructional
methods.1”

Coaching
in Canada
The Native Studies
Department invites

you to attend a
presentation by

Linda J. Page &
Lorne Ellignson

August 21
1:30 pm
OC 203

Coaching is a grow-
ing profession that
focusses on assisting
people to live to their
fullest potential. It
does this by helping
individuals identify,
develop and act from
their best selves. The
key function of the
coach in this process
is to help clients estab-
lish and act on an
agenda worthy of
their highest values.

The purpose of the
presentation is to in-
form the University
community of the
principles and prac-
tices of the Coaching
Profession.  It is the
intention of the De-
partment of Native
Studies and the Alder
School of Profes-
sional Coaching to
implement a pilot
program to demon-
strate the efficacy of
this approach in sup-
porting the successful
academic experience
of students at Trent
University in 2003-4.
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Coaching: Setting Students up for Success
By Lorne Ellingson, Professional Coach, Management Consultant and Native Studies Instructor

Introduction

Coaching is a growing profession that
focuses on assisting people to live to their
fullest potential.  It does this by helping
individuals identify, develop, and act from
their best selves.  The key function of
the coach in this process is to help clients
establish and act on an agenda worthy
of their highest values.  This is done both
through the development of a co-cre-
ated relationship and powerful conver-
sations that are grounded in proven tech-
niques and approaches.  These conver-
sations focus on deep personal inquiry,
establishing meaningful goals, building
motivation and taking informed action.

What is unique about coaching
is its focus on identifying and growing
the best in the person and in ensuring
that the personal growth achieved dur-
ing coaching sessions is followed up and
reinforced by concrete actions.  What is
also unique about coaching is that it fo-
cuses on building intrinsic motivation
rather than on using rewards to modify
behavior.  By way of analogy, it is a pro-
fession that focuses on building heath
rather than on treating disease.

Coaching is fully grounded in a
tradition of deep oral conversation, on
viewing individuals as creative, resource-
ful and whole and on learning from both
successes and failures.  It is also based
on a relationship of equality between the
coach and the person being coached.

Historically, what has come to
be called coaching is a process that has
supported potentially high performance
individuals.  It has fostered creative leaps
and exemplary performance for many
and solid improvement in their way of
living for many more.

Coaching, as practiced at the
Adler School of Professional Coaching,
has its theoretical roots in Adlerian Psy-
chology, cognitive theory, general systems
theory, brain research, attachment theory,
child development research and the per-
sonal growth movement, among other
developments.  It has grown into a pow-
erful response to the expressed desires
of individuals, organizations and busi-
nesses to be their best.

Educational Context

Coaching can add an important element
to processes designed to support stu-
dents who are:

• just entering the university,
• working their way to a first degree,

or are
• graduate students working to com-

plete their course work and thesis.

Coaching keeps some people
from falling through the inevitable cracks
in any learning structure, helps others
make the most of their learning experi-
ence and still others to make the intellec-
tual breakthroughs that the university en-
vironment wishes to foster.

The use of coaching by institu-
tions, businesses, as well as individuals,
has been growing at a rapid pace.  How-
ever, to date its adoption by learning in-
stitutions has been very limited. This ap-
pears to be about to change as a num-
ber of ‘early adopter’ institutions are in-
vestigating the process.  We believe that
the use of coaching in the university en-
vironment will become the norm in the
coming years.  The reason we believe
this is that the cost to individuals and
society of educating a person at a uni-
versity is too high not to do everything
that is practically possible to support the

students’ success.

Following an initial session
where the beginnings of a relationship
are developed and preliminary goals are
established, ongoing coaching generally
takes place on a weekly basis over the
telephone. Experience has shown that
between two and three months are re-
quired for coaching to have its full ben-
efit for the client.

Coaching in the Department of
Native Studies

The Alder School of Professional
Coaching Inc. will carry out a pilot coach-
ing study for the Fall Term.  This study
would involve some 16 students receiv-
ing weekly coaching for the term.  The
pilot would conclude as students com-
plete their exams.  The coaching would
be provided by senior students at the
Adler School of Professional Coaching.
By ‘senior student’ we mean experienced
students who have successfully com-
pleted their course requirements and
who have been admitted to and are in
the process of completing their six
month practicum.

The Adler School of Profes-
sional Coaching will be providing a spe-
cial training session for these student
coaches to orient them to coaching in a
university environment.  Throughout the
processes student coaches will meet with
Adler monitor coaches to share knowl-
edge and to fine tune coaching processes.
At the end of the term participating uni-
versity students will be interviewed and
an overall assessment of the pilot project
will be made and shared with the Na-
tive Studies Department.

Office:  ESB C160
E-mail:  ellingci@rogers.com
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Teaching Effectiveness Program
www.trentu.ca/ilc/events-coming.htm

Encouraging excellence and innovation
in teaching and learning is at the heart of
the Interactive Learning Centre’s
mandate.  This mandate is achieved in
part by providing faculty with a forum
to discuss professional development
issues, pedagogical techniques and
effective teaching practices through the
Centre’s Teaching Effectiveness Program
(TEP).  The TEP consists of seminars,
workshops and teaching conversations
that are led by faculty and administrative
staff from academic support areas.

Teaching at Trent newsletter
www.trentu.ca/ilc/newsletter-current.htm

The Teaching at Trent newsletter is nor-
mally published in the Fall, Winter and
Summer terms. Current and past editions
of the newsletter can be accessed online.

Academic Innovation Fund
 www.trentu.ca/ilc/aif.htm

The Academic Innovation Fund is de-
signed to support projects that
strengthen Trent University’s undergradu-
ate teaching programs and to support
professional development and peda-
gogical research.  To date the fund has
committed $326,437 to 57 projects.  The
competition for grant requests greater
than $1500 occur in December and Feb-
ruary. Grants less than $1500 can be sub-
mitted at anytime.  Members of the
Centre’s Advisory Board review the grant
applications and determine the financial
allocations of the fund.  Information on
this fund can be obtained from the
Centre or online.

Instructional Development Resources offered by the ILC

Educational Computing Advice

Peter Northrop (pnorthrop@trentu.ca)
is Trent’s Educational Computing
Advisor.  Peter works with students, fac-
ulty and staff in supporting and promot-
ing innovation with the application of
technology in teaching and learning proc-
esses, and related systems. He brings a
strong technical background to the
Centre and coordinates the TAcTIC
workgroups. As well, he supervises
related special-topic courses and research
projects in his capacity as an Adjunct Fac-
ulty member of Trent's Computer
Science/Studies Program.

Instructional Technology
www.trentu.ca/csd/workshops/faculty/

Mary-Jane Pilgrim (mpilgrim@trentu.ca)
is Trent’s WebCT Administrator.  She is
responsible for the deployment and con-
tinuing support of instructional
technologies such as WebCT, Trent’s
learning management system.  WebCT
is a piece of software that can support
courses being held completely online, and
it can also make supplemental materials
globally available for traditional courses.
Mary-Jane offers technical workshops on
the use of WebCT, web publishing and
PowerPoint to faculty throughout the
academic year.

Student Technology Assistants

The Centre employs students with com-
puting backgrounds to assist faculty with
the implementation of instructional tech-
nology into their courses.  If you are
interested in this service, please contact
the Centre. This service is intended for
faculty who have taken the instructional
technology courses but still require some
extra assistance in incorporating
technology into their courses.

 Books on Pedagogy
www.trentu.ca/ilc/ILC-collection.html

There are over 100 books in the
Interactive Learning Centre's Collection
on pedagogy that can be located using
TOPCAT.  These books are located in
the Bata Library Stacks. A listing of the
ILC collection is available online.

Ready Reference Binders
www.trentu.ca/ilc/tr-ilc.htm#RRB

The ILC has reference binders contain-
ing information on a variety of
pedagogical strategies and issues. The
binders are located in the Coordinator’s
office, OC 221.1.

Personal Consultations

If you find that your personal
instructional development interests are
not being met through the Centre’s
current services, please feel free to
contact the Centre.  For example, if there
is a pedagogical topic that is not
addressed in the Ready Reference
Binders, the Centre’s staff can compile
resources to create a new binder. The
Centre’s staff can also provide advice and
assistance to faculty interested in
developing course evaluation instruments
and recording their teaching accomplish-
ments in a teaching dossier.

Contact Information

Angie Best
Coordinator
Interactive Learning Centre

Office:  OC 221.1
E-mail:  angiebest@trentu.ca
Phone:  748-1011, extension 1254
Web Site: www.trentu.ca/ilc/
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Teaching at Trent
Educational Leadership: Sharing Our Successes
By David Poole, Associate Dean of Arts and Science (Teaching and Learning)
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Trent’s first-place ranking in the Quality of Educa-
tion category of the Globe and Mail’s 2003 Uni-
versity Report Card was wonderful news. The sur-
vey provides one more piece of evidence confirm-
ing the value that Trent places on teaching and learn-
ing; more importantly, it is a tribute to the thought,
care, innovation, and hard work that all Trent in-
structors put into their teaching.

One of the most significant aspects of the high
quality of teaching at Trent is its diversity: ap-
proaches to teaching are many and varied. I am
constantly impressed by the breadth and depth of
the innovative teaching methods used in all corners
of the university. At Trent, it seems, educational
leadership comes from the grassroots. Accordingly,
there are many things that faculty can do to share
and develop their pedagogical expertise. I would
like to highlight a few of these.

Please consider organizing or participating in a
workshop on teaching and learning, in which you
can share ideas and strategies with other faculty.
The Teaching Effectiveness Program organized by
the Instructional Development Centre (IDC) might
be a place to start. Organize “brown bag lunches”
in your department, where teaching is the main topic
of discussion. Consult with colleagues in your own
or other departments about teaching and learning
methods. Trent is in the process of developing a
faculty mentoring program; as it develops, offer to
be involved.

There are many newsletters, journals, and other
publications devoted to university teaching — the
IDC can refer you to some of these. If you have
done something innovative in your own teaching,
organized a teaching workshop, or done research
on teaching, write an article about it. Larger scale
research projects on teaching and learning are also
incredibly valuable.

There are many associations, organizations, and
societies with a pedagogical focus. The Society for
Teaching and Learning in Higher Education
(STLHE) is such an organization in Canada. Its
members span all university disciplines and its an-
nual conference is a wonderful opportunity to hear
or to present talks on teaching and learning. The
2004 STLHE conference will be in Ottawa next
June; please consider attending. Many discipline-
specific societies now have an education commit-
tee and hold special sessions on education at their
annual meetings; get involved!

Educational leadership also comes from be-
ing actively engaged in your own department’s
teaching efforts. Curriculum development and re-
view, incorporation of innovative teaching strate-
gies, and the training of graduate teaching assis-
tants are some of the ways you can demonstrate
your commitment.

If you do not already have one, start a teach-
ing dossier. All of the activities I have mentioned
(and others) are appropriate for inclusion in your
dossier. The IDC can provide further suggestions
for how to develop such a document. It is very
valuable to have in general, but is particularly helpful
if you are being considered for tenure, promo-
tion, merit, or a teaching award. I recently was asked
to attend a meeting of the Committee on Aca-
demic Personnel (COAP) to discuss ways in which
faculty can document teaching effectiveness. This
article will hopefully give you some ideas. At Trent,
we are all educational leaders — it is important
that we document and share our successes.

Office:  Eaton College, North 127.2
Telephone:  748-1011, ext. 1358
E-mail:  DPoole@trentu.caEditor:

Angie Best



Teaching Conversations Series

The Teaching Conversations Series is a subset of
the Instructional Development Centre's Teaching
Effectiveness Program.  It is a forum to talk about
teaching among Trent instructors.  It is a space/
place to discuss teaching challenges and embark
on creative problem solving, building on the prac-
tices of others.  We strengthen our learning com-
munity by sharing ideas with others, so it is hoped
that as many people as possible will bring specific
suggestions of teaching/learning approaches that
have worked well for them.  In the past, we have
found that this series needed a facilitator and
Deborah Berrill, School of Education and Pro-
fessional Learning, has assumed that role for this
year.

September 25, 2003 was the first Teaching
Conversation of the 2003-2004 academic year.
A summary of the discussion that took place be-
tween the 28 participants follows.

Promoting student participation:
an introduction

Often it is the small things that teachers do that
can make a huge difference in promoting student
participation. This can be as easy as tweaking ex-
isting strategies to add the necessary variety to
stimulate participation. Instructors should consider
developing a tool kit of techniques to draw on
depending on the situation, the class dynamics,
and the desired outcome of the participation
(Deborah Berrill, Education).

Ensuring students have completed their
assigned readings

The quality of the discussion in seminars and lec-
tures can be as different as night and day when
students are required to complete their readings
before class. Susan Wurtele (Geography) has had
great success in requiring students to complete

their required reading before coming to semi-
nars.  Her approach is to have students hand in
a reading summary at the beginning of the semi-
nar; this reading summary is, in essence, their
ticket to participate.  Students who do not dem-
onstrate that they have completed the reading
are welcome to attend the seminar but are not
allowed to contribute and, therefore, lose a por-
tion of their participation marks, which account
for 25–30% of their final grade.  Here are some
tips based on Susan’s experience:

• Allow students to present their under-
standing of the article in different
formats.  For example, visual learners may
want to draw a concept map to organize
graphically the main ideas/points, whereas
a more structured learner may prefer to
provide a written summary.  Instructors
may also ask students to formulate
discussion questions based on the read-
ings.

• Take a few minutes at the beginning of
the seminar to review the reading summa-
ries for comprehension and whether the
summary is indeed on topic. Avoid taking
the summaries away, as students will have
an expectation of written comments,
which can be very time consuming.

• Be firm — students will appreciate such
conviction by the end of the course.
Susan's course evaluations demonstrated
that 80% of the students appreciated the
requirement of weekly reading summa-
ries. “I have never done all the readings
for a course before” and “I feel more
prepared for the exam” were typical
student comments.

• Be realistic about how much students can
read on a weekly basis. Two journal
articles per week seem to work well for
seminar preparation in upper year courses.

Julia Harrison (Anthropology) offers stu-
dents in her seminars the opportunity to articu-
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Teaching at
Trent

Newsletter

The Teaching at Trent
newsletter is intended
to provide Trent's in-
structional commu-
nity with a means to
exchange ideas and in-
formation on profes-
sional development
issues, pedagogical
techniques, and ef-
fective teaching prac-
tices.

The Instructional De-
velopment Centre
(IDC) invites submis-
sions of articles and
teaching tips which
will provide readers
with practical, cre-
ative ideas they can
use to enhance teach-
ing and learning in
their courses.

Please direct queries
and submissions to:

Angie Best
IDC Coordinator
and Teaching at Trent
Editor

Instructional
Development
Centre
OC, 221.1
1600 West Bank Dr.
Trent University
Peterborough, ON
K9J 7B8

Phone: (705) 748-
1011, ext. 1254
Fax: (705) 748-1143
E-mail:
AngieBest@trentu.ca
Web Site: http://
www.trentu.ca/idc/

Promoting Student Participation:
A Teaching Conversation
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late their ideas/questions about the as-
signed reading(s) through a written syn-
opsis if they are uncomfortable speaking
in a group. She uses this option with dis-
cretion, and on an ad-hoc basis. If it is
apparent that several students are unpre-
pared for the seminar discussion, Julia in
some cases has offered a short break al-
lowing students who have not come pre-
pared to discretely excuse themselves from
the class.

Making the link between assigned
readings and instruction apparent

Julia Harrison stresses the importance of
making direct links between required read-
ings and the lecture and seminars.  Julia
speaks directly to the readings by struc-
turing her lectures around them or by
building on examples from the readings
in her lectures. This approach encourages
students to complete the readings and to
ask questions in the lecture. If instructors
do not relate the readings to lectures or
seminars, students will often stop doing
the readings.

Leveling the playing field

Helping students conduct advance prepa-
ration for seminars can encourage indi-
viduals who may not be inclined to speak
in a group setting.

Julia Harrison includes weekly discus-
sion questions for the lecture in the sylla-
bus; these help the students focus their
reading. Teaching assistants cover the ques-
tions in the seminars.

Ellen Bentzen (Biology) asks her stu-
dents to look critically at assigned read-
ings, identify the hypothesis, critique the
methodology, and consider the validity of
assumptions made.  The critique provides
the basis for discussion in her seminars
and provides a focal point for the read-
ing. Ellen finds providing students with a
framework for assigned reading can help

students focus and read with a purpose
instead of just skimming the material.
Specific details pertaining to Ellen’s ap-
proach are outlined on page 4.

Think-pair-share

Suzanne Bailey (English), Cathy Bruce
(Education), and Marit Munson (Anthro-
pology) have used the think-pair-share
approach in their classes. Students think
about a question individually, get in pairs
and discuss the idea, and then share their
thoughts with the whole class. Cathy felt
this approach increases the amount of ‘air-
time’ for each student. The pairs discus-
sion act as a sounding board, encouraging
individuals to contribute to the group fol-
low-up discussion. Students can then move
into small units for further discussion.
Group sizes of 4–6 people are suggested
for this activity. Deborah Berrill noted that
although some diversity in ideas is lost
through the think-pair-share strategy, it
encourages a safe environment to share
ideas with the larger group by creating a
certain level of anonymity.

Kelly Young (Education) uses the
“small group discussion, large group re-
porting” approach in her teaching.  Kelly
assigns a variety of readings to accom-
pany each class and requires her students
to complete a precis. Students form groups
based on their chosen reading and share
their interpretations/summaries. As ex-
perts on that article, members of the group
distill their collective ideas into three main
points that are presented back to the class.
This activity is graded and assigned a 15%
weighting. The approach can be time con-
suming to implement but the students feel
it is a worthwhile experience. It provides
the instructor with the ability to cover more
topics in-depth and provides a more di-
verse background for the students. Stu-
dents also gain the experience of peer
evaluation.

Student seminar presentations

Julia Harrison structures her seminars
around student presentations. Students are
assigned an arbitrary date and are pro-
vided with a very structured presentation
outline.  This outline describes “ideal,” “ad-
equate,” “mediocre” and “banal and dis-
appointing” presentations.  The marking
scheme that Julia uses to evaluate semi-
nars and presentations in Anthropology
200 is described on page 5.  Clearly out-
lining expectations for student seminars
helps students build an empathy for each
other, fosters cohesion among the group,
and makes students aware of presenting
in ways other than the written word.

Janice Barry (Frost Centre, MA stu-
dent)  briefly described the challenges she
faced as a teaching assistant last year. The
seminar Janice facilitated did not have a
participation mark identified in the sylla-
bus.  She raised this as a problem because
she felt students did not have an incen-
tive to participate. Janice and the course
coordinators took this instructional chal-
lenge into consideration and now the stu-
dents are assessed not only on their semi-
nar presentation, but also on how well they
participated in the discussions following
their peers’ presentation. This approach
underlined the importance of presentators
and their role in providing classmates with
the same level of respect, feedback, and
involvement that they would hope to re-
ceive during their presentation.

Maggie Quirt (Frost Centre, PhD stu-
dent) talked about the problems of using
in-class handouts in seminar presentations,
noting that some individuals have diffi-
culty processing written information on-
the-spot. She suggested instead that stu-
dents be required to submit any material
for their peers at least a few days prior to
the seminar in question.

—————
If you have an effective teaching strategy you
would like to share, please contact the IDC
(angiebest@trentu.ca; ext. 1254).
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Student Critiques of
Science Papers
By Ellen Bentzen, Instructor, Biology

These notes for doing critiques are designed for science papers
which generally, although not always, include an experimental
component where the question under study is being tested or
measured in the environment. As the number of variables has
to be kept at a manageable level, this generally imposes a con-
straint on the study; thus there are always a set of assumptions
defining the necessary criteria. These assumptions constitute an
important aspect of the critique. In addition, stress is placed on
the questions addressed in the papers, as some authors are re-
luctant to make their questions too explicit.  These are issues
which I would discuss with students, along with the guidelines
below.

•     Identify the major question or hypothesis addressed in the
paper.  Note that this may be clearly stated with a specific
question, or the authors may be more oblique. A clearly
identified hypothesis will include the specific factors
which are under examination.

•     What assumptions are made in order to test the hypoth-
esis? These assumptions may or may not be explicitly
stated.  For example, consider the environment framing
the question that is being tested — how generally appli-
cable might this be?

•     What are the main conclusions reached by the authors?
For example, did they find what they anticipated (brief
statement)? This might include a couple of sentences
outlining their basic approach; details are not necessary.

•     Offer an opinion as to the successs of the paper. This
could include both the author's approach and perceived
problems with their work (e.g., too specific, important
factors not considered, etc.)

•     Does the paper suggest further research?

The critique need only be about one page long.  The pur-
pose is not to summarize the entire paper but to comment on
the contents.

Office: c/o Environmental Science Building, A221
Phone: c/o 748-1011, ext. 1424
E-mail:  EBentzen@trentu.ca

Numerous studies of physics teaching over the last 20 years
have shown that students learn much better when they use class
time to interact intellectually with their professor and fellow stu-
dents instead of merely listening and taking notes, as in conven-
tional lectures. This is no surprise when we realize that probably
90% of a conventional lecture is spent transferring information
which the student can easily obtain from the written page, leav-
ing only about 10% of class time to spend on the areas which
students traditionally find most difficult. Moreover, most stu-
dents are rushing so much to take down notes that they do not
have time to think about what is being said. As a result, the
instructor’s clarifying remarks are often lost to them.

Since September 1998, our first-year physics class has been
taught without conventional lectures at all, using an approach
pioneered by Professor Mazur of Harvard University. 1 Students
are asked to read, before each lecture, what would previously
have been covered in that lecture. Notes are provided in ad-
vance for this, with the textbook acting to only complement the
notes and as a source of problems. Most of the class time is
spent with the students working in small groups on short, mul-
tiple-choice questions that develop a conceptual understanding
of the material. After each question, everyone votes on the cor-
rect answer by a show of hands, which gives the instructor in-
stant feedback on class comprehension. The instructor then ex-
plains the correct thinking — and often discusses logical flaws
leading to the wrong answers — which lets the students correct
their understanding. Then the class moves to a new question.
Typically, six such questions can be covered in a 50-minute class.
Research by Mazur has shown that students taught with this
method obtained exam grades up to 7% higher than those taught
by the same instructor with a conventional lecture format, and
with a much better conceptual understanding. As well, students
like this format much better than conventional lectures.

Reference:
1 E. Mazur, Peer Instruction (Prentice Hall, 1997).

Office:  Science Complex, 221
Phone:  748-1011, ext. 1289
E-mail: ASlavin@trentu.ca

Note:  This description of Alan Slavin's teaching practice is taken  from
the "Recent activities" portion of his 3M Teaching Fellowship biography
(http://www.mcmaster.ca/3Mteaching fellowships/index2.html).

Interactive Learning
in the Lecture Setting
By Alan Slavin, Professor and Chair, Physics
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Seminar/Presentation Marking Scheme
By Julia Harrison, Associate Professor, Anthropology

The Ideal Presentation for 6–7
marks out of a possible 7 marks

•    3 minutes (max): Provides an
overview of the content of the
seminar articles assigned for the
week. Includes commentary on
what the flaws/strengths of the
authors’ argument/point is.

•    3–4 minutes: Discusses the key
themes in the article, how they
relate to each other, whether they
make similar points, and if so, what
these are, or whether they are
contradictory.

•    3–4 minutes: Discusses how the
themes in the articles relate to the
themes that have been discussed in
class. That is, why were these
articles assigned at this point in the
course?

•    Ongoing: Presents a good discussion
question and a creative class partici-
pation exercise that is aimed at
making everyone think about the
points raised.  In other words, what
is relevant about these articles with
respect to what is being covered in
class?

•    Ongoing: Provides something that
stimulates discussion (beyond
personal anecdotes) and addresses
the material in the readings.

•    Incorporates class discussion in final
summary statement.

•    Demonstrates that thought and
reflection was put into the presenta-
tion; a good attempt at an analysis
of the material in the assigned
readings is obvious.

The Adequate Presentation
for 4–5 marks

•    Only 2-3 points from "The Ideal
Presentation" are covered thor-
oughly or adequately.

•    Presentation is either too lengthy or
provides an inadequate overview of
the articles (i.e., simply re-states
what has been said, fails to cover
the articles equally, or lacks in
analytical rigour).

•    Draws solely on the instructor's
thinking/discussion questions from
the syllabus to stimulate discussion.

•    Some effort obvious on the part of
the presenter.

The Mediocre Presentation
for 2–3 marks

 •   Only 1–2 points from the "Ideal
Presentation" are covered thor-
oughly or adequately.

•    Overview of the article is too
lengthy, simply re-states what has
been said, does not cover the
articles equally, and/or  lacks in
analytical rigour.

•    Offers a poor discussion question/
class participation exercise (i.e.,
something that simply re-states the
obvious/or draws only on
instructor's questions from the
syllabus).

•    Questionable effort, on the part of
the presenter, is obvious.

The Banal and
Disappointing Presentation

for 0–2 marks

•    Only 0–1 points from "The Ideal
Presentation" are covered thor-
oughly or adequately.

•    Demonstrates quick and unreflec-
tive reading of the articles (in the
opinion of the seminar leader).

•    Little done to stimulate discussion.

•    Minimal effort, on the part of the
presenter, is obvious.

Office:  Eaton College, South 110
Phone:  748-1011, extension 1515
E-mail:  JHarrison@trentu.ca

Watch for forthcoming details about the Teaching Effectiveness Program
and its associated events in Winter 2004. (http://www.trentu.ca/idc/events-coming.htm)

Interested in presenting in the Teaching Effectiveness Program?
 The Instructional Development Centre would like to hear from you!



Criteria for the Award

The Selection Committee looks for inde-
pendent evidence of:

•     excellence in teaching over a
number of years, principally (but
not exclusively) at the undergradu-
ate level, and

•     commitment to the improvement
of university teaching with particu-
lar emphasis to contributions
beyond the nominee’s discipline or
profession.

Educational Leadership

Evidence of the nominee’s educational
leadership at the institution and beyond
may be illustrated through —

•     conducting seminars, workshops,
conferences or other events for
university colleagues on teaching/
learning topics,

•     working with teaching/learning
committees or centres,

•     consulting with university colleagues
on teaching/learning methods,

•     producing papers, texts, newsletters
or other publications on university
teaching,

•     conducting research on university
teaching/learning problems that
goes beyond the normal discipline-
focused research conducted by the
faculty member,

•     working on special projects related
to university teaching and learning,

•     working on curriculum,
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Excerpts from the 2004 3M Teaching
Fellowship Call for Nominations1have
been included below.  More detailed in-
formation can be obtained by contacting
the Instructional Development Centre or
going online.2

Trent University Professors Alan
Slavin (1993), Stephen Brown (1997), and
David Poole (2003) are among 178 3M
Teaching Fellows.

The Award

The Society for Teaching and Learning in
Higher Education (STLHE) and 3M
Canada have joined to reward exceptional
contributions to teaching and learning at
Canadian universities. The community of
3M Teaching Fellows embodies the high-
est ideals of teaching excellence and schol-
arship, and illustrates a commitment to en-
hance the educational experience of ev-
ery learner.

Up to 10 awards, presented annually
at the STLHE conference in June, recog-
nize exemplary contributions to educa-
tional and teaching excellence in Canadian
universities. The award includes lifetime
membership in the Society. 3M Fellow-
ship winners will attend an-all-expense paid
three day retreat at the Fairmont Le Cha-
teau Montebello, November 6-8, 2004.
Here, they will celebrate others’ exceptional
achievements in teaching and share expe-
riences and ideas.

Eligibility

Awards are open to all individuals currently
teaching at a Canadian university, regard-
less of discipline or level of appointment.

3M Teaching Fellowship Award — Call for Nominations

•     working with organizations/
associations, and

•     other evidence of impact on
teaching and learning in higher
education.

Teaching Excellence

Evidence of the nominee’s teaching ex-
cellence may be illustrated through —

•     a list of teaching awards received,

•     normative data from student
evaluations of teaching over several
years, including a typed list of all
student comments from two or
more classes,

•     a copy of the instrument used by
students to evaluate the nominee’s
teaching,

•     a list of special course development
efforts,

•     letters from colleagues and students,

•     an example of course materials, and

•     other evidence of teaching excel-
lence.

References:

1 The 3M Teaching Fellowships Pro-
gram — Nomination Information

  (http://www.mcmaster.ca/
3Mteachingfellowships/index2.html).

2 Preparing a Nomination for the 3M
Teaching Fellowship Award

  (http://www.mcmaster.ca/
3Mteachingfellowships/preparing.pdf).



WebCT @ Trent: Did You Know?
By Mary Jane Pilgrim, WebCT Administrator, Computing Services

WebCT Continues to Grow

WebCT has passed the “300 courses in
one term” mark!  Last year at this time
there were less than 150 courses using
this resource. Congratuations to all for
their implementation of this handy
adminstrative/teaching tool this fall!

WebCT E-mail Distribution List

All those interested/involved with WebCT
at Trent can subscribe to a “WebCT In-
structors” email distribution list at http:/
/www.trentu.ca/webct  (click on the ‘In-
structors’ tab).  The list is used for
annoucements, software work-arounds,
course backup/reset plans, workshops,
etc.

Final Grades and WebCT
Courses

It is a policy of Trent University that fi-
nal grades are released to students only
through the Registrar’s Office.  Please do
not post final grades in your WebCT
course.

Conflict and the Punitive Process

If students conduct themselves in an un-
seemly manner in an online course, print-
ing out the offensive e-mail and/or dis-
cussion group posting may not provide
sufficient evidence for any sort of puni-

tive action. More compelling evidence
could come from the printing/archiving
the full environment in which the alleged
infraction took place — that is, the full
thread of discussion in which the student
participated — such that the student’s ac-
tions can be judged to be inappropriate
based on a comparison to the other stu-
dents in the same environment.

Copyright and Restricted
Environments such as WebCT

“May I digitize an article for my WebCT
course?” is a common question that I hear.
If you are the copyright owner, you can
do this. If you are not the copyright
owner, you must have clear permission
to digitize the article from the copyright
owner. The Trent CANCOPY Agreement
covers print materials only. The doctrine
of fair dealing for research or private
study does not extend to digital formats.

Online Course Evaluations via
WebCT

I have requested (via the WebCT-
Instructors@trentu.ca list) participants
for “Online Course Evaluations.” Here
is how the process works:

1.   Once I’ve received your request, I
use the survey template for your
department (or another format if
requested) to create a SEPARATE
WebCT course for each survey.  I
compile a list of students requiring
access to particular surveys from
the student system, and load these
students into the appropriate
courses.
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2.   The students see the course
evaluations as if they are separate
course(s) for the time period
selected by the faculty member.
Once the deadline per course is
passed, I forward the names of
students who completed the
questionnaire (if incentives to
complete the survey are being
offered), to each instructor.

3.   After marks have been submitted
to the Registrar's Office, I assign
‘designer’ privileges to faculty
members so that they can view
their results online.  If requested,

      I also print out the statistics/report
pages and forward these to each
faculty member’s respective
departmental office.

The results from past online course
evaluations have not been surprising; if
WebCT is being used as a major compo-
nent in the course, the surveys have been
well-used.  If WebCT is being used only
minimally, then minimal results can be ex-
pected from the online survey.  Offering
a small incentive, such as a 0.5% partici-
pation mark, further increases the re-
sponse rate for online course evaluations.

The benefit of using the online
course evaluation is that the results are
compiled for all surveys onto one set of
pages, and summary statistics are avail-
able.  Students appear, anecdotally, to type
more than they might have otherwise writ-
ten by hand.

Office: Bata Library, 206
Phone: 748-1011, ext. 1653
E-mail: MPilgrim@trentu.ca
           webct-admin@trentu.ca



Upcoming Teaching and Learning Conferences

4th International Conference on Scholarship of Teaching
and Learning
Going Public — Traditional and non-traditional approacbes to the
Scholarship of Teaching and Learning
May 13–14, 2004
London, England
http://www.city.ac.uk/edc/SoTLConference.htm

The Teaching Professor Conference
Celebrating Teaching and Promoting Learning
Hilton, Philadelphia/Cherry Hill
May 21–23, 2004
http://www.teachingprofessor.com/about/index.html

Canadian Association for University Continuing
Education
Standing the Test of Time — Setting the Stage for the Future
White Oaks Resort and Spa, Niagara on the Lake, Ontario
June 2–5, 2004
http://www.wlu.ca/pts/cauce2004/index2.html

American Association of Higher Education
Connecting Public Audiences to Our Work
Adams Mark, Denver, Colorado
June 12–14, 2004
http://www.aahe.org/assessment/2004/

Society for Teaching and Learning in Higher Education
Experiencing the Richness of the University Mosaic:
from Diversity to Individuality
University of Ottawa
June 17–19, 2004
http://www.uottawa.ca/services/tlss/stlhe2004/
Deadline for presentation proposals: January 16, 2004

The International Consortium for
Educational Development
Defining a Profession, Redefining Actions: The Convergence of Goals of
University Professors and Faculty Developers
University of Ottawa
June 21–23, 2004
http://www.uottawa.ca/services/tlss/iced2004/
Deadline for presentation proposals: January 16, 2004

American Association of Higher Education
Organizing for Learning
Stoweflake Resort & Conference Center, Stowe, Vermont
July 11–15, 2004
http://www.aahe.org/SummerAcademy/index.htm
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Carleton U, U of Ottawa, RMC, Queen’s U and Trent U
Eastern Ontario Symposium on Educational Technology
Queen’s University, Kingston, Ontario
December 2, 2003
http://www.eoset.ca/

EDUCAUSE Mid-Atlantic Regional Conference
Enabling the Educational Enterprise
Baltimore Marriott Waterfront Hotel, Baltimore, Maryland
January 13–15, 2004
http://www.educause.edu/conference/marc/2004/

American Council on Education
86th Annual Meeting
Miami Beach, Florida
February 28–March 2, 2004
http://www.acenet.edu/meeting/

International Alliance of Teaching Scholars
Lilly (West) Conference on College and University Teaching
Kellogg West Ranch at Cal Poly Pomona, California
March 19–20, 2004
http://www.iats.com/conferences/west2004_info.shtml

15th International Conference on College Education
Innovation, Motivation, Education: Tying It All Together
The Adam’s Mark Hotel, Jacksonville, Florida
March 29–April 2, 2004
http://www.teachlearn.org/final.html

American Association of Higher Education
Learning in 3-D: Democratic Transformations, Diversity Redefined,
Digital Environments
Sheraton San Diego Hotel & Marina, San Diego, California
April 1-4, 2004
http://www.aahe.org/learningtochange/2004/index.htm

International Alliance of Teaching Scholars
Lilly (East) Conference on College and University Teaching
Towson, Maryland
April 2–3, 2004
http://www.iats.com/conferences/schedule.shtml

American Educational Research Association
Enhancing the Visibility and Credibility of Educational Research
San Diego, California
April 12–16, 2004
http://www.aera.net/meeting/index.asp
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Teaching at Trent
Navigating the Trent University Library
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What do you get when you put together a librarian
who has secret dreams of being a movie star, a
talented young filmmaker, and an Academic Inno-
vation Fund grant?  The answer is a delightful film
called Navigating the Trent University Library, a short
introduction to the Library’s departments and ser-
vices, shown to students during Introductory Semi-
nar Week last September.

The film was written and directed by myself and
filmed and edited by a Trent student, Candace Shaw,
with the assistance of the Audio-Visual Department.
Library staff, librarians, as well as Trent University
students and professors acted in the film.

In the previous Introductory Seminar Week, incom-
ing students were shown a film called Virtually Seek-
ing information, produced by Alberta University Li-
braries.  While this film was informative, it did not
showcase our own institution.  Therefore, I decided
to produce a film that was more directly relevant to
Trent students.  There were two reasons for this: to
introduce undergraduates to the research process
at Trent University; and to increase the profile of
the Bata Library and its services.  I wanted to em-
phasize that the Library is a welcoming and active
centre of  the University, with a wide range of  aca-
demic resources.  Since students will be spending a
good deal of their academic careers using the
Library’s resources, I wanted their first exposure to
the Library to be positive.

Navigating the Trent University Library is an attempt
to help students overcome the feeling of intimida-
tion that sometimes accompanies library research.
I am aware of the danger of overwhelming new
students with too much information, so the con-
tent is light and practical rather than didactic.  The
film highlights the major departments located within
the library (Reference; Circulation & Reserves; Com-
puting Services, Archives; Audio-Visual Services;
Maps, Data & Government Information) from a
library user’s point of  view, providing a spatial ori-

entation, along with some facts about each depart-
ment.  Humour is used to maintain the viewers’
interest and help reduce anxiety about academic
research.  Set to upbeat techno music, the Library
never looked so hip.

We showed the film in the Wenjack Theatre to a
standing room only crowd.  The students were
engaged and appreciated my attempts at library
humour.  The effect the film had on students’ re-
search is hard to measure - we still see a great deal
of  perplexed students at the Information Desk.
Building research skills takes time, but if we helped
a few students become more aware of the won-
derful resources available through the Library, then
the work that went into producing the film was
well worth it.

Students today have access to more data and in-
formation than ever before.  There are great chal-
lenges to finding, selecting, and understanding the
usefulness of  information.  The nature of  aca-
demic research has changed dramatically over the
past few years with the explosion of online re-
sources.  The sooner students are comfortable with
library research, the greater their chances of aca-
demic success.

To see the film or to arrange a workshop on re-
search skills, please feel free to contact me.

Office:  Bata Library 205
Telephone:  748-1011, extension 1445
E-mail: CZiegler@trentu.ca



Some years ago, on visiting Parks
Canada’s offices in Hull, I encountered
several University of  Waterloo students
working there for a semester of their
Co-op programme. It struck me that not
only were they learning a lot about the
practical realities of national park plan-
ning and management, but, in the pro-
cess, making themselves very eligible for
employment with Parks Canada or a
similar agency when they finished their
degrees. Trent students, lacking such
practical work experience, it seemed to
me, would have a hard time competing
with these Waterloo students for such
employment. Accordingly, I began to ar-
range each year for several students, as
part of their course requirements, to do
volunteer research projects for various
conservation agencies in Peterborough,
such as Parks Canada, Ontario Parks and
the Otonabee Region Conservation Au-
thority. While not paid, and only volun-
teering at most a day per week, they were
exposed to the practical operations of
these conservation agencies. Some were
given office space or taken into the field,
and all had frequent discussions with
agency staff. The agencies appreciated
the research done for them and the stu-
dents reported very favourably on their
placements.

Application to Trent
More recently, upon assuming responsi-
bility for a core fourth year course in the
Geography programme, Geography
470 – Research in Human Geography, I
decided to ensure that it provided stu-
dents with placement opportunities, and
improved their ability to gain employ-
ment. The course had two components.
The first required students to do some
assignments to review their research ca-
pabilities and help them present them-

selves for employment. The second re-
quired them to undertake geographic
research for a client in the community.
Students in the course began by prepar-
ing a new resume, stressing their qualifi-
cations, types of geographic knowledge,
and specific research skills. Each of  them
then had to use the resume to prepare a
brochure offering her/his services as
geographic consultants. Thereafter, the
brochure became the basis for them to
construct and post a webpage also to
advertise their capabilities as geography
consultants. Advice on all these assign-
ments was provided in lectures by my-
self, other faculty, staff  of  the Trent Cen-
tre for Community Based Education
(TCCBE) and Computer Services, the
staff of local agencies, as well as con-
sultants. All assignments were peer re-
viewed and discussed in class, and the
best brochures and websites retained to
provide models and ideas for subsequent
classes.

Student Placements
Concurrently, with thereby developing
their capability to be research consult-
ants, the students searched for opportu-
nities to volunteer for up to a day per
week from December to March to do
a geographic research project for a gov-
ernment agency, non-governmental or-
ganization or private business.  Fortu-
nately, most such opportunities, or
placements, were identified, publicized
on the web and arranged by the TCCBE.
Each year the TCCBE was able to find
more projects, and more that required
expertise in geography. However, I ar-
ranged some to cater to the particular
interests of a student, and some students
arranged their own placements in their
home region or where they had worked
previously.

Research Component
Having identified a placement, students
had to prepare a detailed research pro-
posal, indicating the research questions,
relevant literature, aims, methods, a
schedule and budget. This proposal had
to be approved by the Geography De-
partment, the TCCBE, and the client or-
ganization, and presented to the class.
Guidance was given on making oral and
audio-visual presentations, and marks
were awarded, with peer input, accord-
ing to the quality as well as the content
of the presentation. Some students even
added their research proposals to their
websites. Subsequently, progress reports
had to be presented in class at least
monthly, and students experiencing dif-
ficulty were given individual guidance by
faculty and the TCCBE. A final presen-
tation of the research results was made
in April to the class and those clients able
to attend. The projects resulted in re-
ports, sometimes with ancillary materi-
als and public presentations. The reports
were given a preliminary grade by the
faculty responsible for the course, then
the student made revisions, gave a copy
of the report to the client, and a final
grade reflecting some input from the cli-
ent was awarded.

Examples of Student Projects
Some examples of research projects un-
dertaken for various clients by students
in this course from 1999-2001 are given
below:

•  An inventory of research in parks in
   S.E. Ontario, for Ontario Parks.
• The viability of the Dalewood Golf
   and Curling Club, Port Hope as a
   private club, for Dalewood Golf
   and Curling Club.

Community Based Learning
By John Marsh, Professor Emeritus, Department of Geography

“The only skill we really need is the ability to learn. And we do that best on the job, not in class.”
(Richard Reeves, The Guardian, 20 February, 2001, p.11)
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•  The role of the Victorian Order of
    Nurses Centre for Health in down-
    town Peterborough, for the
    Victorian Order of Nurses Centre
    for Health.
•  Survey and marketing analysis of
    Peterborough area educators, for
    Kawartha Outdoor Education
    Centre.
•  The spatial distribution of water
    demand, for Anderson Associates
    Limited, Toronto.
•  Peterborough Municipal Airport air
    service demand study, for the City
   of Peterborough.
•  Sensitivity of the Jackson Creek
    hydrological system to climate
    change, for Otonabee Region
    Conservation Authority.
•  The demand for licensed child care
    facilities in eastern Peterborough
    County, for Hucklebug Child Care
    Centre.
•  Settlement history of Gooderham,
    for U-Links and the Gooderham
    Community Action Group.
•  Applying a planning framework and
    GIS to the ambulance location
    problem in the County of
    Peterborough, for Emergency
    Medical Services, County of
    Peterborough.
•  Workplace transportation choices,
   for Peterborough Green-Up.
•  Jamaica Self Help Global
   Awareness Trip Manual, for Jamaica
   Self-Help.

Course Challenges
My experience in running such a course
leads me to encourage but also to cau-
tion others attempting something simi-
lar. I would caution you because:

1. Not all placements have been
    successful for the student and/or
    the client.
2. Some students felt obliged to
    terminate their placements, or pick
    another one.
3. Some projects that clients wanted
   done were not research oriented.

4. The research required was some
    times ill defined by the client.
5. Sometimes the client provided
    inadequate guidance, facilities, or
    financial support.
6. Some projects required too little
    work for one course credit, or too
    much work for the time available.
7. Clients in Peterborough or the
    TCCBE may not have identified
    enough research projects suitable
    for students in your discipline,
    especially if there are a lot of
    students in the class (e.g. over 10),
    or little advance notice is given.
8.  It may take a lot of time, especially
    when setting up such a course, to
    find projects, develop proposals,
    monitor student progress, liaise with
    clients, and ensure the project is
    completed on time to everyone’s
    satisfaction.

Course Requirements
It seems to me, therefore, that such a
course requires:

1.  A clear, focused, detailed statement
    of research to be done for each
    client.
2.  An agreement by all parties on the
    research to be done, the time frame,
    hours needed, and funding available.
3.  Regular, ideally biweekly, meetings,
    of the student with either or both
    the client and the professor.
4.  A good match of student skills
    with the research needed.
5.  Recognition by the student of their
     responsibility for the research, the
     client’s dependence on it, and the
     importance of meeting deadlines.
6.  Early identification of placement
    opportunities, e.g. April-August for
    course work from September to
    April.
7.  Supporting lectures and discussions
    in the classroom.
8.  A set of  handouts and forms to
    guide each stage of the placement,
    e.g. proposal form, signature form,
    report structure outline, faculty, peer
    and client comment forms.

Student Experience
Many students do express interest in such
an applied course. This may mean that
enrolment in other courses, e.g. a thesis
course may decline. They often express
frustration in dealing with clients but
learn that the wheels of the world do
not always go round as fast as they would
like. They gain satisfaction from seeing
they have skills that are needed, from
seeing the community benefit, from
people being interested in and apprecia-
tive of their work, and from the leads
they get towards future employment.

On the basis of the above experience,
and especially given the lack of a Co-op
programme at Trent, I remain convinced
that such courses as described above are
very worthwhile for all involved. Any-
one considering offering such a course
is welcome to contact me to discuss it.

Additional Information
The Geography Department website,
section on Geography 470, has a com-
plete list of the research projects under-
taken for clients from 1999-2001.  Many
of the research reports are filed at the
TCCBE and in the Geography Depart-
ment office.

The TCCBE website1 provides infor-
mation on the Centre, the role it can play
in such a course, and potential research
projects and hosts.

Acknowledgements
I gratefully acknowledge the help af-
forded me while offering this course of
my colleagues Al Brunger and Colin Tay-
lor, Marilyn Miller, Mary-Jane Pilgrim,
the TCCBE, especially Jennnifer Bowes
and Francis Enns, U-Links in Haliburton
and all the clients.

Telephone: c/o 748-1011, ext. 1440
E-mail: JMarsh@trentu.ca

____________________________
1http://www.trentu.ca/tccbe
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Simple technology solutions for good practice in undergraduate education.

How does one know that a technology can enhance teaching and learning?

By Jonathan Swallow, Instructional Designer, Interactive Learning Centre
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The Interactive Learning Centre (ILC) is
here to help enhance teaching and learn-
ing at Trent.  We can assist you in using
technology for pedagogical purposes.
However, please be assured that we are
not here to promote the use of technol-
ogy for technology's sake.

In order to determine if  a technology
will help enhance teaching and learning,
it is useful to have a set of principles for
good practice in undergraduate educa-
tion. Principles recommended by
Chickering & Gamson1 and Chickering
& Ehrmann2 have been widely used
across North America, and help to guide
the work of the ILC.

It is also important that technology so-
lutions be relatively simple to implement.
When new technologies are introduced,
it is assumed that learning will need to
take place.  However, when technology
is used appropriately, everyone benefits
from the struggle to learn.  Some ex-
amples of relatively simple technologi-
cal solutions which are already having an
impact at Trent follow.

Web based learning objects
Learning is enhanced when students are
actively solving problems and making
mistakes while receiving guidance and
feedback.  Web based educational ma-
terials (a.k.a. learning objects) can be used
for demonstrating difficult and dynamic
concepts during lectures, and as the ba-
sis for learning activities outside of  class.

There are countless pieces of freely avail-
able "educational material" available on
the web. The people who form
MERLOT (Multimedia Educational
Resource for Learning and Online
Teaching) believe that learning objects

can enhance teaching and learning. The
MERLOT web site3 organizes and  in-
dexes a significant number of web based
learning objects (over 7000 and grow-
ing).  The people who form MERLOT
have also organized themselves into dis-
cipline communities, reviewing and pro-
moting some of the best available learn-
ing objects in each discipline.

How can the ILC help?
• Searching out learning objects for
  difficult to teach concepts.
• Assisting with the creation of
  learning activities and assignments
  around learning objects.
• Developing web pages which
  provide a local context for web
  based learning objects.

Placing (audio) comments in
students' Microsoft Word files
Good practice in undergraduate educa-
tion gives prompt feedback. Microsoft
Word includes a "Reviewing" toolbar
which facilitates the process of com-
menting on student writing. Word allows
not only written comments to be inserted,
but audio recordings of your comments
can be inserted too. Recorded audio
comments carry additional information,
and provide a sense of instructor "pres-
ence."

How can the ILC help?
•  Providing technical assistance to
   faculty and students.
•  Coordinating support amongst
   faculty using this technology.

Using student created web pages as
alternatives to traditional essays
Good practice in undergraduate educa-
tion communicates high expectations.
Students exert more effort when they

know that what they write will be avail-
able to a wider audience. Allowing stu-
dents the option of submitting their writ-
ten assignments as web pages provides
that audience. Some of the advantages,
disadvantages, and strategies for setting
web page assignments have been out-
lined by Runte4.

How can the ILC help?
•  Providing technical assistance to
   faculty.
•  Assisting with the creation of
   assignments.
•  Providing workshops and drop-in
   sessions for students.
•  Coordinating support amongst
   faculty using this technology.

Office:  Otonabee College 221.1
Telephone:  748-1011, extension 5021
E-mail:  JSwallow@trentu.ca
__________________________________________
1 http://www.hcc.hawaii.edu/intranet/
committees/FacDevCom/guidebk/
teachtip/7princip.htm
2 http://www.tltgroup.org/programs/
seven.html
3 http://www.merlot.org
4 http://www.edu.uleth.ca/~runte/
professional/webpaper98.htm

Submission Deadline

Wednesday, April 30, 2003 is the
submission deadline for the Spring
2003 edition of  Teaching at Trent.
Please direct queries and submis-
sions to:

Angie Best, Editor
Office:  Bata Library 206
Telephone:  748-1011, ext. 1254
E-mail:  AngieBest@trentu.ca
            or ILC@trentu.ca
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Dissemination of Teaching Resources
By Christine Maxwell, Associate Professor, Department of Biology

ILC Instructional
Design Assistance

The mandate of the Interactive
Learning Centre is to encourage ex-
cellence and innovation in teach-
ing and learning, and to apply new
techniques and technologies to en-
hance Trent’s traditional emphasis
on student-centered learning.

One way of achieving this man-
date is to provide faculty with in-
structional design assistance from
one of our staff or ILC work
study students.

Jonathan Swallow, the Centre's In-
structional Designer, works with
faculty members to investigate, cre-
ate and apply innovative instruc-
tional technologies. He is also avail-
able to demonstrate innovative
applications of learning technolo-
gies that enable students to discuss,
apply, and explore new concepts.
He can assist faculty with decisions
about the application of learning
technologies in courses.

Peter Northrop, the Centre's Edu-
cational Computing Advisor,
works with students, faculty and
staff in supporting and promot-
ing innovation with the application
of  technology in teaching and
learning processes, and related sys-
tems.

Mary-Jane Pilgrim, Trent's WebCT
Adminstrator, is responsible for the
deployment, continuing support
and training for instructional tech-
nologies such as WebCT.

For more information about in-
structional design assistance, please
contact the ILC.

Office:  Bata Library 206
Telephone:  748-1011, ext. 1254
E-mail:  ILC@trentu.ca

Two years ago members of  the newly-
formed teaching section of  the Cana-
dian Botanical Association decided that
it would be a good idea to produce a
web site1 of Internet teaching resources
available to botany teachers. The task was
undertaken by Sylvie Laliberté, a pro-
fessor at the Université de Québec at
Montreal and myself, with Sylvie con-
tributing the french version of the page.

We decided to divide the information
into a number of  sections.

1. Image sites, which is organized by
   plant group and includes a small
   review of each site.

2. College and University teaching, which
   has course outlines for a variety of
   botanical subjects which we think
   will be very useful for those just
   starting their teaching careers.

3. Good videos, which has a review
   of recent videos, valuable for
   teaching purposes.

4. How to do it, a section covering some
   practical aspects such as how to
   make a plant collection and also how
   to make oral and poster presenta-
   tions.

5. Teaching at any level, a page of
   information relevant to teachers at
   the elementary and high school
   level.

There is also reference to an Internet dis-
cussion group, called Plant-ed, which

provides a forum for discussion of a
variety of  plant related topics. The final
section has the abstracts from the teach-
ing section’s first session of  contributed
papers at the 2001 meeting of the CBA
held in Kelowna BC.

Our plan is to keep updating the web
site so that it remains dynamic and not
static and out-dated.

Acknowledgements
While we were able to produce the in-
formation for this web site, neither Sylvie
nor myself had the technical expertise
to create the web site to link to the main
Canadian Botanical Association2 site. At
this point, Jonathan Swallow came onto
the scene, and in response to our request
for a bright, eye-catching format, took
plant photographs contributed by two
Trent students, Dave Ferguson and
Pauline Quesnelle, in addition to photo-
graphs from the Plantwatch Canada3 site
(to help advertise their flowering time
tracking program) and put together the
web site which is now available on the
main CBA site. Further assistance was
obtained from Brad Carson, an ILC
work study student, in finalizing some
of  the details.

Office:  ES A 102 or ES A 108
Telephone:  748-1011, extension 1357
E-mail: CMaxwell@trentu.ca
____________________________
1http://www.trentu.ca/biology/
botany/welcome.htm
2http://www.uoguelph.ca/botany/cba
3http://www.naturewatch.ca/english/
plantwatch/



For the past two years, an online course
tool has been available to professors at
Trent. Web Course Tools (WebCT) was
developed by an educator at the Uni-
versity of British Columbia and is one
of the most popular products of its type
— it is in use in over 2,500 institutions
worldwide in 81 countries, and is avail-
able in 10 major world languages. At
Trent, WebCT is used primarily to pub-
lish materials that supplement existing
courses, but it can also be used to create
entire online courses. WebCT requires
little technical expertise on the part of
the student, and only requires access to
the Internet and a web browser
(Netscape or Internet Explorer).

“WebCT has over 8 million
student accounts in more than

2,500 institutions”

Tools for Instructors
WebCT provides the instructor with a
suite of tools from which they can pick
and choose when setting up their online
course presence. These features include:

•  templates to help faculty set up a
   homepage and welcome page for
   their course
•  tools for interaction: white board,
   discussion board, chat rooms,
   internal e-mail
•  tools for assessment: quiz creation
   tool, student presentation area,
   student self test creation tool
•  tools for course management: online
   grade book, student tracking, course
   calendar
•  tools for course content: “paths” for
   organizing related content.

•  support tools for students: glossary,
   index, search tool, compile messages
   or course content tool, resume
   reading tool.

Faculty can choose to use as many or as
few of  these features as they want.  For
example, some faculty have decided to
use only WebCT’s computer-graded
quizzes as a way to reinforce learning for
their students.  Other faculty use WebCT
to post class handouts and use the dis-
cussion board for out-of-class discus-
sions.  On the other end of  the spec-
trum are two courses which are being
taught entirely online with WebCT.

WebCT Implementation Plan
Trent’s WebCT Implementation Plan
began in the Fall of 1999, and has in-
cluded elements such as Awareness Ses-
sions for Faculty and Staff, hands-on
workshops focussing on the instructional
design of online learning activities and
the WebCT tools designed to meet learn-
ing goals, and an emphasis on “gradual
implementation” — adding course ele-
ments on a step-by-step basis guided by
faculty readiness.

Using WebCT to Support Teaching
The most commonly used WebCT fea-
tures in support of teaching are described
below.

1.  Bulletin Board (Discussion) Tool:  The Bul-
letin Board tool allows communication
among all course participants. WebCT
keeps track of which articles are read by
each student. The conferencing system
can be searched (new and old articles)
for content, sender, date of sending and
more. Articles can have embedded links
to web sites (URLs) which are active in
WebCT.

2. Online Gradebook:  Each student can
view his or her own marks as entered
by the instructor/designer. The student
also has access to minimum, maximum
and average marks for each course com-
ponent (at the discretion of the instruc-
tor). Students also have on-line access to
the comments and grades for each on-
line quiz written and marked.

3.  Calendar:  The Calendar is like a daily
planner, telling you about course events.
Calendar entries include a heading, a start
and end time, a summary and even a
link to a URL. The designer can make
public entries (for all course participants
to view) and both the designer and stu-
dents can make private entries (entries
only visible to the person who makes
the entry).

4.  Timed Online Quizzes:  Quizzes can be
written by the designer and delivered
online on a predetermined day. A clock
on the quiz page counts down the num-
ber of minutes assigned to the quiz once
the student has begun. Once completed
and marked, the grade assigned is, along
with comments, made available to the
student.  These quizzes are great for test-
ing reading comprehension and ensur-
ing that students remain ‘on task’ with
respect to course materials.

5.  Online Course Evaluations:  In lieu of
the standard ‘post-course paper evalua-
tion’, some instructors are opting for the
collection of this data online.  After the
mark submission date, the survey-course
is released to the instructor for printing,
analyzing, etc.   Remarks do not have to
be transcribed, and it’s been found, an-
ecdotally, that students appear to type
more than they would normally hand-
write.
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WebCT Shows Continued
Growth on Campus
By Mary-Jane Pilgrim, WebCT Adminstrator, CSD



6.  Non-Credit Skills Program Testing:
multiple choice, true/false, short answer
and matching type questions are marked
automatically by WebCT, making it a
great choice for testing comprehension.
WebCT allow the Library Skills Program
to customize their offering for specific
courses and to randomize both the ques-
tions and the question content in their
quizzes — and the automatic marking is
imperative when more than 1,900 stu-
dents are enrolled!!

Other Uses of WebCT at Trent
WebCT use can extended outside of  the
classroom.  The Creation of Departmental
‘Intranets’ provide password-protected,
restricted access areas in which depart-
ments or special interest groups can uti-
lize the bulletin board for online discus-
sion, and post specific documents for
review and/or collaborative develop-
ment.
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WebCT Course Growth @ Trent
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What Some First-Year Students are
Saying about WebCT:

“I love Web Course Tools. I log on to
WebCT daily at my convenience, which
occasionally is at eleven o’clock at night.
I like having everything in one spot at
my disposal, making me feel very orga-
nized despite that I did not set it up.”

“I think that WebCT is extremely useful
for visual learners, and should be used
at every academic institution at least in
some form…  If  you have a question,
you can simply post it in the discussion
room, and almost immediately you will
get a response to your question — if
not from your prof, then from one of
your classmates.”

“I think WebCT is a great idea. It allows
our teachers to give us up to date infor-
mation all the time. We can submit as-

signments, receive our marks, and even
talk to them.”

WebCT Workshops
The Computing Services Department,
in cooperation with the Interactive
Learning Centre, offer WebCT work-
shops to faculty, graduate students and
academic support staff on a regular ba-
sis.  The workshop schedule can be ac-
cessed online1.

Office: Bata Library, 202
Telephone:  748-1011, ext. 1653
E-mail:  MPilgrim@trentu.ca
____________________________
1http://www.trentu.ca/csd/
workshops/faculty/

WebCT @ Trent Quick Facts

# of  student WebCT accounts ..........................................4,919
# of  students in WebCT-supported courses ...............12,736
# of  Fall course/sections using WebCT ............................143
# of Library Skills courses .......................................................22
# of students in Library Skills courses ............................1,940
Average number of  courses per student ...........................2.59

Online Resources

Teaching  tips
http://www.trentu.ca/ilc/

teaching-tips.htm

Do you have a teaching tip you
would like to share?  Teaching tips
from past editions of  the Teaching
at Trent newsletter have been com-
piled and are now available online .

Session summaries
http://www.trentu.ca/ilc/
program_2002-03.html

Were you unable to attend an ILC
event that interested you but would
still like information on the topic?
Session summaries are now avail-
able online in a variety of  formats.

Teaching resources
http://www.trentu.ca/ilc/

tr-online.htm



News from the
Academic Skills
Centre
By Martin Boyne, Director

Avoiding Plagiarism
The ASC is pleased to announce the re-
lease of the latest booklet in the grow-
ing list of  compact and affordable titles.
"Avoiding Plagiarism" is a guide to the
reasons why students most often plagia-
rize, with a focus on unintentional pla-
giarism. After a summary of what con-
stitutes plagiarism, the book discusses
several ways in which students can avoid
plagiarism through improved essay-writ-
ing techniques: narrowing and analyzing
topics; finding a thesis and writing a the-
sis statement; making an outline and tak-
ing notes; and effective summarizing,
paraphrasing, and quoting. The empha-
sis is on encouraging students to take a
more active role in the authorship of their
paper in order to avoid being depen-
dent on the words and ideas of  others.
The booklet is available at the Academic
Skills Centre and the Trent Bookstore,
priced at only $4.50. A companion vol-
ume specifically for ESL students is also
available and deals with cross-cultural
aspects of plagiarism.

Student Assistance
Faculty are reminded that they should
encourage students who need to im-
prove upon their first-term performance
to attend individual appointments or
non-credit mini-courses at the Academic
Skills Centre. At this time of year, in-
structors focus on teaching students to
learn from their first-term experiences
and understand where their strengths and
weaknesses lie.

Office:  Champlain College, Suite S206
Telephone:  748-1720
E-mail:  acdskills@trentu.ca
http://www.trentu.ca/academicskills
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It is 9:30 AM on Monday, December 9,
2002.  In AJM Smith conference room,
a student is sitting by the window writ-
ing her exam confident in the knowl-
edge that with the natural light flowing
in she will be able to complete her exam
without the negative impact of fluores-
cent lights.  Over in another corner of
the room, a second student writes be-
hind a divider wearing a headset.  This
student, with Attention Deficit Disorder
(ADD), is able to complete his exam free
from the auditory and visual distractions
present in the regular exam site.  And, in
the centre of the room a student sits
adjacent to a proctor secure in the knowl-
edge that there is assistance available
should he need help in coping with his
obsessive compulsive tendency.  Mean-
while, in the Special Needs Office, eight
students have settled down to write us-
ing computers to assist with their diffi-
culties with spelling, organization or se-
quencing of written answers.  And a stu-
dent with a visual disability works inde-
pendently in producing her exam an-
swers through the use of a computer
equipped with a large monitor and
screen-enlarging software.

These are just some of the 68 students
who will be accommodated to write their
exams today.  During the 9 day Decem-
ber exam period, the Special Needs
Office (SNO) arranged and proctored
472 exams for 166 students in 143
courses.  This was a 43% increase over
the same period in 2001/02.  Each stu-
dent was accommodated based on their
individually documented needs.  This
essential academic support service has
grown enormously in the past few years
with the growth in the number of stu-

T'was the month before
Christmas
A report on December's exam accommodations

By Eunice Lund-Lucas, Coordinator, Special Needs Office

dents accessing this support.  And yet, it
continues to make a difference in the aca-
demic lives of the students who use it.
As one student put it:

“For the first time I was able to write an
exam without feeling overwhelmed. The
special needs staff created a distraction
free atmosphere that encouraged me to
stay focused and concentrate during my
exams. Not only did they provide me
with a comfortable setting, but extra time
was also extended to me which helped
relieve any pressures or stress associated
with time restraints.”

And, from another student:

“Due to the nature of my disability, writ-
ing in a regular exam setting would cause
such anxiety that I would not be able to
concentrate nor perform to the best of
my ability.  The alternative ‘quiet room’
provided by Special Needs provides me
with a setting that alleviates anxiety. This
allows me to relax, pace myself and
complete my exam in a setting that fa-
cilitates working to my full potential.”

I would like to thank the staff of the
SNO, the scheduling office, faculty, de-
partmental secretaries and the students
themselves for their continued coopera-
tion in making this support available and
successful for the students for whom this
support is needed.

Office:  Bata Library, Suite 109
Telephone:  748-1011, extension 1281
E-mail: specialneeds@trentu.ca
http://www.trentu.ca/specialneeds



Strategies to Discourage Plagiarism
January 20, 11:30 am - 1:00 pm in Otonabee College 219
Presenters: Martin Boyne (Academic Skills Centre), David Glassco (English) and Elaine Scharfe (Psychology)

The intention of  this session is to provide a venue for the Trent academic community to discuss strategies for discouraging
plagiarism. In achieving this goal, the session will set out to:

1.  establish clear definitions of plagiarism;
2.  discuss how to start a dialogue on plagiarism with students, that is, why faculty take the issue of  plagiarism seriously, why it
     matters and why it should matter to them;
3.  discuss strategies to discourage plagiarism;
4.  identify and discuss the cross-cultural dimensions of plagiarism; and
5.  describe some of  the ASC student resources that are designed to help students avoid plagiarism pitfalls.

Effective Marking Commentary
February 4, 12:00 - 1:00 pm in Otonabee College 219
Presenters: Martin Boyne and Kevin Spooner, Academic Skills Centre

This session will focus on using marking commentary (along with marking keys and pre-assignment information sheets) to
encourage dialogue with students. Some comments can discourage students, while others that are highly corrective or prescriptive
in nature can be confusing if  students are unaware of  the reasons for the errors. To complement the suggestions given in this
workshop, participants are welcome to share effective marking commentary strategies that they have used.

Assignment Group Work
March 5, 10:00 - 11:00 am in Lady Eaton College, 201
Presenter: Brian Patrick, Computer Science

In this session, Brian Patrick will discuss the advantages and disadvantages of  group assignments for both labs and term papers.
Brian will touch upon the rationale of groupwork, the creation of groups, the bonding of groups, the evaluation of group
work, and the reformation of  groups due to course drops and personality conflicts. Although Brian will reflect on his experi-
ences in two very different computer science courses: Data Structures and Information Systems, the principles of  assignment
group work can be applied to any discipline.

Preparing a Teaching Dossier
April 1, 12:00 - 1:00 pm
Presenters: Sarah Keefer (English) and David Poole (Mathematics)

A session description will be developed and posted in advance of  the workshop.

ILC Event Calendar

Workshop registration is now available online - http://www.trentu.ca/ilc/events-coming.htm
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Teaching at Trent
Student-centered approach instills
confidence in teacher candidates
By Shantel Ivits, Second Year English Major and Concurrent Education Student
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I knew it from the moment I stepped into my first
science lab as a high school student - I am science
phobic. I have always excelled academically, but for
some reason, when I enter a laboratory, my heart
rate skyrockets, my hands tremble, my face flushes,
and my voice fails me. I once wanted to pursue a
career in psychiatry, but my fears quickly overtook
my dreams.

I was comforted to discover in my first year
at Trent, during a concurrent education class, that I
was not alone. Many girls in particular feel intimi-
dated by science and, although they are curious about
the material, their intense fear prevents them from
pursuing this knowledge. As a teacher candidate, I
faced an enormous dilemma. How could I teach
the very material that I have been so afraid to learn?

Needing a science credit to fulfill my con-
current education program requirements, I came
across a class called Physical Education for Teacher
Candidates. I was relieved to find that it was spe-
cifically geared towards students with science anxi-
eties, but was not yet convinced that there could be
a physics professor in existence who understands
the fears of an English major such as myself.

I was wrong, such a professor does indeed
exist - and his name is John Earnshaw. Armed with
his unique approach to teaching science, called
“disequilibration followed by constructivism,” John
makes science accessible to us science phobics. To
ease our fears, we work in small groups of four
through a series of  fun, hands-on activities. These
activities are designed to erase our misconceptions
about physics and rebuild accurate foundations of
knowledge. At the end of  the workshop, we jot down
our thoughts, feelings, and questions in a journal
which John reads and responds to each week. But
the learning doesn’t stop when we exit the class-
room! In the most brilliant use of  WebCT I have

seen yet, John posts audio-visual presentations
online to reinforce the concepts learned in class.

While his pedagogy is refreshingly unique,
John’s personality is part of  what makes his ap-
proach so effective. Just the words “physics pro-
fessor” are enough to send shivers down my spine,
so I was relieved to hear John refer to himself, in
his characteristically down-to-earth fashion, as a
facilitator and mentor. As such, he literally works
alongside students instead of lecturing to them,
eliminating any intimidation we may have other-
wise felt. His sense of humour and enthusiasm
also go a long way to make a Friday morning 9:00
am class worth waking up for!

Thanks to John, I now feel confident and
equipped with the knowledge I need to educate
future students about the exciting field of science.
He has shaped me as a student and as a future
educator, and I am a much better person for it.
How incredibly fortunate we are to have such a
personality as John, here at Trent!

E-mail: SIvits@trentu.ca

ILC has moved
The Coordinator's office and the Ready

Reference binders are now located in
Otonabee College room 221.1



I’m a teacher who doesn’t teach anymore.
In my course, Physical Science for El-
ementary Education (PHYS 209), I’ve
been successfully employing an interest-
ing pedagogy for the past four years.  The
course objective is to correct common
misconceptions about the science content
of the Ontario elementary curriculum
using a process called “disequilibration fol-
lowed by constructivism.”

Traditional science courses tend to
be teacher-centered; lectures and assign-
ments are created by the instructor to di-
rect each student’s learning path.  We teach-
ers “tell them” what they need to know.
In PHYS 209, there are no lectures and I
don’t do the teaching.  The course is an
extreme example of student-centered
learning.

In each three hour weekly lab session:

♦ The class examines a series of con-
cepts in a carefully organized way.

♦ Each student is asked to write down
what they already know about some idea
or proposed activity; everyone does it.  In
many cases, a written prediction is ex-
pected.

♦ In small groups spread throughout the
classroom, students discuss and document
their existing thoughts and predictions, en-
hancing or undermining their confidence
in what they know (or thought they knew),
usually exposing a diversity of back-
grounds, and always strengthening the re-
call of their prior knowledge of a topic.

♦ After each student has committed her-
self, each small group performs its own
hands-on investigation to test the under-
standing.

In almost every case, concepts
were selected by me where common sense
or known misconceptions lead to incor-
rect predictions.  The investigation tem-

porarily knocks the students’ confidence
off  kilter and generates curiosity.  The
process is called “disequilibration.”  It is
at this time that the unique strength of
the reformed pedagogy becomes so very
important;  it is essential that I have pre-
viously established a safe environment for
everyone in the classroom, a place where
“it’s OK to be wrong.” If  this has hap-
pened,  students are willing to share their
ideas with no risk of  “feeling stupid,” and
they are motivated to correct the miscon-
ceptions that they discovered by their own
activities;  it is essential that they don’t
become discouraged because they are
wrong.

Each group works to make sense
of what they have discovered while I qui-
etly watch to make sure they keep on task
In essence, the new knowledge that each
student constructs for herself will forever
be linked to her own discovery experi-
ences.  She constructed deeper and more
secure new memories. The teacher be-
comes the course facilitator who strives
to keep the classroom safe, who selects
the activities, who restrains himself from
saying much during the class time, and
who provides short Web-based reviews of
the new concepts only after the students
have completed each activity.  My stu-
dents teach themselves in ways that they
never would have imagined possible.

Educational research has shown
that “D&C” is a more effective way of
learning science concepts.  Using this tech-
nique, several hundred future elementary
teachers (many arts students enrolled ner-
vously in their first science course in years)
have rebuilt their confidence, prepared
themselves to teach these science topics,
become interested in the science around
them in their lives, had fun, and discov-
ered of not only what they learned, but
also of how it happened.

E-mail:  JEarnshaw@trentu.ca
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Call for articles
and presentations

on pedagogy

Encouraging excellence and innova-
tion in teaching and learning is at the
heart of the Interactive Learning
Centre's mandate.  This mandate is
achieved in part by providing faculty
with a forum to discuss professional
development issues, pedagogical tech-
niques and best practices through the
Centre's Teaching Effectiveness Pro-
gram (TEP).  The TEP consists of
seminars and workshops that are led
by faculty and administrative staff
from academic support areas such
as the Academic Skills Centre and the
Special Needs Office.

This past academic year the Centre
hosted 15 TEP events to a total of
189 participants.  The average par-
ticipation rate in the TEP events was
12.6 participants.  The TEP partici-
pant profile is described below:

♦ 54 faculty
♦ 12 staff in teaching-support roles
♦ 14 graduate students

Note:  The TEP figures described above do
not include WebCT workshops or the Fac-
ulty Mentoring Day event.

If you would like to share your ex-
periences with other faculty on your
approach to classroom instruction
(lectures, seminars, laboratories),
assignmen design, WebCT tips, or the
application of  innovative pedagogy,
please contact Angie Best about pre-
senting in the 2003-2004 TEP or
making a submission to the Teaching
at Trent newsletter.

Angie Best
Office: OC 221.1
Tel: 748-1011, 1254
E-mail:  AngieBest@trentu.ca

Disequilibration followed by constructivism
By John Earnshaw, Associate Professor, Physics



Universal Instructional Design

“Fairness is not treating everyone the same, it’s
giving everyone what she or he needs.”
Rick Lavoie

The concept of Universal Instruc-
tional Design  (UID) originated from an
architectural movement called Universal
Design. The main idea behind universal
design in architecture was to create struc-
tures that are designed and constructed
to accommodate the widest spectrum of
users, including those with disabilities. This
eliminated the need for subsequent adap-
tation or retro-fitting. UID in educational
environments fosters a student-centered
learning environment. Again the main idea
is that by addressing the divergent needs
of special populations usability is en-
hanced for everyone.

The Special Needs Office and the
Interactive Learning Centre have collabo-
rated to help define the principles of UID
within the context of our learning envi-
ronment.  The  learning environment at
Trent should:

♦ Foster the development of  a commu-
nity of  engaged learners.

♦ Be fair and equitable to all learners.

♦ Allow flexibility to ensure ease of
use by all learners.

♦ Contain straightforward, predictable
and consistent instructions.

♦ Clearly and effectively communicate
information to all learners.

♦ Support all learners and contain some
tolerance for error.

♦ Provide for maximum attention to
learning through minimizing physical
effort.

♦ Make use of space which accommo-
dates both the student and the instruc-
tor.

Consistent with these principles, the
use of  technology enables course materi-
als to be made more accessible not only
for students with learning disabilities, but
for all students. Many faculty are already
using WebCT among other tools. This par-
ticular technology allows for the dissemi-
nation of learning in various media and
formats.

Adaptive Technologies

As an Adaptive Technologist in the Spe-
cial Needs Office, I work with students
with learning disabilities and introduce
them to tools that can help them take
charge of  their learning. For many, these
tools or programs can help make course
materials more accessible to them. A de-
scription of  the Adaptive Technologies
used in the Special Needs Office follows.

♦ Kurzweil 3000 is a text-to-speech pro-
gram and can be used to scan textbooks,
newspapers, magazines, novels, mail etc.
which can then be read aloud. The pro-
gram has many computer voices to choose
from and the user has full control of the
pace at which it reads. The “Read the Web”
feature also allows reading of any web
page. A variety of study skills tools are
also included (e.g., highlighters, notes, dic-
tionary, thesaurus).

The auditory and visual presenta-
tion of  information Kurzweil provides

helps increase reading accuracy, speed and
comprehension.

♦ Inspiration is a graphic organizer that
allows people to think, organize, and learn
visually. The program can be used for such
things as brainstorming, planning, orga-
nizing, concept mapping, and critical think-
ing.

♦ TextHelp utilizes an application toolbar
that works with almost any Windows based
application. The toolbar “floats” on top
of the application and can be used for
checking spelling, homophone support and
speech. Texthelp also includes a talking
dictionary, word prediction and word wiz-
ard features.

♦ Dragon Naturally Speaking is a
voice-to-text software for dictating into
your computer and having the speech rec-
ognized and converted to text. The soft-
ware can be used to create and edit docu-
ments, reports, spreadsheets, and e-mail.

How can I help?

I am available during the summer months
to assist faculty who wish to infuse the
principles of UID into their course mate-
rials and to provide information on the
use of  adaptive technologies within Trent’s
learning environment. If you have any
questions, please drop by and see me.

Office: Bata Library 106.9
E-mail: JChilderhose@trentu.ca
Telephone:  748-1011, extension 5086

http://www.trentu.ca/
specialneeds/

Course accessibility and adaptive technology
By Jeff Childerhose, Adaptive Technologist, Special Needs Office
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"To offer a distinctive, excellent and continually evolving teaching program that responds to the needs of an
increasingly diverse full and part time student body."  Trent University's Mission Statement



This article is a tribute to Dr. Jonathan
Swallow for his efforts to support teach-
ing at Trent.

Jonathan was an Instructional De-
signer for the Interactive Learning Cen-
tre from September 2000 until his pass-
ing in April 2003.  As an instructional de-
signer, Jonathan worked with faculty mem-
bers from various disciplines to investi-
gate, create and apply innovative instruc-
tional strategies that enable students to dis-
cuss, apply and explore new concepts.
Jonathan wanted students to play and ex-
periment through interactive learning.  He
showed strength in working with faculty
in a one-on-one nature and could identify
where the bottlenecks in courses were and
could offer solutions that were both tech-
nological and non-technological in nature.
He strived to find ways for faculty to in-
dividualize the teaching and learning ex-
perience.

Following the announcement of
Jonthan's passing, some of his colleagues
sent their reflections on working with
Jonathan to the Interactive Learning Cen-
tre.  With their permission I have reprinted
them below.

Byron Lew, Economics
Jonathan was a gentle and kind individual.
He was equally committed to family and
to work. He spent most of his spare time
with his wife and two kids. He volunteered
in the community as a ski and soccer
coach. As well in the summer he led a
theater group of  young teens. At work,
he was persistent in convincing others of
the value of his interest, the use of learn-
ing objects. He was always available for a
chat and the main topics were his latest
expriences coaching or his newly found
source of learning objects that just might
be perfect for the particular course one
was teaching.

He was born and raised in New
Jersey, was an undergraduate at Syracuse
University. He met Mary Ellen at gradu-
ate school at McMaster. He received his
PhD from University of  Toronto. After
some time in Montreal, they ultimately
settled near Stirling Ontario where Mary
Ellen had family.

Remembering Dr. Jonathan Swallow
Gary Aitken, Hispanic Studies
Whenever I had a question about instruc-
tional design, Jonathan was very recep-
tive and helpful. For instance, he spent a
considerable amount of time developing
the scripting for the special characters of
my 'Más arriba' exercises. I consider this
feature to be a signficant improvement to
the interface, since it allows students to
place the characters rather easily within
the answer fields. I felt indebted to
Jonathan for his work on this and was
glad to acknowledge his contribution on
the 'Más arriba' welcome page.

Jonathan also assisted me with a
Web reading in Spanish. He developed the
scripting that would make photos appear
when students slid their mouse over cer-
tain Spanish words within the reading. I
was trying to avoid direct translation by
having the students associate meaning
through the photos and Jonathan found a
way to achieve this by using mouseovers
rather than clicks.

In September of last year he and I
travelled together to Atlanta for the
MERLOT conference. This allowed us
to become better acquainted and I began
to appreciate his perspective and his
slightly off-centre take on things. I spent
an enjoyable few days with Jonathan in
Atlanta and, of course, I was looking for-
ward to spending more time with him at
Trent.

I am very grateful to Jonathan for
his generous contribution to my instruc-
tional materials, for his expert advice and
his infinite patience with me. I am sad-
dened that he is gone.

Alan Slavin, Physics
Research over the past two decades has
clearly shown that physics students learn
better if class time is used for guided dis-
cussion of the material in small groups,
rather than traditional lectures.  This re-
quires students to come to class with some
preparation, so for several years I have
asked students to read class notes in ad-
vance.  One problem with this method
was that as little as 30% of students had
read the notes before class.  In the spring
of 2000 I had just read of an approach
for overcoming this problem, which re-
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quires students to use the web to answer
questions on the pre-class readings before
each class, when Jonathan walked into my
office.  He had come to see if I could use
the services of  a student hired for the
summer to work on web-related teaching
under his supervision.  I was delighted to
take him up on this offer, as this was the
perfect way to ensure that the pre-class
quizzes would actually be in place by the
next September.

Jonathan oversaw the work with
care, and by fall the new crop of Physics
100 students were dutifully completing
their WebCT quizzes before each class and
the number of students coming  prepared
to class more than doubled!  Jonathan then
developed a questionnaire to evaluate the
effectiveness of the new system, and we
presented the (very positive) results of his
study at the congress of the Canadian As-
sociation of Physicists in the summer of
2001 [1].

I am in process of applying similar
approaches in my upper-year courses,
much to the appreciation of the students,
but with great sadness that Jonathan will
not be here to share in the success of the
process that he did so much to establish.

[1]  A.J. Slavin and J. Swallow; Just-In-
Time-Teaching (JITT) applied with Peer
Instruction using WebCT.  Congress of
the Canadian Association of Physicists
(CAP), University of Victoria, 2001.

Trevor Holmes, University of Guelph
Working with Jonathan Swallow for a year
at Trent opened my eyes to an area of
teaching and learning that I had not con-
sidered as fully as I ought to have. Some-
times by disagreeing with me, and some-
times just by letting me see how he worked
on a concept or a product, Jonathan
taught me how to build the learning into
online learning activities. He challenged me
to keep the student experience of learn-
ing at the fore, and to this day as I present
about "learning objects" to various groups
of faculty and designers, Jonathan's are
the ones I hold up as best practices.



♦ I. Elbl and M. Sparkes: $3,100 to
support the development of a student life
branch to the Peer Mentoring program,
which represents an important learning
support function for Trent students.

♦ IDST: $2,000 to create a Current World
Events/Development web page for the
IDST 100 course and electronic support
materials for use in lectures and WebCT.

♦ S. Keefer: $4,039 to purchase a laptop
computer with sufficient resources to pro-
vide undergraduate students with access
to CD-ROM/DVD digitized images of
manuscripts from pre-print cultures and
rare print materials.

♦ A. Keenleyside: $4,719 to investigate
the implementation of a non-credit Cer-
tificate in University Teaching to provide
formalized support for graduate students
in their teaching-related roles at the Uni-
versity.  The outcomes of  this initiative
can be extended to benefit interested fac-
ulty.

♦ L. Lewis and J. Parker: $7,000 to de-
velop an online version of the Nursing
Research Methods and Measurement
course using a WebCT learning platform
that will provide an asynchronous, media-
rich environment for student-centered
learning of statistics and research meth-
ods.

♦ J. Parker: $750 to develop a t-test
learning object that will generate interac-
tive learning through the analysis of ex-
ample and original data sets.

♦ M. Parnis: $628 to improve the code
and presentation of new workshops in
quantum mechanics.

♦ B. Patrick: $750 to develop a learning
object to foster interactive learning of
Binary Heap Sort processes.

♦ R. Ponce: $4,225 to train personnel
on ArcGIS software so as to enable its
implementation into current GIS course
delivery and to allow for future curricu-
lum development.

The Academic Innovation Fund (AIF) is
designed to support projects that strengthen
Trent University’s undergraduate teaching
programs and to support professional de-
velopment and pedagogical research.  To
date, the fund has committed $326,437
to 57 projects. The 2002-2003 disburse-
ment of the AIF provided $91,276 for
22 projects that support teaching at Trent
University.

♦ P. Alderte: $3,400 to examine how so-
cial variables in and outside of the class-
room influence the learning of a second
language, and how students use their first
language to foster or hinder the learning
of Spanish in a non-emersion environ-
ment.

♦ O. Andriewsky: $4,735 to investigate
and develop blended learning opportuni-
ties for history students by creating elec-
tronic support materials that will augment
traditional face-to-face course delivery.

♦ D. Berrill: $6,800 in matching funds
to develop a multi-modal course that in-
tegrates theoretical knowledge from dif-
ferent disciplines in order to address the
challenges of teaching K-12 at-risk read-
ers.

♦ A. Brunger and J. Bowe: $7,000 to
fund a longitudinal study that will investi-
gate the impact of Community-Based edu-
cation on student learning, career and skill
development.

♦ J. Clapp, R. Dart and T. Hutchinson:
$3,200 to provide experiential learning op-
portunities for students around the new
student-run Seasoned Spoon Cafe on cam-
pus. These opportunities include research
and reading courses, TCCBE connections,
as well as broader educational outreach.

♦ P. Dawson and D. Patton: $12,825 to
purchase a modern imaging camera for
Trent’s 40 cm telescope. Among its in-
tended applications, this imaging camera
will be used to “bring the telescope into
the classroom,” making the images physi-
cally accessible to all students.

♦ C. Sagarra: $3,200 to develop an in-
teractive French grammar web site.  This
web site will incorporate theory and prac-
tice through a series of challenging exer-
cises.

♦ A. Slavin: $1,411 to create and input
WebCT-based pre-class quizzes and to
create electronic support materials (e.g.,
lecture notes) for student access through
WebCT.

♦ K. Spooner: $10,494 to launch Univer-
sity Learning, a scholarly journal devoted
to the publication of cross-curricular and
interdisciplinary research on various as-
pects of learning in the university envi-
ronment.

♦ C. Taylor and D. Berrill: $3,000 to
investigate appropriate curricular theory
and models for the coordination and or/
integration of liberal arts education pro-
gramming into Trent’s teacher education
program.

♦ Trent in Ghana: $4,000 to purchase
computer equipment to enable students
to build an ongoing resource base of prac-
tical tools with which they can experiment
and apply during their ten-week NGO
placements in Ghana.

♦ S. Williams: $2,500 to fund the devel-
opment and testing of the process for
scripting, recording, editing and master-
ing the proof of concept for recordings
of conversational Nishnaabemwin lan-
guage.  These recordings are intended to
accompany written text for use by stu-
dents in the lab or the field.

♦ R. Yassawi: $1,500 to continue to de-
velop software that will introduce 20th cen-
tury applications to elementary geometry
of  plane isometries.  This software will
enable students to algorithmically approach
the generation of symmetric icons and
tilings.

If  you would like information on the AIF,
please contact Angie Best at 748-1011, 1254
or AngieBest@trentu.ca
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Supporting innovative pedagogy at Trent



Symons Award for
Teaching Excellence

Trent University formally recognizes ex-
cellence in teaching by awarding the
Symons Award for Teaching Excellence
annually to one member of  the Trent fac-
ulty or staff, in recognition of outstand-
ing teaching at Trent and exemplary con-
cern for students. The Teaching Awards
Committee, which is a subcommittee of
the Senate Teaching and Learning Sup-
port Committee selects the teaching award
winner based on nominations from col-
leagues, current students and alumni.

This year's recipient is Dr. David
Page (Ancient History and Classics).  The
Symons' Award was presented at convo-
cation by Shantal Ivits on May 30. In pre-
senting this award Shantal expressed the
following sentiments: "Professor David
Page has embodied all the makings of an
outstanding teacher over his past 34 years
at Trent. Through his uplifting sense of
humour and inspiring enthusiasm, in Pro-
fessor Page's Latin class, the dead language
of Latin becomes alive again."

CUPE 3908 Award for
Excellence in Teaching

The CUPE 3908 Award for Excellence
in Teaching is presented each year to a
member of  the part-time Faculty at Trent
University, represented by CUPE Local
3908-Unit 1. The Award recognizes out-
standing teaching at Trent and exemplary
concern for students. Eligible candidates
include Course Instructors, Academic
Skills Centre Instructors, Tutorial and
Workshop Leaders, Language Assistants,
and Tutors.

This year's recipient is Wendy Kelly
(Psychology). In nominating Wendy, stu-
dents noted the importance of the sense
of humour and professionalism she brings
to her teaching. Wendy's attention to stu-

Recognizing excellence in teaching at Trent
dents' various learning styles was also high-
lighted as a means to reducing anxieties
related to mathematics.

OCUFA Teaching Award
The Ontario Confederation of Univer-
sity Faculty Associations honours "indi-
vidual faculty members at Ontario
universities who have demonstrated out-
standing achievement in their respective
disciplines. The Teaching Awards are pre-
sented to professors who inspire and in-
form through their teaching, course de-
velopment, and research. They make a
difference both to their academic disci-
pline, and to the lives of their students,
by offering the best they can profession-
ally" (Dr. Jacek, OCUFA President, May
12, 2003).

The Trent recipient of  this year's
OCUFA Teaching Award is Dr. David
Poole of  the Department of Mathemat-
ics.  David was one of  six Ontario faculty
to receive the award which is granted on
an annual basis.

3M Teaching Fellowship

The Trent recipient of  this year's 3M
Teaching Fellow is Dr. David Poole of
the Department of Mathematics.  David
was one of eight Canadian faculty to re-
ceive the award which is granted on an
annual basis. Excerpts from the 3M
Teaching Fellows 2003 announcement are
contained below. This announcement was
made at the STLHE conference in
Vancouver, British Columbia on June 12.

The Society for Teaching and
Learning in Higher Education (STLHE)
and 3M Canada have joined to reward
exceptional contributions to teaching and
learning at Canadian universities.  The com-
munity of  3M Teaching Fellows embod-
ies the highest ideals of teaching excel-
lence and scholarship with a commitment
to enhance the educational experience of
every learner..
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David Poole's teaching can turn
even self-confessed 'math-phobes' into
'math-philes,' and his passion for his sub-
ject is a source of great delight to his stu-
dents. As one former Trent University stu-
dent says, "Professor Poole has inspired
this would-be English teacher with the con-
fidence to teach mathematics, which I now
do every day."

His mission to make math acces-
sible to a wider audience led him to write
the university text currently used by more
than 35 institutions.  A colleague describes
him as "both an exemplary and innova-
tive teacher in his own university class-
room, and a visionary crusader, dedicated
to new educational strategies that reach
beyond the university to elementary and
high school teaching of mathematics."
That dedication has been recognized al-
ready with Trent's Symons Awards for
Excellence in Teaching and three Merit
Awards for Excellence in Teaching.

He has also worked effectively to
improve the quality of instruction of his
own campus.  In 2002, Trent created the
position of Associate Dean of Arts and
Science (Teaching and Learning), and
David's impressive history of workshops,
talks and leadership in teaching develop-
ment made him a natural choice for the
post.

Merit Award for
Excellence in Teaching
The following faculty members have re-
ceived a Merit Award recognizing excel-
lence in teaching.
♦ Ivana Elbl (History)
♦ Sharon Hepburn (Anthropology)
♦ Richard Hurley (Computer Studies)
♦ Sarah Keefer (English Literature)
♦ James Parker (Psychology)
♦ Deborah Parnis (Sociology)
♦ Beth Popham (English Literature)
♦ Steven Rafferty (Chemistry)
♦ Elaine Scharfe (Psychology)
♦ Chris Tindale (Philosophy)
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