
Announcing the ILC’s Theme for 2002-2003: 
 

Academic Integrity 
 

Join us for discussions, multi-university surveys, techniques used by Trent faculty, Big Questions, reports from faculty conference-goers 
including Professors Scharfe, Patrick and Glassco, a library initiative with Carolyn Ziegler, digital copyright explanations and solutions 

 
Why Learning AND Teaching Styles? 
Eunice Lund-Lucas, Coordinator, Special 
Needs 
  
In working with our students with specific 
Learning Disabilities over the past ten + 
years at Trent, I have come to realize the 
range in individual learning styles which 
exist in any given student population. We 
have designed a support program that 
focuses on the student attaining a level of 
self-knowledge and self understanding about 
how they learn so as to be a successful 
learner in any given learning environment. 
 
This, however, addresses only one side of 
the learning equation. The other side is the 
teaching side. When we designed this 
unique workshop, it was our goal that 
through exploration of their own individual 
learning styles and teaching styles, faculty 
who attended could gain a better 
understanding of the link between teaching 
and learning and realize how their individual 
teaching style interacted with the learning 
styles of the students in their classes. 
 
In order to do this, we exposed the attendees 
to some of the 'testing' used to determine 
how our students learn and then to explore 

possible relationships between this learning 
style of the faculty and their self-reported 
teaching style. In the third part of this 
workshop series it is our hope to explore 
more case studies where we can illustrate 
the various interfaces between different 
learning and teaching styles so that faculty 
will gain a better understanding of multi-
modal teaching and how to incorporate the 
principles of Universal Instructional Design 
into their courses. 
 

 
 
Instruments used with faculty by 
Learning Strategist Robert Sllvestri: 
 

Teaching Style Inventory by Anthony 
Grasha (professor of psychology at the 
University of Cincinnati - his book 

"Teaching with Style", Alliance 
publishers, 1996) 

 
Learning Style Inventory developed by 
Richard Felder and Barbara Soloman of 
North Carolina State University 

 
Information processing tasks composed 
of selected tests (tests that incorporated 
an oral format) from the Woodcock-
Johnson Psycho-Educational Battery - 
Third Edition. The Multidimensional 
Aptitude Battery was used as well. 

The Third workshop in the 
series will be a "bring a buddy 

to lunch" model in which 
original participants are 
encouraged to bring one 

colleague. The focus will be 
on case studies.

 
The overriding template that was 
implemented to demonstrate faculty learning 
styles from results of the aforementioned 
measurements was the Information 
Processing Model adapted from the work of 
researchers Horn, Cattell and McGrew. 
 
The Information Processing Model allowed 
faculty teaching and learning styles to be 
compared on the basis of their information 
processing efficiencies related to: 

 attention  
 short term and working memory 
 long term memory  
 fluid reasoning abilities  

 



Summary of One Instructor's Results 
(from an actual 32-page report, prepared by 
R. Silvestri and reproduced here with the 
instructor's consent) 
 
"On all of the measurements of learning 
styles a common theme was evident 
throughout. Your self-reported strength 
in deductive or global thinking and 
reasoning skills corresponds to 
information processing task performance 
that confirms that your deductive 
thinking skills are significantly more 
efficient than your inductive, sequential 
thinking abilities. This theme carries 
forward to your selection of preferred 
teaching styles that places much of the 
emphasis on the learning of the students. 
For example, in a classroom you would 
provide complex tasks that require 
students' deductive talents (evaluate, 
synthesize and analyze) and often, group 
work to complete. However, not all 
students learn through this deductive 
method. To enhance teaching to the 
whole class and taking advantage of your 
innate working memory efficiency with 
language processing, implementation of 
some linear, sequential instructional 
methodology would be beneficial. 
Enclosed with this report is an 
instructional guideline for a 
'demonstrator approach' to teaching that 
would complement your existing 
teaching style and introduce an inductive 
methodology to your classes."  
 

real comments... 
 
 

"I think this is a very innovative 
and worthwhile pilot study." 

 
 
 
 
"The oral presentations by Robert 
Silvestri, and the information in the 
Report (bibliography, Websites, 
summary of particular learning and 
teaching styles) were the most useful, 
although I wanted more information 
and explanations presented orally 
than were available in the brief time 
we had." 
 
 
 

"I would most definitely 
recommend a workshop like this to 

a colleague." 
 
 
 

This issue was edited by Trevor Holmes, 
ILC Coordinator. If you have an Tip, a 

Tidbit, guest editorial, article, or anecdote to 
contribute, email ilc@trentu.ca or call the 

ILC any time at x1254 
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Editor:  Angie Best

position of  ILC Coordinator. In this capacity, we
have hired Angie Best, replacing Trevor Holmes
who is now undertaking similar duties at the
University of Guelph. The ILC Instructional
Designer was made a permanent half-time posi-
tion and Trent faculty now have the talents of
Jonathan Swallow available to them on a regular
basis. Peter Northrop, Trent¹s Educational Com-
puting Advisor, now operates within the ILC and
brings with him much expertise for those wish-
ing to incorporate technology in their teaching.
Rounding out the ILC team is Mary-Jane Pilgrim
of  the Computing Services Department, who
works in collaboration with the ILC as Trent's
WebCT Coordinator.

I am very pleased to have the opportunity
to work with such a talented and dedicated group
of  people. If  any members of  the Trent com-
munity have questions or concerns, ideas or ini-
tiatives relating to teaching and learning please
don't hesitate to contact me. I look forward to
working with you all.

Office:  Eaton College, North 127.2
Telephone:  748-1011, extension 1358
E-mail:  DPoole@trentu.ca

As Associate Dean of  Arts and Science (Teach-
ing and Learning) - a newly created position - it is
my responsibility to oversee those activities at
Trent that contribute to the university's teaching
mission. Specifically, I have the pleasure of  inter-
acting with the  Academic Skills Centre, the Spe-
cial Needs Office, and the Interactive Learning
Centre. The Associate Dean's portfolio includes
committees or subcommittees on teaching and
learning support, technology for teaching and
learning, academic advising, library services, the
bookstore, teaching awards, and the Ashley fel-
lowship.  I also oversee the Academic Innova-
tion Fund, which holds two major competitions
each year in support of innovative teaching ini-
tiatives, as well as ongoing requests for smaller
amounts of  funding. This year, I also chair the
advisory committee to Trent's new School of
Education and Professional Learning, which will
admit students to a consecutive B.Ed. program
beginning in September 2003.

Along with many other units, the Interac-
tive Learning Centre (ILC) plays an important
role in support of the high-quality teaching for
which Trent is known. I am pleased to report
that this summer we were able to regularize the
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ILC
Mandate

The mandate of
the Interactive
Learning Centre is
to encourage
excellence and
innovation in
teaching and
learning, and to
apply new
technologies to
enhance Trent’s
traditional empha-
sis on student-
centered learning.
To achieve this
mandate, the
Centre provides a
forum to discuss
professional
development
issues, pedagogical
techniques and
best practices
through a series
of seminars and
workshops.  It is
also a centre for
pedagogical
research, develop-
ment and training.

We value your
input.  Please E-
mail your com-
ments and
suggestions to the
Centre.

ILC@trentu.ca



One of the greatest obstacles that our Canadian
students face in learning Spanish at the college/
university level is a lack of retention.  Most of
these students are absolute beginners who are
being exposed, for the first time, to a staggering
amount of  Spanish.  Unfortunately, introductory
Spanish textbooks incorporate a linear design,
with little attention paid to developing continuity
and recall.  For instance, very little time is devoted
to classroom review activities which, by reinforc-
ing the material, would improve its retention.
Increased rehearsal would stimulate the transfer
of  the material from the short- to the long-term
memory.

In the case of the presenta-
tion and reinforcement of concrete
vocabulary, the use of  imagery also
facilitates memory by providing a
second kind of memory code, i.e.
the visual image to accompany the
semantic code, i.e. the meaning of
the word.  The result is that, when
the word is presented along with
the drawing, a direct semantic link is formed be-
tween the Spanish word and the image, without
any reference to English, thereby reducing the
reliance on English for meaning and the obstruc-
tive transfer of  information from one language
to the other.

The purpose of the exercise material of
Más arriba (http://www.trentu.ca/masarriba) is
to stimulate visual associations and memory
hooks through the use of drawings as pictorial
contextualizations of  the basic vocabulary, forms
and constructions which are presented at the in-
troductory level.  Más arriba is designed to be
used in both the classroom and the multimedia
lab as a supervised, systematic review and also as
an unsupervised   activity which students may do
on their own.

However, Más arriba offers additional ad-
vantages, as well.  Since it is designed to be open-
ended, students are able to be creative and
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Visual cues assist in language retention
The rationale behind Más arriba

By Gary Aitken, Hispanic Studies

Articles on
pedagogy
wanted

The intent of
the Teaching
at Trent
newsletter is
to provide
faculty, staff
and graduate
students with
a means to
exchange
ideas and
information
on teaching.

The Centre
invites sub-
missions of
articles on
pedagogy
with broad
appeal, which
will provide
readers with
practical,
creative ideas
they can use
to enhance
both teaching
and  learning
in their
courses.

Direct queries
and submis-
sions to:

Angie Best
ILC,  BL 206

Tel: 748-1011,
        ext. 1254
Fax: 748-1509

ILC@trentu.ca

expansive in their responses but, at the same time,
by providing suggested responses, it allows stu-
dents to make use of the material whenever they
have access to the Web.  The imagery of Más
arriba appeals to high imagers and visual learners
and complements the textual approach of the
Workbook and the audio component of  the Lan-
guage Lab program.  Together, they provide quite
different, yet complementary, approaches to lan-
guage reinforcement and expansion.

Finally, Más arriba incorporates a working
vocabulary and oral contexts which represent fa-
miliar activities and surroundings, and it is con-
structed of language components already prac-

tised.  All of this encourages students
to respond enthusiastically, and with
greater accuracy and retention.  As
they learn to express their own per-
sonal experiences, through the use of
familiar language constructs and vo-
cabulary, they become more confident
and less anxious and, as a result, im-
prove the conditions for internalizing,

reinforcing and retaining more of the high fre-
quency words and structures.

Editor's comments:

Congratulations Gary on Más arriba's 5-star rat-
ing from MERLOT's peer review committee.
To view the peer review comments, visit the fol-
lowing page on the ILC website:
http://www.trentu.ca/ilc/showcase.htm

For general information on MERLOT, visit
http://www.merlot.org/



Well, here we are... at the beginning of  a new
academic term... lots of  new faces and names
to get to know... and many new and exciting
ideas to pursue.  Some readers may be inter-
ested to know that I have recently joined the
Interactive Learning Centre under the direc-
tion of Dr. David Poole - our new Associate
Dean (Teaching and Learning). The TAcTIC
workgroups [http://www.tactic.trentu.ca],
which I continue to co-ordinate, also have a
new home under the ILC "umbrella" and bring
extensive experience in the application of com-
puting, multimedia and telecommunications
techniques in teaching, learning and research
to the Centre.

Over the past year I have been working
closely with Dr. Ivana Elbl and Michele
Sparkes at Otonabee College in developing a
web-based data management system for the
university's Peer Mentoring Program. We
were successful in attracting two honours stu-
dents in Trent's Computer Science/Studies
Program to create a working prototype of
the system for credit in their COSC400 Soft-
ware Engineering course and have recently
placed the Mentor and Mentee application
modules in production. Students are able to
register and staff can access and process this
data through a browser - any time and any
place they have a connection to the Internet.
New administrative modules will be added
in the next few weeks together with a set of
reporting and analysis tools. As well, students
will be able to check on the status of their
applications and advise of any changes that
may be necessary.

Another project that may be of interest
was initiated by Professor Eric Helleiner in
Political Studies. It provides web access to a
database of  Internship opportunities for Trent
students.
[http://www.tactic.trentu.ca/internships]

In August two new project ideas were
brought to my attention by Trent faculty and
we are now in the early exploratory stages.

Page  3

How can we help?
By Peter Northrop, Educational Computing Advisor for the Interactive Learning Centre

Academic
Skills

Centre

Student
Resources
By Martin Boyne

The Academic
Skills Centre is
the place to go
(or to direct
students) for
information on
writing skills,
documentation,
and other tips
and strategies for
academic success.
In-class work-
shops can be
scheduled in your
lecture hours to
give students
advice on
preparing for
particular assign-
ments (such as
book reviews or
critcal analyses),
to help them with
critical or efficient
reading tech-
niques, or to
provide an
overview of
stages of the
essay writing
process (such as
prewriting,
revision, or the
proper citation
of sources).  The
office is located
in Champain
College, Suite
206.

One involves the development of a web-based
taxonomic key system for use in Biology
[which has some good computer science is-
sues attached]. The other, also web-based, in-
volves the organization and presentation of a
large body of archival data on royal grants to
late medieval Portuguese nobility. It is antici-
pated that this resource will be of interest to a
large body of  international scholars.

In the coming months I expect to de-
velop more web-based learning styles and
team composition resources, as time permits,
and advance my expertise with "open source"
Linux-based applications and systems.

The foregoing is a sampling of things
that have my attention at the moment. I am
always looking for new projects and ways to
assist that are useful, productive and provide
interesting "real world" learning opportuni-
ties for students. Please don't hesitate to con-
tact me directly if anything should come to
mind.

Office: Eaton College, North 113
Telephone: 748-1011, extension 1490
E-mail: PNorthrop@trentu.ca

Teaching Tip
When marking assignments, are you seeing a pattern in
common student errors?  Susan Wurtele, of  the Geog-
raphy Department did, and came up with an effective
prewriting strategy for her students.  At the beginning
of her courses, Susan distributes a document titled "Pro-
fessor Wurtele's List of Common Errors" that pro-
vides detailed examples of the correct use of words and
some formatting considerations.

In her upper year courses she often includes an added
incentive for students to use the list to help with their
proof-reading.  Any submitted work containing more
than three "common student errors" is penalized 10%
of the final grade.

This document can be viewed at the following URL
address:
http://www.trentu.ca/geography/swurtele/slr/
errors.html
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Instructional Design News
Students create safe places for making mistakes

By Jonathan Swallow, Instructional Designer for the Interactive Learning Centre

Trent instructional design resources have helped
instructors and their more capable students to
create interactive learning materials. We can help
you design or adapt learning materials that allow
your students to “play” with ideas, and make
mistakes in a safe, supportive environment. In-
teractive learning materials developed at Trent,
and those available from other institutions can
supplement lectures and readings, enabling stu-
dents to “test drive” their prior knowledge and
newly acquired skills and concepts. Trent projects
in this area have produced valuable learning ex-
periences, course credit and jobs for students, and
collaborative relationships with faculty at other
universities.

Current projects include:
•   The development of interactive web pages

which will allow Psychology 101 students to
learn statistical methods through the analysis
of  example and original data sets. In the past
(because of the large number of students in
the course), students worked with a com-
mon data set for their lab-reports. With the
aid of the new software, there is the poten-
tial for each student to work with a unique
data set.

• The development of interactive web pages
which will allow computer science students
to learn about abstract data types and algo-
rithms by “playing computer.” Students will
be asked to perform tasks as they expect the
computer would, and will be given feedback
based on their actions.

• The development of interactive web pages
which will allow groups of modern languages
students to learn language and culture through
virtual field trips. To date the culture com-
ponent of the language program has been
delivered through classroom discussion, vid-
eos, or assigned textbook readings (often in
English).  The web-based exercise would
offer students the opportunity to practice
using the language of study and engage in
interactive, real-life situations where they must
deal with authentic texts, web-sites, or audio
clips.

Faculty dis-
count on ASC
publications
By Deb Nichols

Are you assigning a
book review or
seminar presenta-
tion? Does your
course require
students to write a
proposal? Join the
growing number of
faculty who ask their
students to consult
the ASC guides first.
If  you’re not sure
which of our
publications would
best suit your
students, drop by the
Centre at Champlain
College (Suite 206)
and see the full range
of texts that are
available.

Faculty can take
advantage of our
one-time offer for
our three main texts
(listed below) for
only $10.00. A
complete set of all 21
booklets that we
publish is available
for $20.00 and
everything we
publish is available
for $30.00.

• Notes on the
Preparation of Essay
in the Arts and
Sciences
• Thinking it
Through: A Practical
Guide to Academic
Essay Writing
•  Clear, Correct,
Creative:  A Hand-
book for Writers of
Academic Prose

For more informa-
tion, call Deb Nichols
at extension 5246.

What concepts
would you like
your students
to have more of
an opportunity
to explore?

• The development of a web site for organiz-
ing and disseminating teaching resources for
botany. The web site provides a Canadian
perspective on botany teaching, raising Trent’s
profile and assisting botanists across the coun-
try.

Trent faculty have also
used our instructional
design resources to
support other “time
efficient” initiatives, in-
cluding:

• Enabling instructors
and students to arrive

in class with a better understanding of what   stu-
dents know and what they want to know more
about with the help of  WebCT.
•    Encouraging and enabling more students to

participate in tutorial discussions with the help
of  structured online discussions.

•    Enabling students to created web pages as
alternatives to traditional written assignments

Office:  Otonabee College, Room 221.1
Telephone: 748-1011, extension 5021
E-mail: JSwallow@trentu.ca

Ready Reference Materials

Located outside of Bata Library Room 206,
is the ILC workspace containing fourteen
Ready Reference binders.  For a complete
listing of these resources, visit the ILC
website:  http://www.trentu.ca/ilc/tr-ilc.htm

New acquisitions:
The Node Learning Technologies Network.
2001.  The Node's Guide to Blended
Learning.

The Node Learning Technologies Network.
2001.  The Node's Guide to Online Discus-
sions.



INSERT  -1-

ILC Event Calendar
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Learning Styles III Workshop
October 8, 12:00 - 2:00 pm in Otonabee College 219
Space is limited, so register early (e-mail ILC@trentu.ca).

In this third part of a workshop series on Learning Styles, Special Needs Learning
Strategist Robert Silvestri and Coordinator Eunice Lund-Lucas will explore case
studies that illustrate the various interfaces between different learning styles and
teaching styles. Participants of  the workshop will benefit by gaining a better un-
derstanding of multi-modal teaching and how to incorporate the principles of
Universal Instructional Design into their courses.

New Faculty Workshop
October 21, location and time to be determined
Check the ILC website (www.trentu.ca/ilc) for forthcoming details.

This workshop will provide new faculty appointments with an opportunity to
meet with senior faculty, the Director of Academic Skills, Coordinator of  Special
Needs and others to discuss effective teaching strategies.

WebCT/Just-In-Time-Teaching Seminar
November 12, 12:00 - 1:00 pm in Otonabee College 219

In this brown-bag presentation, Drs. Alan Slavin (Physics) and Jonathan Swal-
low (ILC) will discuss the application of  WebCT to encourage students to do
assigned readings before coming to class. This has been used to improve the
level of  small-group discussion in a lecture setting.  An interactive link to back-
ground information on this presentation can be found on the ILC website
(www.trentu.ca/ilc/events-coming.htm).

Engaged Learning Seminar
November 27, 12:00 - 1:00 pm in Otonabee College 219

In this brown-bag presentation, Dr. John Earnshaw (Physics) will discuss the
different aspects of  Engaged Learning including pedagogy, room architecture,
computers and lectures.

Interested in presenting a workshop or a seminar?
Please contact Angie Best at the Interactive Learning Centre
Bata Library 206; 748-1011, ext. 1254; ILC@trentu.ca
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ILC Advisory Board
The ILC Board oversees instructional development activities, longer-term projects and
the Academic Innovation Fund.

Members of the Decanal Committee

   David Poole, Associate Dean of Arts and Science (Teaching and Learning), Chair
   Secretary - TBA
   Magda Havas, Faculty representative
   Alan Slavin, Faculty representative
   Zailig Pollock, Faculty representative
   Part-time faculty representative - TBA
   Selena Crosson, Graduate student representative
   Representative from JBCSA - TBA
   Representative from TCSA - TBA

 Instructional Development Advisors

   Angie Best, Coordinator of the Interactive Learning Centre
   Peter Northrop, Educational Computing Advisor for the Interactive Learning Centre
   Mary-Jane Pilgrim, WebCT Administrator and Instructional Designer
   Jonathon Swallow, Instructional Designer for the Interactive Learning Centre

Partners

   Deborah Berrill, Director, Consecutive Education Program
   Martin Boyne, Director of the Academic Skills Centre
   Tom Eadie, Chief  Librarian and Director of  Information Services
   Bill Hodgson, Manager of  Audio-Visual Services
   Eunice Lund-Lucas, Director of the Special Needs Office
   Doug Peacock, Director, Trent-Queen's Teacher Education Program

For more information contact:

Angie Best
Editor, Teaching at Trent newsletter
Coordinator, Interactive Learning Centre
Bata Library, Room 206
Tel:  748-1011, extension 1254
Fax:  748-1509
E-mail:  ILC@trentu.ca



Brown Bag Lunch Series — March 2002 
Friday March 1st: Teaching the Double Cohort 

Tuesday March 5th CC I2 and Friday March 8th BL 107.1: Dealing with Difficult or Disruptive Students 
Tuesday March 12th CC I2 and Friday March 22nd BL 107.1: Academic Integrity and Plagiarism 

Tuesday March 26th CC I2: Teaching the Double Cohort 
 

Friday Sessions are 12-1; Tuesdays are 12:30-1:30 
Short video vignettes and guests; informal sharing of anecdotes and strategies; ideas for future workshops 

 
Trent’s Famous Generosity 
Trevor Holmes 
 
Sometimes I wonder how my colleagues deal with 
extensions. When I was a student at Trent everyone I 
knew considered our Profs' extension policies to be 
very generous. I lived on extensions (some of you 
will remember I'm sure) and even now I'm on a 
"dissertation extension" - which makes me wonder if 
we're doing a disservice to students when some of 
them need a firm deadline to get the job done. I know 
that policies vary from person to person, and I'm not 
sure we'll ever agree, though each of us has his or her 
own good reasons. As a Senior Tutor I often see 
mixed results of various practices. This month, 
however, I'd like to ask a redirecting sort of question, 
specifically: 
 
What is your policy on rewrites, or 
assignment resubmission? 
 
Many of us believe that we learn much more by 
revising. In our fields, we submit ourselves to peer 
review and revision on a regular basis. Why shouldn't 
students have an opportunity to do the same? 
Recently I was asked about my own policy on 
rewrites, by someone who has noticed that recently 
students have been doing shoddier work knowing that 
she had a liberal rewrite policy. This is not the 
purpose of allowing resubmission, clearly, but what 
does one do if revision is to remain a principle of 
learning? 
 

Some people allow revisions if a paper or assignment 
fails, or gets below a specific grade. Some people 
have open revision policies. My response to the 
Professor who asked me was to suggest building 
revision into the PRE-writing stages of an 
assignment, so that a draft is due before the 
assignment is due, or at least some carefully 
orchestrated preliminary work. I have taught with 
someone elsewhere who in fact trained the students 
to do peer review of each other's work and made it a 
requirement before handing in anything. This was 
easy to manage in an online environment, but it could 
also work with photocopying and paper. 
 
Objections to resubmission policies in general 
include: why bring more work on ourselves when we 
are already stretched so far; a policy that has a grade 
cut-off could favour irresponsible students who know 
they don't need to work very hard the first time 
around and then have the benefit of input to shape a 
better response; if we already give extensions that 
should be enough; deadlines need to be real in order 
to prepare people for careers. 
 
Another possibility (besides pre-submission) for 
policy-making with regard to extensions and 
revisions is to allow students to decide at the 
beginning of the course. They sign a contract that 
they've made up. A model: everyone is allowed 5 
days of grace but it is up to them to decide when they 
need to use them (student x may use two days on a 
short assignment and 3 days on a major one; student 
y may use all five days on the short one and have 

none left for the major one). Penalties for going over 
the grace days are determined in advance by the 
students; it’s amazing how “fair but firm” they are 
about it. If you feel that they want too much 
deducted, you can try negotiating things like 
“feedback or no feedback” instead of giant grade-
point deductions for lateness. Resubmissions might 
be offered only to those who get everything in on 
time. This kind of approach gives some ownership of 
the learning process to the students, and encourages 
the development of time management skills right 
from the first day of class.  
 
For those who prefer or who are considering a pre-
submission or research worksheet model, consider 
attending the workshop March 5th … 
 
 

Workshop for Faculty: 
Tuesday March 5th 1:30 – 3:00 in 

BL 210 
Using a pre-writing or research 

assignment to foster better research 
and writing (Science, Social Science, 
Humanities) … Tips from Librarians 
and Academic Skills; real models to 

adapt for your purposes! 
 
 
 



Paradigms for Instructional Design 
 
Special Needs has acquired copies of the book 
Universal Design in Education: Teaching Non-
traditional Students, by Frank G. Bowe. Anyone 
designing and delivering a course OR a new 
building on campus will find this useful, and what 
I’ve learned so far from it is that universal design 
benefits every kind of student. That sounds like a 
tautology until one recognizes with oneself the 
tendency to think of these measures as “special 
considerations” rather than logical, well-
researched steps to take in the design of everything 
from classroom space to teaching styles. There’ll 
be a copy in the Library and also in Special Needs 
(thanks to Eunice Lund-Lucas for lending one to 
the ILC). Highly recommended! 
 
 

Teaching Tidbits 
 

 March 1st is the deadline for the Symons 
Award; the CUPE Part Time Teaching Award 
nomination forms are about to become 
available too. Externally, OCUFA and the 3M 
Fellowships are coming up, and there’s a new 
award from Ontario Partnerships for Advanced 
Skills. See the ILC website for details under 
“Awards and Grants,” then “External 
Awards.” 
 

 Plagiarism is on a lot of minds right now, and 
the ILC is looking seriously at 
www.turnitin.com as a solution. Debra 
Dawson, a Professor and Faculty Developer 
will join Librarian Walter Zimmerman for a 
special visit to Trent in April or May to 
discuss Western’s experiences with 
turnitin.com – watch for email and paper 
notices. 

 
 
 
 

Tips * from Mac Fenwick, English 
Instructor 
 
1. Before the lecture, give one of the students a 

sealed envelope with a note inside explaining 
what the instructor thinks is the most 
important idea, underlying concept or unifying 
strand. At the end of the lecture have the 
students write down what they think was the 
most important idea, underlying concept or 
unifying strand. Have the student entrusted 
with the letter open it up and read it out, and 
then compare the differing responses. (Mac 
credits his father, a Professor of Biology at 
Ottawa U, with this idea) 

 
2. I ask the students in tutorial to come up with 

the one "best" question that they need 
answered about the material, then they get into 
groups of 3 or 4 to determine which of those 
questions is "best" or to come up with a new 
question based on the others. Then the group 
as a whole decides which of these questions is 
the "best" or "most useful". That question goes 
on the blackboard. Then we brainstorm to 
determine what specific questions we need to 
answer first, before we can arrive at an answer 
to the question on the board, and then we 
answer these questions in the rest of the 
seminar. 

 
• In order to save money, the Tips this 

month are part of the newsletter rather 
than an Insert. I know you all loved those 
inserts as much as I loved stuffing them in 
500 pamphlets, but alas, something had to 
give. 

 
If you have a Tip, a Tidbit, guest editorial, article, 
or anecdote to contribute, email ilc@trentu.ca or 
call Trevor Holmes any time at x 1254  
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