
Theme for 2001-2002: 
Assessment and Evaluation 

Do I really need to change anything about my teaching? Why? 
Huh? What’s peer consultation and mentoring? Is it for new faculty or all faculty? 

We’ve been collaborating on a really effective project for some time now. How do we evaluate it and document it most effectively? 
Can my students assess their own learning styles? 

How do I know if the technology I’ve just tried to use really helped anyone learn anything? 
 
An Approach to Teaching 
Development 
Trevor Holmes 
 
I do teaching development because when I began 
teaching, it was 99% guesswork. Several people 
helped me out informally, and then I got hooked in 
to an entire network of formalised support. I have 
found that most of what I have learned about 
university teaching and learning has been from 
other teachers and student support workers 
(advisors, counsellors, tutors). This has been one 
of the factors that has helped me to overcome the 
discourse of competition and privacy that under 
girds many an academic endeavour. Hence, my 
first axiom: 
 
 

Teaching development should be peer-to-peer 
 
One thing I have noted this past year (I've been 
teaching and advising here) is how humble Trent 
instructors are about our own teaching strengths. 
It's rather like aristocrats talking about money - it 
simply isn't done. Somehow to toot our collective 
horn is to taint that which we just do every day. In 
the years since I was a student at Trent, I've 
learned a lot about the documentation of teaching, 
why it's done, and who is doing it. It doesn't have 
to be shameless self-promotion; it can be all about 
knowing what we do well, knowing why we do 

what we do, knowing what to change, and learning 
how to change it. Hence axiom the second: 
 

We need to document what we do best 
 
One of the roadblocks to these sorts of endeavours 
is the unrecognized time one must put in, together 
with a generally unformalised sense of how to 
count teaching in promotion decisions. The issue 
of time is real, and I won't for a second promise 
that incorporating computer technology into your 
teaching, or creating a teaching portfolio, or 
nominating someone for a national award doesn't 
take lots of time. However, the sticking point for 
me is the recognition of that time, or how to count 
it in ways similar to how we count publications. 
Research, teaching, and service are the triumvirate 
of faculty work, but how many P&T committees in 
Canada are trained in how to interpret student 
evaluations, peer evaluations, innovative course 
design, best practices in graduate supervision, and 
so on? How many peers and Chairs are trained in 
the observation of teaching, for that matter? At 
various institutions, I've seen a dearth of formal 
mechanisms by which we make teaching count, or 
a surfeit of misguided ones. So, my third axiom: 
 
All members of a university community need to 

be involved in making teaching count 
 
I'll save more axioms for another newsletter, 
because there's enough here to start off a debate, I 
hope. Several of you have mentioned privately to 

me that you're nervous about the direction teaching 
development is taking in this historical moment: in 
short, it seems technologically driven. To make it 
clear from the beginning, I'm a big fan of 
computer-assisted and online learning, because I've 
done it effectively, but I'm also one of the most 
skeptical users I've ever met. The ILC should be 
thought of as supporting all kinds of teaching. 
Plenty of folks are around to help you, including 
work study students, students needing projects for 
classes, faculty here and elsewhere who have 
provided the ILC with ready-reference materials, 
and our Instructional Designers Mary-Jane Pilgrim 
(WebCT specialist) and Jonathan Swallow. The 
same goes for those of you who are ready to 
formalise your teaching dossiers, or would like 
some peer observation, or want to know how best 
to work with Teaching Assistants (and for 
Teaching Assistants, how to work with Course 
Instructors). The theme this year is "Assessment 
and Evaluation" - very broadly speaking. So come 
to workshops, drop in to 206 Bata for a chat, email 
me (trholmes@trentu.ca) with your suggestions 
and needs. I look forward to the conversation.  
 

Teaching Toolbox 
 

September: Try using index cards on which 
students write down positive classroom 
experiences and particular learning challenges. 
 
Do you have an interesting tip? Send it to this space.  



Resources for enhancing  
your courses 
Jonathan Swallow, Instructional Designer 
 
Jonathan Swallow (Interactive Learning Centre) 
will be providing instructional design services to 
Trent University faculty again this year. Last year, 
Dr. Swallow visited Trent one day each week, and 
his work included: 
 

Increasing student – instructor contact 
 
For each example, an efficient pre-class quiz 
system was implemented which enables students to 
communicate the parts of reading assignments they 
feed need clarification. The pre-class quizzes also 
encourage students to come better prepared for 
classroom discussion. 
 

Promoting active learning 
 

For example, spreadsheet models have been 
developed which enable third and fourth-year 
students to test their ideas and play with the 
variables in the system. Data from these models 
have been used to develop simple web-based 
simulations, supported by materials that ask 
students to make predictions and observations, and 
describe the relationships. 
 

“Sustainable development”  
for course enhancement 

 
Trent has all of the resources needed to develop 
teaching and learning materials tailored to your 
course. ILC staff will provide pedagogical and 
technical support for you and your students. Your 
advanced students can participate in the 
development of teaching and learning materials 
either for course credit, or with financial support 
from the AIF. One example of this kind of package 
is a small web-based case study that helps students 
understand opposing perspectives by presenting 

them with a dilemma. Students are highly 
motivated to create these kinds of interactive 
learning materials. The potential benefits are 
significant, both for the students who create the 
materials, and the students who use them.  
 
Dr. Swallow’s role is to work with faculty 
members to investigate, create and apply 
innovative instructional strategies. He is also 
available to demonstrate innovative applications of 
learning technologies which enable students to 
discuss, apply, and explore new concepts. He can 
assist faculty with decisions about the application 
of learning technologies in courses. 
 
   
 
The ILC gets a new on-line look! 
 
This August marked the unveiling of the ILC’s 
new website. Redesigned by ILC Assistant Brad 
Carson and Coordinator Trevor Holmes, the site 
features a navigation sidebar and a new approach 
to information management. Please contact us if 
you find particular aspects easier or more difficult 
to use. 
 
One of the most useful features is the site’s 
adaptability for users with different bandwidth 
capabilities; it can be accessed in high and low 
resolutions and text-only. 
 
The purpose of redesigning the old ILC website 
was to focus on the information into simple, 
concise, useable categories that would be attractive 
and easy to navigate. Future plans include making 
the site more responsive to a variety of browser 
tools and screen resolutions. Meanwhile, please 
visit and visit often – the “New Features” section 
will be updated frequently, and we welcome your 
comments, your suggestions and your content! 
 
http://www.trentu.ca/ilc/ 
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Announcing: The Fall Teaching Effectiveness Workshops 
 

Successful Tutorials: Models of Group Teaching Effectiveness (October 30th, 4:30) 
Setting Assignments and Grading (November 5th, 5:30) 

Helping Your Students to Review for Exams (November 9th, 11:30) 
How to Design your own Web-based Exercises (November 27th, 10:00) 

Using Wimba Voice Board to Enhance Learning (December 3rd, 1:30 and December 4th, 9:30) 
 
Time and a Teaching Community 
Trevor Holmes 
 
I've been lucky enough to have had many excellent 
conversations about teaching with some old friends 
here at Trent, and some new ones as well. When 
asked about some of the "disincentives" to becoming 
involved (or involved again) in teaching development 
work (and it is work, even if it is fun work), the 
common refrain is "TIME!" When assessing their 
priorities, teaching development has had to take a 
back seat for many of our best instructors. Some of 
the specifics include being stretched too thin by 
committee work, being concerned with research for 
the purposes of tenure review, being on the job 
market and just trying to survive the part-time or 
limited term grind, and simply not having the 
resources to put into learning new things. The list 
doesn't include anything about our feelings, either 
feelings of anxiety about exposing ourselves in front 
of peers, about appearing too proud in a teaching 
culture that really values humility, about cracks 
appearing in the armoured surface of our egos...okay, 
we won't go there this month. I do have some 
responses to the time issues, though... 
 

I have too much Committee work! 
 
Certainly, in the triumvirate of Research, Teaching, 
and Service, Trent demands a great deal of devotion 
to all three. I suspect that this is why a Review 
Committee was struck and will be proposing some 
restructuring. Across the board, though, universities 
are having to do more with less, leading to faculty 
burnout and very mixed feelings toward traditions of 
collegiality. One reason I'd like to host informal 

brownbag lunches, soirees, and a "Teachfest" this 
year is that every single person to whom I've spoken 
has wanted to talk about teaching issues, and talk at 
length, without the pressure to change quickly or 
learn a bunch of new things at someone else's pace. 
An informal approach complements a more 
structured programme, I think, and produces a 
broader community of teachers. 
 

I need to focus on my own research right now. 
 
Yes. There's no argument from this quarter. In 
teaching development circles, there's a debate 
between those who think that teaching and research 
complement one another perfectly (and should), and 
those who think that this is a myth. I think that Trent 
is lucky enough to have stellar researchers and stellar 
teachers often inhabiting the very same body. 
However, to focus on teaching is often to sacrifice 
time that could be spent on research, and this is 
simply not recommended for those of us finishing 
dissertations, approaching tenure review, or seeking 
grant money, for example. Two possibilities that 
might help here, for your consideration: first, many 
of you may be increasingly aware that there are solid, 
peer-vetted journals that focus on university teaching 
and learning. It is not necessary to be in a department 
of education to pursue research in this area, and I'd 
like to see the ILC become a place that helps to 
coordinate the scholarship of teaching from 
homegrown sources. The other possibility is that we 
begin to document teaching in a more formalised way 
here, with a set of guidelines for the preparation of 
Trent teaching dossiers, dossiers that would include a 
section on the advising and individual attention for 
which we are known and respected. This way, there 

would be less "starting from scratch" without a clear 
sense of how our teaching will actually be judged at 
the other end. Such guidelines would regularise the 
teaching part of tenure and promotion, ultimately 
allowing one to develop one's proficiencies in one 
area without sacrificing another area. 
 

It’s a matter of survival at this point. 
 
The current job market shows signs of improving in 
some fields, but there is still a stigma attached to 
being a part-timer or limited-term appointee for too 
long. In order to compensate for this, and recognising 
that research is still far more highly valued by most 
members of most search committees than is teaching, 
time devoted to teaching development is rightly seen 
as "extra" and is one of the first things to go when 
juggling families, loan repayments, grading, job 
applications, and publication submissions. I don't 
have any answers to this one, except to say that I 
understand these pressures and believe that part of a 
strong teaching community is its ability to support 
those whose careers are at different stages. 
 

I don’t have time to learn a whole new way of 
doing what I already do well enough. 

 
Not to put too fine a point on it, but a couple of hours 
invested in one of our upcoming workshops (such as 
grading techniques or creating web-based activities) 
might actually help you to save some time in the long 
run. One of my aims in acknowledging and building 
on our teaching community is to make the job of 
learning new things more clear and less onerous for 
both faculty and students.    – TH   
 



One Solution to the Time Crunch
 
Do you ever wish your students were better prepared 
for lectures and tutorials? Are you ever frustrated by 
the desire to make new demonstration materials when 
you don’t actually have time to do so? Have you ever 
wanted your students to take their learning beyond 
the hours and location of the class itself? It you said 
“Yes!” to any of these questions, the following 
workshop might be just the thing … 
 

How to Design Your Own Web-Based Exercises 
(and find the resources to get them built) 

 
Tuesday, November 27th, 10:00 am to 11:30 am in 

OC Private Dining Room (214.1) 
 

RSVP jswallow@trentu.ca 
 

A hands-on workshop for learning to build and test 
simple, paper-based prototypes of web-based 
exercises. Participants will work in groups to design 
instructional material for use on the web. These 
interactive exercises can provide students with 
opportunities for practice and feedback. Funding, 
course credit and finding students who can work with 
the ILC to develop your designs will also be 
discussed. Examples of exercises include: 
 

 Case study materials 
 Simulations 
 Problem-based learning materials 

 
Web-based exercises can also be used in many ways: 
 

 as class participation activities, 
 for demonstration in class, 
 as follow up activities for applying theory after 

class. 
 
Post-it notes, construction paper, pens, markers, glue 
and other supplies will be provided. 
 
 
 
 

Teaching Tidbits 
 

A needs assessment for New Faculty and Graduate 
Teaching Assistants had the following results … 

 
Top Five Needs (New Faculty) (13 responses): 

 preparing a teaching dossier 
 building and maintaining a WebCT environment 
 effective assignment setting and grading 
 interesting ways to lecture 
 interesting ways to teaching small groups 

 
Top Five Needs (GTAs) (32 responses) 

 interesting ways to teach small groups 
 preparing a teaching dossier 
 lecturing for the first time 
 student learning styles 
 more efficient use of grading time with strong 

feedback 
 
 

Introducing our Student Workers 
 

Alana Carnegie, ILC Program and Events Assistant, 
is updating our Teaching Dossier Ready Reference 
binder after the recent Dossier and Portfolio 
workshop organised by Research and Graduate 
Studies. 
 
Web Assistant Brad Carson continues to work on our 
web presence. 
 
Joseph Braithwaite, Computer Assistant, is working 
with Jonathan Swallow to support faculty working 
with technology. 
 
Lukasz Jasinski, also a Computer Assistant, is 
assisting WebCT designer Mary-Jane Pilgrim. 
 
Vanessa Lockstein is our Library Assistant, 
combining resource material from different sources 
under useful headings. 
 
 
 

 

 
 

 
 
 
 
 
 
 
 
Can it 
really be 
issue 
number 
two 
already? 
What 
happened 
to the time? 
Good thing 
this 
month’s 
issue has 
something 
to say 
about time 
and 
teaching … 
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I wonder what advice 
new faculty and TAs 
really want?

I really don’t 
have time for 
this…

So who works at 
the Interactive 
Learning Centre?

What sessions can 
I attend this fall? 

 
 
 
 



Teaching Tidbits 
 

 Jill Smith, currently the Managing Editor of 
the Journal of Canadian Studies and a part-
time instructor with Women’s Studies, was 
honoured at the recent CUPE 3908 Unit 1 
Annual General Meeting. Smith is the first 
recipient of the CUPE Award for Excellence 
in Teaching, and JBC Principal Beth Popham 
read a moving tribute, the text of which is 
available in this month’s Trent Report. 
 

 The “Double Cohort” is on the minds at many 
universities, secondary schools, and kitchens 
across the province. Alongside space issues 
are issues of first year instruction. How is 
Trent planning for this? Is your Department 
ready? Have we calculated properly the 
projected enrolments? If you’re not quite sure 
what the combination of demographic growth 
and double cohort “wave” will do to your 
courses, you’re not alone. The best answer at 
most institutions is “we’re aware of the 
challenge and planning for it.” Here at Trent, 
the ILC is working on a way of supporting 
face-to-face academic advising with a web-
based environment – not to take the place of 
our personal touch but to act as a useful tool 
for advisors ourselves. 

 
The Formative Evaluation in Practice 

 
John Earnshaw tried out last month’s formative 
evaluation (Keep…Stop…Start…) – twice. The 
first time was without much direction, the second, 
with more. The results were very different. If you 
try it, consider what you want to get out of it – 
information about you, the course, the students’ 
own responsibilities? All these? Different 
directions give different results, even with this 
simple formative evaluation. 
 
 
 
 

Making Teaching Count 
Trevor Holmes 
 
This topic has been addressed at the national 
level through the Society for Teaching and 
Learning in Higher Education. I'd like to 
address briefly a local application of the 
concept. In my opinion, one way to make 
teaching count is to document it in a more or 
less formal way. To impose formality on Trent 
faculty is, at best, to invite dissent. Recently, 
however, Departments were asked to provide 
their procedures for promotion and tenure. I 
see this as an opportunity to clarify what 
counts as demonstration of teaching 
competence. One way of doing this is the 
construction of a flexible template made by 
Trent faculty for Trent faculty, an instrument 
that passes along the core values we agree 
have shaped our identity over the decades. 
 

a flexible template? 
 
As presently conceived, the curriculum vitae 
does not accomplish the vital task of showing 
the thought that goes into teaching; it can only 
list what has come out (lists of courses taught 
and perhaps their evaluation results). 
Supplementing a CV with a teaching dossier 
or portfolio is a wonderful way both to reflect 
on one's teaching and to promote one's 
commitment to teaching. I've already gone 
over with several of you how best to deal with 
the amount and kind of information that 
normally goes into a dossier, and the next step 
is to make sure that those in a position to 
judge the dossiers have some support for how 
to do the judging. 
 
 
 
 

a useful book 
 
An excellent resource in the field is, I'm happy 
to say, available at Trent. Peter Seldin's 
Successful Use of Teaching Portfolios (Anker, 
1993) has chapters such as ''How Portfolios 
are Used in Nine Institutions," "Evaluating 
Teaching Portfolios for Personnel Decisions,"  
“Answers to Common Questions" and 
"Sample Portfolios From Across Disciplines." 
 

a quandary? 
 
A challenge unique to Trent is the teaching 
evaluation process here. We have no common 
statistical norms with which to compare 
individual results; many Departments do not 
use number scale evaluations at all. In 
practice, evaluations by students, even though 
mandated, do not figure prominently at all in a 
significant number of our professors' lives. 
Which might in fact be okay. 
 

context is everything 
 
A recent University of Regina research 
initiative suggested that unsigned teaching 
evaluations are not necessarily a great measure 
of learning outcomes or teaching proficiency. 
While they are not quite meaningless, they do 
need to be put in a certain context. They do 
not guarantee the results we ask them to 
guarantee; they ought to be part of a whole 
picture. A whole picture can include 
unsolicited and solicited letters from students, 
colleagues, and administrators; formal visits 
and assessments by peers; and self-
assessments. The ILC will hold workshops 
and meetings on this very issue in 2002.  – TH  
 

 
 

BIG THANKS to everyone who attended sessions this 
term (or even write to me about wanting to). Each 
month I’d like to single out a few of you for special 
accolades. So, thanks to Veronica Hollinger, Marcus 
Wilker, and Brad Carson for acting with me in 
“Balancing Multiple Roles” for TA Day. Also, to 
Deboral Berrill for teaming up on the Portfolio 
Session at the last minute. Finally, to Jonathan 
Bordo (CU 100) and James Neufeld (EN 205) for 
allowing me to address their TAs. 
 
 

Highlights of next term’s Teaching 
Effectiveness Program (watch our website 

for dates and times): 
 

Peer Assessment of Teaching; Special 
Needs Assessment for Faculty Members; 
Nominating a Colleague for a Teaching 

Award; Teachfest; 
more … 

 
Announcing: STLHE 2002 

“Fostering the Spirit of Inquiry” 
www.mcmaster.ca/stlhe2002 

 
see also this summer’s website 

www.mun.ca/stlhe2001/ 
 

Let’s have a strong showing at McMaster! 
 

The Society for Teaching and Learning in Higher 
Education, for those of you who aren’t aware of it, is 
made of faculty members, teaching developers, and 

teaching assistants. It’s not a top-down sort of thing but a 
vibrant, enthusiastic bunch of committed teachers. The 
Conference is always inspiring on some level, and is an 

excellent opportunity to share with and learn from people 
who are just as passionate as we are about teaching. 

 
 



The Problem of Plagiarism  
Review by Vanessa Lockstein, ILC Library Assistant 
 
Groark, Marie, Diana Oblinger & Miranda Choa. 

"Term Paper Mills, Anti-Plagiarism 
Tools, and Academic Integrity." 
EDUCAUSE Review 36.5 (Sept.70ct. 
2001): 40-48. 

 
Plagiarism, though not a new issue, is at the 
forefront of concern for today's educators. 
According to this article, academic dishonesty is 
on the rise. The authors support this assertion by 
citing some worrisome statistics regarding the 
occurrence of plagiarism on U.S. campuses. For 
example, a study conducted by the Center for 
Academic Integrity reports that as many as 75% 
of college students, "own up to some form of 
academic dishonesty" (42). But, what does this 
statistic mean? And, if this number is 
representative of how often cheating occurs on 
U.S. campuses, then it is difficult not to wonder: 
 
• How many Trent students are cheating? 
• How often and from where are students 

copying information? 
• How can I tell if the work submitted to me is 

authentic? 
• If I discover that a student has cheated, how 

can I deal with this? 
• What can I do to prevent my students from 

plagiarizing? 
 
Of course, there is no way to know truly how 
many students are cheating. This in itself is 
reason enough to learn about the new plagiarism 
and methods for dealing with it.  
 
How has Academic dishonesty changed? 
 
Technological developments, the Internet in 
particular, have created more opportunities for 
students to cheat. We all know this; a brief 
internet search verifies the ease and rapidity with 

which students can access and copy a multitude 
of information on any given topic. However, 
students still have to do some independent 
thinking as they transform their cut-and-pasted 
information into an essay, right? It gets worse. 
Consider on-line term paper mills — sites that 
freely provide, or charge money for, pre-written 
and customized essays. This article focuses on 
such vendors, and includes information about 
their on-line locations, who runs them, and how 
frequently they are used. Of course, term paper 
vendors have been around for a while; however, 
the increase in the number of these (now on-line) 
services and their apparent success (many on-
line vendors report massive hit counts) is cause 
for concern. 
 
How can you differentiate between authentic 
work and that which has been copied or 
purchased? 
 
If there were enough time to develop an intuitive 
understanding of the workings of students' minds 
and their accompanying writing styles, perhaps 
plagiarism could be more easily detected In 
educational utopia, this might be possible. The 
very nature of being an educator dictates that 
you do not have the time or, all too often, the 
support necessary to do everything that you want 
to do. ldeally, you would be able to discern the 
originality of each assignment you receive, but 
this is a tedious, impractical process. 
 
Aren't there more efficient ways to identify 
suspect assignments? 
 
The authors of this article acknowledge the 
multiple barriers to identifying/dealing with 
plagiarism, and they provide clear, detailed 
information about some of the tools now 
available to facilitate such identification. The 
current anti-plagiarism tools consist of 
downloadable software and/or Internet 
applications that compare a given text with 

various databases of essays and Internet content. 
You can learn about what's available, user 
fees/licensing, how they work and how to use 
them. Of particular interest is the discussion of 
text-to-text matching software currently being 
developed. This powerful tool will allow users to 
compare submitted text to vast databases of 
information (textbooks, journals, web contents, 
other student work), and receive specific 
information about verbatim and inexact matches. 
 
In addition to the technological issues addressed 
thus far, this article also discusses the greater, 
more central issue of plagiarism—that is, how 
can students be prevented from cheating in the 
first place? (Or, even further up the 
philosophical ladder-why are students cheating?) 
The authors look at methods other educators are 
using in an attempt to deter their students from 
being dishonest in their work. Considering the 
results of a poll in which "66% of students said 
that cheating didn't seem like a big deal'" (47), it 
is worthwhile to take some time to learn about 
the larger issues surrounding plagiarism and 
develop some ant plagiarism methods of your 
own—or share your most effective strategies 
with the rest of us! 
 
Pick up' this issue of EDUCAUSE at the ILC, 
206 Bata Library, in the Ready Reference 
section. 
 
 

 
New Faculty Tip: 

Academic Misconduct is the subject of  
pages 19 and 20 of  

the current Trent University Calendar. 
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