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Ten Days That Shook The World:

Terror in History
Trent University 
Department of History
History 1500Y
2011-2012
Lecture: Monday, 4:00-4:50 and Thursday, 5:00-5:50, OCA W101.2 (Wenjack Theatre)

Seminars: Weekly

Course Coordinator:

Prof. Finis Dunaway

Champlain College G24

Office Hours: Thursday, 3:00-4:30, and by appointment

748-1011, ext. 7026

E-mail: finisdunaway@trentu.ca
Course Description: The collapse of the World Trade Center in New York City on September 11, 2001, also brought down the widespread assumption that North America was immune from deliberate violence and terror designed to accomplish political, social, and ideological ends. Such complacency was unfounded. Living with a consciousness that terror can impact directly on our own lives now unites us not only with people in other parts of the globe and victimized groups within our own society, but also with people in earlier times who felt threatened by severe crises beyond their control. Terror and terrorism are nothing new. History 1500 is not intended to be a complete survey of the major instances of terror in the past. Rather, by focusing on ten case studies of terror, stretching from the Roman Empire to the Cold War, it attempts to provide an introduction to the basic methods of historical analysis. 

Course Goals: As a first year history course, History 1500 is intended to introduce students to the study of history. Through seminar discussions and writing projects, students will be encouraged to interpret historical information, to examine the relative merits of different methodologies, interpretations, and approaches, to conduct research, and to hone their speaking and writing skills and ability to formulate a logical argument. On completing the course successfully, students should understand the basic conventions of historical writing, the rules of academic integrity and professionalism, the importance of personal initiative and accountability, and the evolving nature of historical knowledge.
Course Format:  The course involves two lectures and one tutorial weekly. The lectures are scheduled on Mondays from 4 to 4:50 pm, and on Thursdays from 5 to 5:50 pm.  Tutorials are organized around assigned readings, normally about 30 to 40 pages in length, which are used as a basis for class discussions. Tutorials are an integral part of History 1500 and of the history curriculum at Trent University as a whole. Since lectures and tutorials are designed to complement – not duplicate – each other, tutorial preparation, attendance and participation are mandatory. Numerous absences will result in a low or failing grade for this portion of the final mark.

Course Requirements:  Two essays are required in the first term. The first, a 500-word analysis of a primary source, is due in tutorial during the week of Oct. 3-Oct. 7. The second, a 1500-word essay based on three articles, is due in tutorial during the week of Nov. 7-11. In the second term, an annotated bibliography (due in tutorial during the week of Jan. 30-Feb. 3) and one 2500-word research paper (due in lecture on Mar. 15) are required. Details of all these assignments will be provided in separate handouts.

Grading

	First essay 
	 5%
	Due in Tutorial Oct. 3-Oct.7

	Second essay
	15%
	Due in Tutorial Nov. 7-Nov. 11

	Mid-year exam
	17%
	TBA – During December Exam Period

	Annotated Bibliography 
	  5%
	Due in Tutorial Jan. 30-Feb. 3

	Research paper                
	20%                
	Due in Lecture March 15

	Tutorial participation
	20%
	

	Final exam
	18%
	TBA – During April Exam Period


Bonus marks: Those who successfully complete the Library Skills Program, described below, will receive 5 extra marks on the mid-year exam. 

Access to Instruction 

It is Trent University’s intent to create an inclusive learning environment. If a student has a disability and/or health consideration and feels that he/she may need accommodations to succeed in this course, the student should contact the Disability Services Office (Blackburn Hall, Suite 132, 748-1281, disabilityservices@trentu.ca) as soon as possible. Complete text can be found under Access to Instruction in the Academic Calendar.
Academic Integrity
Academic dishonesty, which includes plagiarism and cheating, is an extremely serious academic offence and carries penalties varying from a 0 grade on an assignment to expulsion from the University.  Definitions, penalties, and procedures for dealing with plagiarism and cheating are set out in Trent University’s Academic Integrity Policy. You have a responsibility to educate yourself – unfamiliarity with the policy is not an excuse. You are strongly encouraged to visit Trent’s Academic Integrity website to learn more – www.trentu.ca/academicintegrity. 
Academic Integrity Module: All students are required to complete an online module on academic integrity, which can be found on myLearning System: Academic Integrity at Trent. This module will inform you of the major academic integrity regulations and the consequences for academic dishonesty. It will also provide you with instruction on how to avoid academic dishonesty when completing assignments, tests, group-projects, and papers. For each part in the module, you will be required to take a multiple choice quiz. You must earn 100% on this entire module, and you may take each quiz as many times as you need to in order to do this. 

The module will provide you with instructions on how to print-out proof of your quiz scores. You must attach your proof of 100% score on this module to your first assignment. No assignments will be accepted without this proof. You may be registered in other courses that require this module. If so, you only need to complete this module once. Simply print out additional proof of your quiz scores.
Essay Policies:
1. Students are required to keep all research notes, outlines and rough drafts for their essays, along with the finished version. Tutorial instructors may request that these materials be submitted with the final essays or at any time after the essays are due. Hard copies of the work in progress should be printed at regular intervals so that there is a concrete record of how the assignment evolved. The sequence of drafts should be indicated. 

2. All written work must be prepared according to Chicago style, the requirements for which are laid out in the Academic Skills Centre’s Online Documentation Guide: http://www.trentu.ca/academicskills/documentation/chicago.php
3. Unless there are legitimate reasons, late assignments will be downgraded by 5% per day. Exceptions on medical or personal grounds will be granted only with proper documentation.

4. Essays should be submitted in hard copy directly to the instructor. If an essay is submitted in any other way, you assume all risk that it does not go astray.

Library Skills Program

Bata Library has developed a program to help students learn how to use its holdings effectively, and students are urged to take advantage of it. Participation in the program is voluntary, but knowing how to use the library properly is a huge asset – for this class and for your entire university career. To encourage participation, all History 1500 students who successfully pass the program will receive 5 extra marks on the mid-year exam. A grade of at least 75% on the Skills Program must be received to qualify for the bonus.

Beginning on September 26, the entire program will be online and can be accessed through myLearningSystem. Be sure to complete the test that has been set up specifically for History 1500.  The link to our test appears as a separate course entitled “Library Skills for Hist 1500” James Watson is listed as the instructor.  The deadline for completing the Program is Sunday, December 4 at midnight. After this time, the program can no longer be accessed. Please note that this program is administered entirely by Bata Library staff, and questions about it should be directed to them, not to History 1500 instructors. 

Required Text (available at Trent Bookstore):

History 1500 Coursepack

Online History Workbook: Available through HIST 1500 myLearningSystem site or at http://www.trentu.ca/history/workbook/
Tutorial leaders:
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	History Department
	history@trentu.ca

	Phone: 
	748 1011 extension 7706


WEEKLY SCHEDULE

Sept. 8: Introductory Lecture

MODULE 1: MASSACRE IN THE CONSTANTINOPLE HIPPODROME, AD 532 (HUGH ELTON)
Sept. 12: Lecture 1: January 10-18, 532—The Nika Riot
Sept. 15: Lecture 2: What Really Happened in Roman Circuses?

Tutorial: Roman Circuses?

Tutorial readings: Geoffrey Greatrex, “The Nika Riot: A Reappraisal,” Journal of Hellenic Studies 117 (1997): 60-86; and Procopius of Caesarea, History of the Wars, trans. H.B. Dewing (London: William Heinemann, 1914), 1.24 (pp. 219, 221, 223, 225, 227, 229, 231, 233, 235, 237, 239). Online History Workbook: “Getting the Most out of Lectures & Seminars.”
Questions for consideration: How democratic was the late Roman Empire? Why did the emperor bother meeting his people? Why did sixth century Romans visit the circus? Can you make a case that Justinian’s actions were justified?
Sept. 19: Lecture 3: How to Make an Emperor
Sept. 22: Lecture 4: How to Stay Emperor
             Tutorial: Should I Stay or Should I Go? Justinian’s Decision-making in January 532
Tutorial Readings: J. A. S. Evans, “The Imperial Environment,” in The Age of Justinian: The Circumstances of Imperial Power (New York: Routledge, 1996), 11-65. Online History Workbook: “Effective Reading and Note-Taking for Assigned Readings.” 
Questions for consideration: Can we believe all of our primary sources? Did Procopius really know what was going on in the imperial palace? Was Theodora a typical late Roman empress? How in touch with society was the emperor? Was it an easy job being Roman emperor?

MODULE 2: THE CRUSADES  (FIONA HARRIS-STOERTZ)
Sept. 26: Lecture 1: November 27, 1095: Pope Urban II’s Call to Crusade

Sept. 29: Lecture 2: The Experience of Crusading

Tutorial: What were the Crusades?

Tutorial readings: Marcus Bull, “Origins,” in The Oxford Illustrated History of the Crusades (Oxford: Oxford University Press, 1995), 13-33; Pope Urban II, “Speech at Council of Clermont, 1095”; Stephen of Blois, “Letter to his wife”; “The Travels of Ibn Jubayr,” in The Crusades: A Reader, ed. S.J. Allen and Emilie Amt (Peterborough: Broadview Press, 2003), 108-111; “Memoirs of Usamah ibn Munqidh,” in The Crusades: A Reader, 112-116. Online History Workbook: “Constructing an Argument.”
Questions for consideration: What factors in Europe encouraged people to go on crusade? How did they justify it? Why do you think Pope Urban II’s speech inspired so many people to go on crusade? What obstacles did they face? How does Stephen of Blois describe the experience of crusading? What do you learn about Christian/Muslim relations from Stephen of Blois, Ibn Jubayr, and Usamah ibn Munqidh? 
Oct. 3: Lecture 3: The Logistics of Crusading

Oct. 6: Lecture 4: Why Did the Crusades Happen?

             Tutorial: Crusading Warfare

   
(NOTE: FIRST ESSAY DUE IN TUTORIAL; Academic Integrity Module Score 

Must Be Attached)


Tutorial Readings: Jonathan Riley-Smith, “Early Crusaders to the East and the Costs of Crusading, 1095-1130,” in The Crusades: The Essential Readings, ed. Thomas Madden (Oxford: Blackwell, 2002), 156-171; Helen Nicholson, “Women on the Third Crusade,” Journal of Medieval History 23.4 (1997): 335-49. 

Questions for consideration: How were the crusades financed? What did crusaders bring back? How might finances have affected the shape, frequency, and success of crusades?  Did women go on crusade? Why? Why not? Did they fight? How did Muslims and Christians feel about the involvement of women in warfare? How do the sources available for the study of crusades limit our ability to learn about various aspects of the crusades? Ultimately, how much can we really know about the crusades?

Oct. 10: Thanksgiving Holiday
Oct. 13: Lecture: American Slavery: History and Historiography (background for second essay)


No Tutorial Meetings
MODULE 3: THE EARLY MODERN WITCHCRAZE (KEVIN SIENA)

Oct. 17: Lecture 1: March 17, 1662 – The Trial of Amy Denny and Rose Cullender

Oct. 20: Lecture 2: Terror and Gender: Why Women?

Tutorial: Understanding the Witch Hunt

Tutorial readings: Brian P. Levack, The Witch-Hunt in Early Modern Europe, 3d ed., (New York: Longman, 2006), 4-20, 25-29, and 175-203. Online History Workbook: “Writing Strong Paragraphs, Introductions and Conclusions.” 
Questions for consideration: To what extent was witchcraft ‘real’ in early modern Europe? What were the main preconditions that made a witch hunt likely in a given community? What sorts of developments tended to trigger a hunt? What kinds of factors determined the size and length of a given hunt? What sort of problems does the subject of witchcraft present to historians trying to study it?

READING BREAK

Oct. 31: Lecture 3: Terror and Social Instability: What Went “Wrong” in Early Modern Europe?

Nov. 3:  Lecture 4: The End of the Hunts: The Enlightenment and the Decline of Magic

Tutorial: Exploring Fear in Early Modern Villages
Tutorial reading: Lyndal Roper, Oedipus and the Devil: Witchcraft, Sexuality and Religion in Early Modern Europe (London: Routledge, 1994), 199-225; Wolfgang Behringer, “Weather, Hunger and Fear: Origins of the European witch-hunts in climate, society and mentality,” in The Witchcraft Reader, ed. Darren Oldridge (London: Routledge, 2008), 74-85.

Questions for consideration: How did issues connected with maternity influence witch trials in seventeenth-century Germany? Why were lying-in maids and widows so frequently targeted in witchcraft accusations? According to Behringer, how did broad economic and even environmental forces influence the timing, location and intensity of witch hunting?  How did different classes react to shifting circumstances in Germany, and what role did each play in the intensification of witch hunting?  What are some of the possible drawbacks to either Roper’s use of psychoanalytic theory or Behringer’s environmental history for studying the witchcraze?
MODULE 4: THE FRENCH REVOLUTION  (ANDREA GEDDES-POOLE)
Nov. 7:  Lecture 1: July 14, 1789—The Fall of the Bastille: The Causes of the French Revolution, the Summoning of the Estates General, and the Storming of the Bastille

Nov. 10:  Lecture 2: The Imprisonment of the Royal Family, the September Massacres, and the Start of the Reign of Terror


Tutorial: The Causes of the French Revolution and the September Massacres

(NOTE: SECOND ESSAY DUE IN TUTORIAL)
Tutorial readings: Jeremy D. Popkin, A Short History of the French Revolution, 3rd ed. (Upper Saddle River, NJ: Prentice Hall, 2002), 26-41; Christopher Hibbert, The French Revolution (Harmondsworth: Penguin, 1980), 165-179; The Ruin of a Princess as told by the Duchesse d'Angouleme, Madame Elizabeth, sister of Louis XVI, and Clery the King's valet de chamber, trans. Katharine Wormeley (London: 1912), 210-216, 236-243.

Questions for consideration: Why didn’t Louis XVI simply call out the army to put down the Paris mob in 1789?  What were the causes of the French revolution?  Why did it embrace violence in the way it did?  What were the causes of the September massacres?  How was the Revolution received in the provinces?  

Nov. 14:  Lecture 3: The Deaths of Danton and Marat, the Culmination of the Reign of Terror, the Death of Robespierre, and the Exhaustion of the Terror
Nov. 17:  Lecture 4:  Danton (film)

Tutorial: The Reign of Terror
Tutorial reading: Popkin, A Short History of the French Revolution, 81-93; Maximilien Robespierre, “Report on the Principles of Political Morality,” (February 5, 1794), in The Speeches of Maximilien Robespierre, With a Biographical Sketch (New York: International Publishers, 1927), 72-81; Hibbert, The French Revolution, 221-229.

Questions for consideration: What were the causes behind the Reign of Terror?   What accounts for the apparently indiscriminate nature of the violence? Without Robespierre, would there have been a Reign of Terror?  How did women fare in the Revolution? Is there a connection between Marie-Antoinette and the Jacobin women’s clubs? Why did the Reign of Terror come to an end when it did?  What is it about the Reign of Terror that is so troubling: is it simply the sheer bloodiness or is it the arbitrary nature of the executions?

MODULE 5: THE ASSASSINATION OF THOMAS D’ ARCY McGEE AND ITS MEANING (DIMITRY ANASTAKIS)

Nov. 21: Lecture 1: April 7, 1868: The Assassination of Thomas D’Arcy McGee,    Sparks Street, Ottawa 

Nov. 24:  Lecture 2: Ethnicity, Nationalism, Religion and War in Confederation-Era Canada

Tutorial: The Irish in Canada

Tutorial reading: Michael Cross, “The Shiners’ War:  Social Violence in the Ottawa Valley in the 1830s,” Canadian Historical Review 54.1 (1973): 219-242; David Shanahan, “Young Ireland in a Young Canada: Thomas D’Arcy McGee and the New Nationality,” British Journal of Canadian Studies 12.1 (1997): 1-8.

Questions to consider: What was it like to be of Irish descent in Canada in the period from the 1830s to the 1860s?  What were the main influences in Irish life?  Do you think Ottawa was typical of Irish life in this period in Canada?  How did politics from the homeland influence the Irish in Canada, particularly political leaders such as McGee?  

Nov. 28:  Lecture 3: The “Terror” of the “Green Ghost”: The Fenian Raids, 1866-70

Dec. 1:  Lecture 4: The Meaning of McGee’s Assassination, the Fenians and the Making of Canada


Tutorial: The Fenians

Tutorial Reading: P. M. Toner, “The ‘Green Ghost’: Canada’s Fenians and the Raids,” Eire-Ireland 16 (1981): 27-47; Edward MacDonald, “Who’s Afraid of the Fenians? The Fenian Scare on Prince Edward Island, 1865-1867,” Acadiensis 38.1 (2009): 33-51. Online History Workbook: “The Process of Writing a Research Paper.”
Questions to Consider: Why did the Fenian Raids fail?  Was it because of political infighting?  Poor strategy and preparation?  Did the Catholic Church play a role?  Why didn’t Irish Canadians join the fight?  What role did gossip and “news” play in spreading the Fenian fear?  How were the Fenian fears used by politicians in Canada, either to influence Confederation, or for local purposes such as in PEI?  Was McGee a martyr of Confederation, or a symbol of Irish failure in North America?  

Dec. 5:  Lecture: Roundtable on First Term Modules (exam review)

Tutorial: Exam Review. 

Tutorial Reading: Online History Workbook: “How to Write / Prepare for an Exam.”
MODULE 6: LYNCHING AND SEGREGATION IN THE AMERICAN SOUTH  
(FINIS DUNAWAY)
Jan. 9: Lecture 1: April 23, 1899 – The Lynching of Sam Hose

Jan. 12: Lecture 2: The Culture of Segregation

Tutorial: Stories about Lynching

Tutorial readings: Leon F. Litwack, Trouble in Mind: Black Southerners in the Age of Jim Crow (New York: Knopf, 1998), 301-12, 320-22; Ida B. Wells-Barnett, “The Case Stated,” (1895), in Black on White: Black Writers on What It Means to Be White, ed. David Roediger (New York: Schocken, 1998), 286-94; Martha Hodes, White Women, Black Men: Illicit Sex in the Nineteenth-Century South (New Haven: Yale University Press, 1998), 176-78, 187-93.

Questions for consideration: Why did white southerners claim lynching was necessary? Were these the real reasons? In practice, what sorts of events precipitated lynchings? How did black leaders explain these murders?

Jan. 16: Lecture 3: Resistance to Lynching

Jan. 19: Lecture 4: The Civil Rights Movement
Tutorial: The Spectrum of Terror in Daily Life

Tutorial readings: Richard Wright, “The Ethics of Living Jim Crow: An Autobiographical Sketch,” (1938) in Uncle Tom’s Children (New York: Harper Perennial, 1993), 1-15; Timothy B. Tyson, “Dynamite and ‘The Silent South’: A Story from the Second Reconstruction in South Carolina,” in Jumpin’ Jim Crow: Southern Politics from Civil War to Civil Rights, ed. Jane Dailey, Glenda Gilmore and Bryant Simon (Princeton: Princeton University Press, 2000), 275-97.
Questions for consideration: How did segregation affect the daily lives of African-Americans in the South? Were they able to resist racist expectations?  Why did so few white Southerners speak out against racial inequities? Why did Claudia Sanders represent a significant threat to segregation in South Carolina?

MODULE 7: THE RUSSIAN REVOLUTIONARY MOVEMENT 


(OLGA ANDRIEWSKY)

Jan. 23:   Lecture 1: March 31, 1878 – A Russian Jury Acquits Vera Zasulich in the 

Shooting of the Governor of St. Petersburg

Jan. 26:  Lecture 2: The Making of a Revolutionary

Tutorial: Explaining a Killing Spree

Tutorial readings: Edward Acton, “The Great Reforms and the Development of the Revolutionary Intelligentsia (1855-1881),” Russian (Longman, 1995), 68-95; A Russian Nihilist, “The Revolution in Russia,” North American Review (1879), 23-37

Questions for consideration: Why did reform in Russia lead to calls for revolution?  How did the “Russian Nihilist” justify terror to his American audience?  How does he present Russian history to substantiate his argument?  Why, in your view, did the Russian government have so much trouble with a terrorist organization, the People’s Will, that, according to Acton, had about 50 active members?

Jan. 30:   Lecture 3: “Blowback”: The Anti-Jewish Pogroms

Feb. 2:   Lecture 4: Vera Zasulich and the Russian Revolution

Tutorial: The Russian Police System

(NOTE: ANNOTATED BIBLIOGRAPHY DUE IN TUTORIAL)

Tutorial readings: George Kennan, “Prison Life of the Russian Revolutionists,” The Century (1887): 285-97; George Kennan, “The Russian Penal Code,” The Century (1888): 880-86; Pierre Botkine, “A Voice for Russia,” The Century (1893): 611-15. Online History Workbook: “How to Write an Annotated Bibliography.” 
Questions for consideration:  George Kennan, an American traveler and journalist and the man who did more than anyone to popularize the image of Siberia as a land of prisoners and exiles, was originally unsympathetic to the Russian revolutionaries.  What made him change his mind?  How did the Russian Ambassador defend the Russian monarchy against Kennan’s devastating portrayal of Russia?  How did he explain the policy of discrimination against the Jews?   In hindsight, was the policy of terrorism practiced by the revolutionaries justified?

MODULE 8:   THE SPANISH CIVIL WAR: VIOLENCE AND MEMORY (ANTONIO CAZORLA)
Feb. 6: Lecture 1: Democracy, Civil War, Dictatorship
Feb. 9: Lecture 2: Years of Killing, Years of Lying

Tutorial Political Repression 
Tutorial readings: Julio de la Cueva, “Religious Persecution, Anticlerical Tradition and Revolution: On Atrocities against the Clergy during the Spanish Civil War,” Journal of Contemporary History 33.3 (1998): 355-369; Julius Ruiz, “A Spanish Genocide?: Reflections on the Francoist Repression after the Spanish Civil War,” Contemporary European History 12.2 (2005): 171-191.

Questions for consideration: Who killed whom in Spain? Why was the Church targeted ? How extensive was Francoist terror? Who was targeted?

Feb. 13: Lecture 3: The Spanish Holocaust (film)

Feb. 16:  Lecture 4: What to do with a Horrible Past?

Tutorial: Living Under a Dictatorship, Leaving a Dictatorship Behind

Tutorial readings: Antonio Cazorla, “Beyond They Shall Not Pass: How the Experience of Violence Reshaped Political Values in Franco’s Spain,” Journal of Contemporary History, 40.3 (2005): 503-520; Paloma Aguilar and Carsten Humlebaek, “Collective Memory and National Identity in the Spanish Democracy: The Legacies of Francoism and the Civil War,” History and Memory 14, 1/2 (2002): 121-164. Online History Workbook: “Creating an Effective Outline.” 
Questions for consideration: Why did people forget? Why did people support Franco? Why did people change their opinions after the dictatorship? What do people remember now?

READING BREAK

MODULE 9: NAZI DICTATORSHIP  (CAROLYN KAY)
Feb. 27: Lecture 1: January 30, 1933 – Hitler becomes Chancellor of Germany

Mar. 1:  Lecture 2: Hitler’s Germany, 1933-45: Devotion, Opposition, and State-Sponsored Terror in the Third Reich

Tutorial: Understanding Hitler?

Tutorial readings: Sebastian Haffner, The Meaning of Hitler, trans. Ewald Osers (New York: Macmillan,  2000), 3-7, 25-35; David Welch, The Third Reich: Politics and Propaganda (London: Routledge, 1995), 8-16.

Questions for consideration: What were some of the main characteristics of Hitler’s personality? What were Hitler’s ‘successes’ after 1933? Why were they significant factors in his popularity? How and why did Nazi propaganda help Hitler win support?

Mar. 5:  Lecture 3: Nazis, A Warning from History (film)

Mar. 8:  Lecture 4: Hitler’s War on the Jews: The Terror of the “Final Solution”
Tutorial: The Holocaust

Tutorial readings: Doris Bergen, War and Genocide: A Concise History of the Holocaust (Lanham, MD: Rowman and Littlefield, 2003), 36-43; Josef Zelkowicz, “Days of Nightmare,” in Art from the Ashes: A Holocaust Anthology, ed. Lawrence L. Langer, (New York: Oxford University Press, 1995), 197-214. Online History Workbook: “Revising your Essay.” 
Questions for consideration: What were the main points of Hitler’s racial “worldview” and his fear of the Jews? In Zelkowicz’s account of the deportation to Auschwitz, how did the Jews of the Lvov ghetto respond to the horrific demands of the Nazis? What sort of world does he reveal in this excerpt from his diary? In the poem, “Butterfly,” and the accompanying collage (both created by young artists from the same ghetto who died in the Holocaust) how is the Theresienstadt ghetto in German-occupied Czechoslovakia depicted?

Mar. 12:  No lecture (Work on Research Papers)

Mar. 15:  RESEARCH PAPERS DUE IN LECTURE PERIOD
MODULE 10:   THE COLD WAR (CHRISTOPHER  DUMMITT)
Mar. 19: Lecture 1: Assassination by Insinuation? The Cold War Death of Herbert Norman        
Mar. 22: Lecture 2: Creating a National Insecurity State
Tutorial: Enemies Within
Tutorial readings: Daniel J Robinson and David Kimmel, “The Queer Career of Homosexual Security Vetting in Cold War Canada,” Canadian Historical Review 75 (September 1994): 319-345.

Questions for consideration: Why were homosexuals considered security risks in Cold War era Canada? How did different actors within the Canadian state view this issue? Why? How did these different views affect both government policy and the individual lives of gays and lesbians? 

Mar. 26: Lecture 3: Narrowing Options: Cold War Insecurities and Canadian Politics
Mar. 29: Lecture 4: Nuclear Fear: Living with the Risk of Armageddon
Tutorial: National Insecurities
Tutorial Readings: Spencer R. Weart, “National Defenses,” in Nuclear Fear: A History of Images (Cambridge, Mass: Harvard University Press, 1988), 128-151.
Questions for consideration: How did Americans come to understand the threat posed by nuclear weapons? How and why did governments and others try to shape and manage this response? What was new about the terror presented by nuclear weapons?
Apr. 2:  Lecture: Roundtable on Second Term Modules (exam review)
Apr. 5:  No lecture 

Tutorial: Exam Review
